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tion in support of the b%ﬁy of the FY 74 Final Evaluation Report. Appendix A’
is a report by an external auditor on the data handling and analysis procedures
used in.preparation of the report. Appendix B is a report.of a cost study that
is not strictly part of the evaluation study, but does include information that
should be used in conjunction with that from the program evaluation report.

Appendix C includes copies of all the data collection forms used in the
preparation of the report; technical detail relevant to the reliability and
validity of these forms or devices, where this is available; comp}ete data
obtained using particular instruments (e.g., limited response questionnaires);
and/or tables summarizing the analyses of data collected, where presentation of
the tables in the report would have greatly increased the length of the report
itself. Because of the amount and variety of information in Appendix C, more
detail about the contents and organization are provided with the Appendix.

Appendix D contains the complete report of the anthropo]ogica]zftudy sum-
marized in Chapter 4.
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Dear Ms. Millsap:
Enclosed is a copy of the audit report of the Final Evaluation Report,
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Educational Research and Development. The staff of the Laporatory

was very. helpful and cooperative in providing material
tion to assist us with the audit. '

Q

As noted in our audit report, the overall quality of the evaluation
seems excellent.
Sincerely,

‘/éa_{Z&Q7L\<f: Aoléégi%h/

Robert C. Wilson
Director
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AUDIT OF THE FINAL EVALUATION REPORT, FY 74 ¢

Experience-Based Career Education
Far West Laboratory for Educational Research and Development

¥

We were asked to develop and carry out an independent audit of the
findings analysis procedures and data presented in the Final Evaluation Report
FY 79, Expérience-Based Career EdQFaLion, Far West Laboratory for Fducational
Research and Development.

Procedure: The procedure which was followed in the audit was to sample
from: (1) different objectives of the program, e.g., communication skills,
attitudes toward learning; (2) different data sources, e.g., students, resource
persons, and parents; (3) different kinds ‘of evidence, e.g., actual materials
produced by the students, self-reported data, observations by others; and (4)
diffeéent kinds of analyses and procedures for the treatment of data, e.g.,
~ —-pre and p6§t data, analyses for which there were both‘e&periMenta1 and control
group' data; pre-coded data and open-ended data which presented more complicated
coding procedures. ‘ )

Using these sampling criteria, three sections of the draft sumnative evalu-
ation report were selected for audit: Writing Sample, Student Se]f—Reported
Change, and Parent and Resource Ratings of the effectiveness of the. program
for stﬁdent learning. ‘ ‘

.

Writing Sample

The writing sample data was selected for audit because: (1) it focused
on one of the skill areas of importance to the objectives- and success of the
program; (2) it represented performance data from students; (35 it emp]byed
pre* and pos t-measyres of change; and (4) it involved difficult problems of

« scoring and analysis. .

The question posed was: Do EBCE studen}s proJress in written communication
skills?' This was operationalized by having the students write a twenty minute
essay on one “of five topics at the beginning and end of the school year. Four
experienced readers graded the papers "blind" for "Mechanics of Writing,"
"Effectiveness of Communications™ and "Logical Thoughtfuiness." Reader reli-

, ab%]itf@s and score reliabilities were estimated. Pre/post differences were
computed and tested for-significance.




.,
at

In the audit procedure, the research findings as reported were found to
be internally consistent and con§jsteﬁt with the data presented. The statis-
tical treatment of the data required some difficult and sophisticated measure-
meht decisions. The rat1on51eaf*n\treat1hg the data was well reasoned and
consistent with good measuremen§,pract1ce.

~

Student Self- Reported ¢hange

i

Student self-reported change as the result of their school experiences
was included in. the audit_because: (1) it was thought to best taQ§§tudent
perceptions of the most important outcomes of the program; (2) it”méﬁe use
of comparison groups; and (3) it represented problems of conceptua11z1ng and
coding types of change in ope ded data.

The evaluation question ﬁgﬁid by the FWL report is: "Do Far West Schoo]
students see themse]ves as chang1ng Qos1t1ve1y as a result- of their schoo1
experience?" Data presented\to shed light on the question was taken from.a
year-end qug;tionnaire which asked students to*"néag 3 ways in which you have
changed as a result of your school experiences this year." In the audit pro-
cedure, the f{ndings as reported in the text and tables of the report -(in its
draft stages) were traced baék to the original data, coding procedures, and
the criteria employed in defining and coding\types of change and significance
of change (in a nonstatistical sense$. Re1;}§n§\ita?f members were interviewed
at differ%nt stages of the audit. ~ I

Looking- at the raw data, the auditors concluded that: (1) indeed no FWS '1
studénts reported "negatiVe'cHEnges" or "no change"; and (2) the conceptualiza-
tion of types of change seemed reasonable and one of the types of change
(academic learning) was ge]ec;ed for ifldependent coding by. the auditors. The
independent coding led to the same conclusion that indeed OPS students had
more often reported changes of an academic¢ learning types Similarily, spot
cheéks of the student responses seemed to support the finding that FWS students

reported more changes in the areas of self- growth, career/work, and 1nter~
personal sk111s.

The third major finding reported, that FWS students showed more “signifi-
cant" kinds of change (in a nonstatistical sense) than OPS students, pdsed
greater conceptual and methodological problems ahd was therefore more difficult
to audit. While a check of raw data does give a sense of there being a.quali-
tative difference in the kinds of changes reported by FWS students (especially




£

in the direction of the goals of the program), it was fe]t.that more
rigorous analytic and coding procedures might strengthen the €vidence on

this point. For example, if each change reported by a student, rather than

the total student response(s), were made the unit of analysis, and if some

* decision rule for employing the multiple criteria of significance (1 out of

3, 2 out of 3, and so forth) were set, the resulting typology of significance
gf change might be more convincing to the reader.

A few minor internal inconsi;tencies were found and reported to the staff,
These were found to be the result of appended materials having been based on a
slight]y larger sample of students than the final analyses presented in the
body of the report. '

Parent and Resource Ratings

‘

Parent and resource ratings of the effectiveness of the program for student
learning were chosen Because: (1) they represented an effort to evaluate some
of the overall effects-of the program; (2) they were data from two important
groups of observers who were involved with the program; and (3) they involved
the analysis of rating data and the comparison of two independent sources of
data. =

" The question posed was: How do parents and resources rate the effective-

.

ness of FWS student learhing? .

This was addressed by asking members of the two groups to rate 15 learning
areas on two 5-point scales: (1) How important do you feel this learning is?
(2) How’effegtive do you feel the program was in accomplishing this learning?
Mean ratings for each item were computed. Conclusions were drawn from the
data on the magnitudes of the mean ratings, the rank ordering of the learning
areas, and agreement and disagreement between the two groups of observers..

In the audit procedure, the research findings as reported were found to
be internally consistent, ané“were consistent with the data reported in the
tables. The data reported in the tables were_interna]]y consistent with the
exception of ‘a small numerical error which did not affect the conclusions
to be drawn from the data. It may well have been a typing error. The sta-

“tistical methods used in treating the data were apphopriate.




' In summary, we find that the overall quality of the evaluation of the
- Far West School is excellent. The evaluation is rich in the variety of
program goals and objectives assessed, the different sources and kinds of

data ‘collected, and the range of analytic approaches and measures employed.
Many of the program components pose difficult measurement problems, and,
overall, the analytic procedures followed demonstrate know ledgeable, consci-
entious, and immaginative ways of handling those measurement problems.
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A COST-COMPARISON STUDY ON EBCE: REPLICATION*

Introduction 8 5,

The purpose of this report is tg provide cost-comparison infonnation,
about the Far West Laboratory EBCE program. Section I is a report of cost
estimates of possible EBCE configurations, if each were to be adopted by the
Oakland Unified School. District. These estimates are based upon data and
information obtained ffom the school ‘district's budget office by Mr. John L.
Brown, an Oakland school administrator who provides liaison services between
the Laboratory and the district. We wish to acknowledge the cooperativg
attitude of the district.administrative staff in their willingness and helpful
response. ' L

Section II is a report about average school district expenditure through-
! out California, including a description of the cost categories used. The

primary source_of this information is California School District Financial

| Ana]ysesg 1972-1973, publication no. 16 of the California Agency for Research '
., An Education (CARE}, Burlingame, California. This is a book of computer print-
| ‘iéuts used frequently by school employee organizations in preparation for
,* ‘negotiations with their boards of education. Also in Section II is a detailed »
" description of the costs reported for the Oakland Unified School District, as
shown in the CARE document. Such descriptions are available for nearly all
of the California school districts; however, Oakland's is included to enable
comparisons with the EBCE projections. Finally, Section II contains excerpts

from Statistical and Financial Data, 1973-1974, a report to the community from

the Oakland Unified School District. These excerpts are included for two
reasons: (1) to confirm the general credibility of the more detailed analysis
based upon the CARE.document, and (2) to provide background data for discussion
of certain issues presented in Section III of this report.

Section III 1s an analysis of several issues which need clarification if
h?t-

the reader is to make any meaningful comparison of Oakland projections wit
Far West Laboratory EBCE costs. N " T o

)

i'w

X This is a revision of a report previously submitted to NIE.




Section 1I:

"EBCE Cost Projections

The budget office of the Oakland Unified School District was asked to
estimate the cost of taking over the Far West Laboratory EBCE program for
each of three staff/student configurations, with the following underlying
assumptions: (1) the model would be fully documented, (2) performance test
data would show that the model performs according to specifications, and (3)
the godel could be operated by a staff drawn from the ranks of presently
employed, or similarly qualified, professional and classified personnel.
¢ The three staff/student conf1gurat1ons were as follows:

. A. 100 students (c1ty-w1de sst\ provided in an existing
. "~ school facility) \\Hfr
i\ : vice- -principal or project \ggtor

earning coordinators

skills specialist .
resource analyst S
secretary
resource and records assistant

—— o — [ —

0 students .(one region)
1 principal »
0 learning coordinators :

2 skills specialists , '

1 resource analyst ; !
1 . secretary /-

2 resource and records assistants \

students (city-wide site(s) provided by
in existing facilities)
} .principal . \
1- assistant principal (specialty in curriculum)\ Lt
0 learning coordinators \
3 .skills specialists , \
2 ! \
1
3

s
"

resource analysts

secretary '

resource and records assistants
Tab]e B 1 shows the average salaries and other bases used by Oak]and for
estimating the costs, and also shows the Base Revenue for school years 1972-73,

1973-74, and 1974-75. These f1gures were then applied to the three staff/

student configurations, and three différent cost-and revenue configurations

These are shown in Table B-2, which also shows the
amount of theﬁgjsgrgpancy between the Base Revenue and the*es?ﬁméted cost of
operating with each of the plans. W

were estimated for each.

.

S\




JR Y

)

Estimates were requested for each of the three years because the
multi-year data help detect inconsistencies and test the credibility of
the estimates for any single year. Perhaps even more important, however,
is the availability of detailed 1nformat1on about actual costs for 1972-73
for compar1ng the estimated EBCE budget line~by-1ine with the expenditure per
student for the district as a whole. , :

Table B-2 shows that the Oakland Unified School District cost estimates
are encouraging, and attest to the feasibility of the future adoption of the
Far West Laboratory's EBCE model. The cost per student would be only slightly
higher than the Base Revenue when computed for 500 students; however, the -
cost per student for the smaller staff/student configurations are generally,
equivalent to the small school costs described in Section II. It can also be ™
noted that the difference between the total costs and the Base Revenue is
re]ativg]y low, and might even be lower as a result of model modifications.

[

In any event, the required additional money might be viewed as a modest excess
ost item for state or federal categorical aid.




TABLE B-1

BASES FOR COST ESTIMATES OF EBCE
(IF OPERATED BY OAKLAND UNIFIED SCHOOL DISTRICT)

~

- 1972-1973 1973-1974 1974-1975
- Budget Ttem (actual) (estimated) (e§timated)

Salaries and Benefits
(10-month contract)
‘Principal \ 19,656 21,600
Vice-Principal (Director) 17,470 . 19,200
Teacher 15,288 16,800 \
Counselor 15,288 16,800
Classified Staff 8,446 9,281
Tutor (FTE) 4 4,837 | 5,315

Books and Supplies .
(per studentg

\

Textbooks and Librasy Books
Instructional Supplies
Office Supplies !

, |
Pupil Transportation
(use- Far West School experience)
1
Capital Outlay '
(one-time, first-year expenditure)

Indirec% Cost
(3.27% of annual cost)

Base Revenue per ADA - ’
(enroliment %, .97 = ADA). 1,008 1,076 I;ﬂﬂQ;\\ »
~ ~ * , . a

v

1

! Basic state ajd for high schools in Oakland is $125.00. In 1973-1974, the
state impleménted new legislation which.established a revenue limit composed
of basic state aid, equalization aid, 1972-1973 tax revenues, and a $68.00
inflation allowance. Revenues from federal or state projects, state excess
cost allowances, and other miscellaneous incomes are not included.




TABLE B-2
ESTIMATED COST OF EBCE OPERATION BY THE OAKLAND UNIFIED SCHOOL DISTRICT

|
i

¢

1 [
Plan A: 100 Students v, Plan B: 250 Students Plan C: 500 Students
— ‘—1972-1973 1973-1974 | 1974-1975 | $972-1973 | 1973-1974 | 1974-1975 )972-]975 1973-1974 {1974-1975
School Admmstrano’ y :
pﬂﬂmpi.‘ $°19,65¢ $ 21,600 $ 22,680 $49,656 | $ 21,600 $ 22,560 “
Asmy{n Principal or Project Director $ 17,470 $ 19,200 $ 20,160 ] " T e . \;‘.470 19,200 20,160
Instractional Staff L ¢ N
Learning Coordinators .= —— 61,152 67,200 70,560 - 152,880 168,000 176,400 305,760 336,000 352,800
SkiTls Specialists 15,288 16,800 17,640 30,576 33,600 35,280 45,864 50,400 - 52,920
Resource Analysts 15,288 16,800 17,640 15,288 ~16,800 17,640 30,576 v 33,600 36,280 .
Tutors 4,837 5,315 5,581 9,674 10,630 11,162 19,358 21,260 22,344
Clerical Staff R ﬂ
Secretary 8,446 9,281 9,745 8,446 9,281 3,745 3,446 1 4 9,281 9,745
Resource and Records Assistant 8,446 9,281 9,745 16,892 18,562 19,490 25,338 27,843 29,235
Suppl1és and Miscellaneous ‘ N ;
Textbooks 750 750 750 1,500 1,500 1,500 3,000 3,000 3,000
tidrary 8ocks 750 750 750 1,500 1,500 1,500 3,000 3,000 3,099
- Instructional Supplies 1,500 1,500 1,500 3,000 -3,000 3,000 6,000 6,000 [ ]
Pupr1 Transportation _ . 4,200 4,310 8;000 - 8,400 8,620 16,000 16,8DQ 17,740
Total Operating Cost $ 137,927 $ 151,077 |$ 158,381 ’ $ 267,812 !$ 292,873 $ 307,017 |$ 500,468 & 547,983:4‘;_”3 574,384
indirect Costs (Add 3.27%) 4,510 4,940 5,179 8,744 9,577 10,039 16,365 ] 17.919'*‘:{‘ . 18,782
Total Estimated Budget' $142,437 [$156,017 [$163,560 |8 276,156 |$ 302,450 |$ 317,056 |$ 516,833 k565,903 1593, 166
., . - S
Less Base F'<evenue2 97,776 104,372 108,252 244 ,44( 260,930 270630 48§.880 521,860 ‘%&l.?ﬁi)
T — —de el - —
Addrtional Required Income $ 44,661 $ 51,645 [$ 55,308 |$ 31,7¢ [$ @ ,520 |3 46,426 S 27,953 |5 44,043 3 5?},9.}6
Estimated Cost per Student Enrollment, ) "y
Excluding Capital Outlay § 1424 |$ 1,560 {S 1,63 |$ 1,105 [§_1,20 |§ 1,268 s 1,034 s 1,131 s 1,1¢6
(Total Estimated Budget - Number of Students) - -
: N
» K * W
2Base Revenue per ADA Enrollment @ 175 Days : : o
Estimated 0.97 Attendance . 1,008 1,076 1,116 1,008 1,676 1,116 1,008 1,676 1,116 ¢
100 x 97 = 97 AUA x Base Revenue 97,776 | 104,372 | 108,252 ~ A0
25%.x, B7 = 242.5 ADA x Base Revenue 244,440 260,930 270,630 .
500 x .47 = 485 ADA x Base Revenue 488,880 521,860 541,261
[ ——— X
A) N /// .
IAdd $20,000 capital dutlay as a one-time expense for any new site, ! 9 -
\ .
) B
Y
24—, S
\ .
-~
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Section I1: Schopl Expenditures in California

The primary source of comparative information about California school

"~ districts is a series of annual publications by the California Agency for

Researqh in Eaucat1on (CARE), a joint effort of the Association of California
Schoo1 Adm1n1strators, the California School Boards Association, and the
CaTifornia Téachers Association. Much of the information in Section II is
obtained from CARE document no. 16, California School District F1nanc1a1
Ana]yses, 1972-73, pub11shed in December 1973.

Table B-3 shows a distribution of the number of California districts by
average '1972-73 cost per ADA (average daily attendance). These are shown

) for'four different sizes of high school student bodies, selected to permit

compar1sons with the three plans analyzed in Table B2. Table B- 3 also shows
cost for the state as a whole (excluding those districts which only operate,
e]ementary schools)..
-~ Table B-4 shows the 1972-73 exbénditure for the Oakland Unified School
District, as well as the\percentage of the Total Current Expense. In ana-
lyzing these data, it is possible to gain some insight into the priorities
given to the various categories of Current Expense, as well as to note which
expenditure categories are treated separately from,'or in addition to, Current
Expense. It can also be seen that Oakland's expenditures are well above the
median for all California distritts. Similar analyses are obtainable for all
California school districts, if additional compari?ons are requested.

Table B-5 is excerpted from a publication of the Oakland Unified School
District, Statistical and Financial Data, 1973-74, which presents the total
amount spent in each of the major accounts, first for the General Fund oh]y,

and second for all funds. These two figurgs are then translated into average
cost per ADA; each is also shown as a percentage of the total district expend- ‘
iture. Two conclusions seem to be warranted. First,‘the Oakland report
generally attests to the credibility of the CARE report, and second, there
are significant differences between the total amount of money spent from the
General Fund and the much larger total expenditures of all funds.

14




TABLE B-3

1972-1973 AVERAGE ANNUAL COST PER FISCAL ADA! 2
FOR CALIFORNIA SCHOOL DISTRICTS WHICH ENROLL HIGH SCHOOL STUDENTS®

Avehagé Cost High School | High School High School [High S€hool| A1l Calif.
fggéggbA ADA 1-99 | ADA 100-249 | ADA 250-499 |ADA 500-999 | Districts
§, J0<" 799 ] ] § 9
#7800~ ’899 4 6 5 53 .
‘ B800- 999 3 13 | 64
¥ &¥% 1,000-1,099 3 4 |Median 11 | Median 66
1,100-1,199 ~|——— 7 | Median 7. 10 46
1,200-1,299 . 1 |Median 8 5 48
1,300-1,399 2 2 ] 26
T,40241,499 | Median 1 1 2 9
1,500-1,599 : 2 7
1,600-1,5g§///- 1 1 8
1,700-1,799 L " ] 10 :
~1,860-1;899 ¢~ 1 | 1 |
1,900-1,999 o 1 1 :
2,000-2,099 1 1
2,100-2,199 ] ‘ 1
2,200-2,299 | . - 2
2,300-2,399 o - 1
2,400-2,499 o Ce 2
2,500-2,599 ' .
2,600-2,699 '
2,700-2,799
2,800-2,899 .
2,900-2,999 1 1

y

] ADA means average daily éttendance, or the number of students credited with
attendance. The data include both union high school districts and unified
school districts which have ADAs in this range for high school students.

2 Based upon figures in School District Financial Analyses, 1972-1973, a study
conducted by the Ca]ifonpfa Agency for Research in Education (CARE). Cost
figures do not include debt service, legal services, and other services provided
by county government., 15 .
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) TABLE B-4
1972-1973 EXPENDITURES PER ADA BY THE OAKLAND UNIFIED SCHOOL DISTRICT

k-

Percent of Total
Current Expense

Expenditure Accounts Cost per Fiscal ADA

Central Office Administration $  37.91 3.07
Salaries: Principals & Vice Principals $ 45.47
Supervisors & Consultants 11.85

Total Building Administration 57.32 4.64
Salaries: Classroom Teachers $594. 49
Counselors & QOthers . 55.25

Total Teachers/Other Instructfﬁna1 Staff
Salaries: Instructional Aides $ 12.42
Instructional Secretaries & Clerks 70.20
Total Non-Certificated Staff

Textbooks rg \ $ 2.49
Supplementary & Library Books . 1.81

Instructional Materials & Supplies 55.32
Total Books & Supplies p 59.62

TOTAL INSTRUCTIONAL COSTS »‘—*‘—‘—‘“”/3r~887.21
Health Services . - 15.97
ant Operations ‘ 83.46
Plawt MainteBance _ . 32.35
Employee Bengfits 215.91
- , TOTAL CURRENT EXPENSE - $1,234.

)

Transportation . . 8.
Food Service 7.
Community Services 43.

" Capital Outlay - 22.98
Debt Services . 1.63
Transfers to Other School Districts 39.28

GRAND TOTAL COST PER ADA $1,358.15
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Sectton ITI: Discussion of fssues

The previous section presents data which invite extensive discussion aﬁd
raise a number of issues. This report only scratches the surface of a gémp]e
body of 1nf0rmat1on, and full d1scuss1on will not be attempted heieyé » Same

questions must be raised.
/

Do the expandzture reports from school districts report a}f 7osts
of educating the: students‘? T / -

. 7
They do not, butéﬁnly because certain costs are assgg?gted with othe?
agenc1es For examplé, during 1972-1973, the Oakland Unified School District
received 845 hours o{ legal services from the Alameda County Counsel. Efforts
to p]ace a price tag on these services have not been successful, but a major

part of the value is the average $16.50. per hour paid to the fives
staff which handles school district prob]ems. In the next two ye
‘budgeting plan will ;7 installed by the county, and more preci

will be available.
' . Another example’ of unreported cost is services received fron the office

of the County Superintendent of Schools, such as processing of the payroll and

teacher credentials, and providing 11m1ted instructional services. On a county-

wide basis the average cost was $3.50 per ADA in 1972-73; however a large

district like Oakland may receive these services at less than’ the average cost,

in that payrolls are processed byzcomputer and not by hand as in some smaT]er
districts. ; : :
Perhaps the 1argest and most difficult cost to 1dent1fy is for schoo]
facilities, because only actual expenditures are YEported Deprec1at;35
schedules are not used; hence, the value or the full cost of the facility T~

is not reported. ¢ ‘ ‘

-~

Are the cost prog('gctions for Oakland generalizable for other )
ecommunitiés?. ) .

Perhaps they are, but only in the context of replication studies. For
example, Oakland would be taking over previously-developed resources, but
thése would have to be developed in other communities. The ‘hypothetical
adoption scenarios from each of the eight school districts (Far West f%boratony

"« EBCE Replication Planning Task #2.c) will provide some answers, but solid
evidence must await the completion of future replication studies.

L
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b » How credible are the Oakland cost projections?

v
-

In follow-up conversations with the budget office staff member who works~
with the OPS liaison staff member, numerous questions were ~raised fo detect
_ potential flaws in the data. No flaws were found; in fact, there may be an
overstatement of some FWS cost estimates, speﬁifica]]y in supplies and the
cost of thtors.$1he estimatgd cost of student transportation may also be too
high, since it is a projection of this year's Far West School experience and .
this includes the cost of the now under-utilized GSA‘vghiclesc

Why are Oakland's projections much lower than Far West School

~ . experience?
T A comp]eteﬂana]ysis is not possible at this time, but a few of thé major
\ ‘factors are: :

1. Oakland salaries are based upon 10-month contracts, rather than
the full year for Labor} ory employees.

2. The Laboratory employee}benefits package is much more costly
. because unlike the OPS system, it requires the accrual of money
for all nonproductive days, e.g., vacation (9.09%), holidays
(5.55%), sick 1eave (3.86%), and other nonproductive.days such
as jury duty (0.23%). A1l of these are in addition ‘Hthe
. Laboratory contribugions to the retirement fund and group
insurance, which is*comparable to Oakland's 17.48%.

3. A1l clerical salaries, and one professional salary are signi-
ficantly higher at the Laboratory than in the Oakland scheools.

. ~
4, A Laboratory overhead rate must be charged to all Laboratory
income percentage negotiated with the Division of Grants'
Administration’ Policy (currently 25.3%). This money pays the
costs of a regional governance structure, commiunity and
professional relations, several nationally-selected technical
advisory councils, a Tibrary, quality control procedures,
institutional development, proposal writing, all legal fees,
< data processing, as well as the usual business and management
s functions such as contract administration, procurement, and
administrative services. School districts do not apply an
overhead factor. For.example, Oaklapd's financial reports
"show that it expended only 3.07% of-its 1972-73 operating
costs for central administration, which does not include all
institutional- costs. o )

¢ Do s
5. The Laboratory is a relatively small organization of fewer than

200 employees. It must provide'all the business and financial

services necessary to a much larger organization. Hence, there

is Tittle opportunity for achieving an economy of scale, as in

a large school district with several thousand employees,

- ~ 19 _
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Why estimate average costs and average income per gtudent to

project Qakland's costs, when actual costs vary widely?

It is only speculation that costs vary widely among schools and programs
within a school district.® School accounting procedures do not enable the
reporting of costs for each finction by school or school grade level, School

' districts properly cite the identical Base Revenue per ADA for e]eméntary and

" high school income, as well as the existence of single salary schedules covering
both elementary and secondary school staffs, However, it is still noteworthy
that during 1972-73, California union high school districts (grades 9 through
12 only) averaged $1,172.61 per ADA aﬁg elementafy school districts (grades
K“through.8 only) avefaged $898.95 per ADA. In both‘cases, these averages did
not include debt-retirement costs. Even more dramatic, the high school dis-
tricts with fewer than 100 ADA averaged §1,604.54 per ADA, while small elemen-
tary school districts averaged $T,190.98 per ADA." These data suggest that per
pupil costs for hjgh’schoo] students are higher than the district average per
pupil cost for all students.

,
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INFORMATION ABOUT DATA COLLECTION AND ASSOCIATED FORMS

INTRODUCTION

This appendix provides information about data co11ectfbn and‘copies of
forms used to obtain data on which the evaluation report is based. Technical
information that could be of value in judging the accuracy and relevance of the

" data collected, and of the data.interpretation, is algo included in this appendix.

A11 of the data are presented using data coilection forms where it is feasible.

For example, if a questionnaire had both open- -ended questions and limited cho1ce '

" questions, the numbers of responses for each of the 1imited.choice answers is
shown on the questionnaire. Some tables presenting the resulXs of data analysis
have been collected here; inclusion of such tables with the discussion of the

analysis in the report would have added unnecessary bulk.
The 19 instruments used in the collection of data are listed in Table c-1,

ordered by date of first use, *pllowed by date of second use. The table also
shows the estimated time in minudes necessary to éomp]ete each instrument, and
the identification of the groups that provided the information.

ﬁgary effort was made in the. dat co]!ection to ensure that the same
conditions pertained to all groups. Some variations may have occurred for the

reasons discusséd below, but it'was generally judged that these variations
would not ser1ous1y reduce the validity of the data The reasons for the
var1at\Qns are: N :

1. Comparisen and control group students from Oakland Public Schools had
to be tested at FWS, which was unfamiliar to them, whilé~ it was
familiar to FWS students Additionally, comparison and control group
students received six dollars as encouragement to come to the schools
on Saturdays or at the énd of the regular school day, while FWS stu-
dents provided the information as part of their regular school
activities. These variations were introduced only after the effort
to test OPS students at their own schools during the school day fa1]ed
because of administrative problems in several local schools.

2. Lack of space at FWS for large group testing meant that different
" groups had to be tested at different times and on occasion using
different .administrators or 1nterv1ewers

3. Pretest scores for the lowa Tests.of Educational Development for some

0 comparison and control group students were copied from OPS records
" when students had taken these tests in the district-wide testing
program.
23 )
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TABLE (-1

QUTCOME DATA COLLECTION SCHEDULE, FY74
Early Collection Midyear Collection Year-End Collection
Instrument ~
A Dates Groups* Dates Groups* Dates Groups*
Personal Orientation Inventory (40 min.) 9/73 W, D \\
. . . N
Career Maturity Inventory Competence Test 9/73 W, D
(40 min.)
Student Background Summary
Part 1 (10 min.) 9/73 W, D N | W E
. part 11 {10 min.) - 9/73 W
I -
’- A g
¥ B
. Job-Related ‘T%vmts (10 min.‘; 9/73 W, D ! /74 W, D, E 5/74 W, D, E
) v
Job-Related Attitudes (20 min.) 9/73 W, D 1/74- W, D, E 5/74 W, 0, E
% .. . . 2/74 =} A
fHriting Sample (10-20 mn.)** wype ¢ | 9/73 W B 5/74 W
- L4 ¢ ©
= ? ! . .
_ lowa Tests of Educational Development 11/73 W, D : 5/74 W, D, E
- {120 min.) - .
Attitudes Toward Tests (5 min.) 1774 W, D, E
. .
Student Interview (45 min.) 1/74 W
Attitudes Toward Learning {20 min.) 1/74- W, 0, E
o 2/74
Career Maturity Inventory Attitude Scale 2/74 W, D, E
(20 min.) > .
Student Questionnaire (10 min.) , 1/74 W .
. Parent Questionnaire (15 min.)} 2/74 W Parents
Resource Questionnaire (15 mn.) 2/ Active RPs
Parent Interview (20 min.) ' 2/74 W Parerts
Resource Interview (10-15 min.} B 2/74 Active RPs, RO| 5/74 Active RPs, RO
' - : . Coordinators |.. 7. Coordinators-
~\\\\\\\\Student Plans and Perceptions Summary -
Part 1 (10 min.), 5/74 W, 0, E
~ part I {10 min.) 9/73%*+ W 5/74 W
Student Change Sgales (5 min.} -~ b 5/74 LCs
\ .
Tne wWay It Is/The Way It Ought To Be ‘~‘~\~\~\“‘w 2/74 EBCE
(Ideal/Actual School Characteristics Scale) Staff
(20 min.)
+ Sge list of definitinns. . S
** Nriting samples are not discussed in the appendices, but are discussed in Chapter 3 of the report.

**x The Initial Student” Planning Form was used t
beginning of the schod] year. The SPPS was
———
_——

.

Q
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o collect answers from Group W for questions 6 and 10 of the SPPS at the

designed toward the end of the school year.

.
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4. Special arrangements had to be made for testing of students in all
groups who were absent from scheduled testing or interview sessions.
The administratiomr of these follow-up tests was the responsibility of
two people, either of whom administered the tests as theifr schedulg
could fTt the student schedules. ' e -

FWL-EBCE was fortunate to have the support of the administrative staff of
the Oakland Pub]ié Schools. Every effort was made to keep thé OPS research
départment, the personnel record section, the high school principals, }nq others
who gave assistance in various ways informed at all times and to secure advance
approval on all activities. Getting scores on the achfévemenh7ie§i§f4the
subject-matter arades for two semesters, and current addresses for some 175
students in six gifferent high schools proved to be a, demanding task. The full- .
time assignment of an OPS liaison officer to FWL-EBCE improved these efforts. C

Student interviews, parent telephone interviews, and resource person tele-

- pnone interviews were cenducted by an external contractor using items and sched-
ules developed by EBCE staff. The sessions with FWS students took about 45 min-
utes. Items that were EBCE-specific were omitted from the control student
sessions. Interviews were conducted in‘a suite of offices in the building in
which FWS is located, but on a different floor from FWS. ’

The remainder of Appendix C is organized in terms of particular data
collection instrument or p}ocedure. Instruments are arranged alphabetically.
In every case, the da¥§“cb11ection instrument appears first. Technical
information related to the validity, re]iabi]iéy, or difficulty of the
instrument is presented next, if such information js-available. For some
instruments, this information was prepared for an earlier report, and is
reproduced in the format of the earlier report. More recent.information
obtained from year-end administration is added where relevant. h

Tables that represent the results of data analysis discussed in the
report itself appear last for an instrument. ”

A review of the material in this Appendix will make it very evident that
the data collection instruments and procedures vary widely with respect to the
completeness and 50ph;étication of their development. The Appendix is intended
fo present as fully and accurately as possible what is known about each
instrument. The varigty-in kind and quality of information probably reflects
rather accurately the state of the art of eya]uation of total educational
programs.
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NAME SCHOOL __ GRADE DATE

ATTITUDES TOWARD LEARNING
Far West School * .

An attitude is a feeling or emotion toward something. The following
questions concern your attitudes toward going to school and learning things.
In writing your answers to the first group of questions, tell why or give an
example of what causes you to answer as you do. The second group of questions
give you choices to select from. Please try to answer all questions.

j
s

Group 1 0

1. What are the things you are most interested in learning at this time?

2. Are.you learning about the things that interest you in your present classes
and activities?
, -
3. How does your present school compare with others you've attended?

4., What school activities do students in your school particularly like?

5. What opportunities do you have in your present school to choose what you
study? B .

<

6. -What do you think is the biggest problem in your present school?

7. In what ways do you expect your high school edﬁcation to benefit you in
the future?

<

8. What is the best way to teach someone something?
If someone interested in your school progﬁ%sslsuggested that you were not
working as hard as you could (and it was true), what would you do?

~

Ww
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Attitudes Toward Learning (cont'd.)

10.

1.

12.

13.

roup 2

:

BZ;ow are some reasons for going to school. To {indicate your dpinionb,
place a: :

"1" next to your mest (mportant reason

"2" _next to your seccnd most impoatant neason

"3 pext to youwr third most impontant neason (leave others blank)

e

il

Below
place

to learn more

the law requires it

to please my parents

so I can get a job when I graduate
so I can get into a college

there's nothing better to do —

are some reasons for liking school. To {ndicate your opinions,
a:

"1" rext to what you {ike best
"2" next to what you Like seccnd best
"3 pext 2o what you Like thind best /legve othere blank)

T

Below

learning about things that interest me

taking the courses I need for college

learning things that will help me get a job

making good friends .

meeting people who may have influence in helping my.future
participating in sports and athletics

social life

are some reasons for school success. To 4indicate your opinion, place a:

"1" pext to the §inst thing success depends on
"2" next to the second thang success depends on
"3" yoxt fo the thind thing success depends on (leave others blank)

1]

how much the school staff likes you
how much you actually learn 4 z&r -
how much effort you make )
how wel®l you do on tests L
how much you take part in discussTons‘

-

For questions 12-20 indicate your opinions byeghecking one answer only,

__The program I am now taking is:._

|

©

good for both planning a career and for academic work
good mainly for planning a career

good mainly for academic work

not much good for either

don't have a program




Attitudes Toward Learning (cont'd. )

-4

?“ . ¢
', 1
14.  The kind of person I learn the most from is one who: "

makes me plan my own work .
tells me just what to do
neips.me pian my work
ignores my activities
don't know

11

A

15. If students were paid to gc to school, they would:

g0 mostly Yor the monay

ga for the Tearning anyway

Tearn more than they do now

not act any d1fferent1y than they do now
don't know

'

16. Working for grades is: : .

important to me

means nothing to me

sometimes important to me and sometimes not
is a necessary evil

|

17. keeping on top of my schocl work is: = - ,

o very important to me
____scmewhat important to me r .
T of mincr importance to me
means nothing to me

x

18. 7T think scudying is:

most 2iways worthwhile:

most alwayvs a.waste of time

___ sometines okK3y, sometimes not, depending on what the subject is
" no opinion

19. Reading books o my own is:

,ometn ng_L-enjey doing regularly (more than 2 per month)
wethiré I 1o occasionally (1 every month)

- n\ft1n; I do rarely (1 a year)

. crmntn..q T rever do

20. Scheol texthooks are usually:

“ihe best olace i) get information

Just ure of the places to get information
2 2901 nlace 9 get information

no vpinies ’

»

21. Sports <rd athie.ics in high school should be:

reauirzd of everybody
. orcireis volurtary .

e -in‘natad
s opintor

-
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A - . TABLE C-2

© DISPOSITION OF ITEMS IN QUESTIONNAIRE

- Disposition - Number of Items \\}temluﬂ%bers
Dropped because most students chose . 4 $ - 15, 16, 17, and
the socially desirable, or'neutral 'l open ended #9
response.

Dropped because, .they were distractor 2 18, 20
items.
Dropped because either the question 2 . 11,14

or the alternatives were ambiguous.
Dropped because comparisons could not 2 » 4, 6
be made (the responses given by each
group were highly program specific).

Acceptable but not discussed because 4 10, 13, 19, and
no differences appeared between the . objective item #9
experimental and control group.
Total number of items discussed. - 7 1,&2, 3, 5,7, 8,
12
TOTAL NUMBER OF ITEMS IN THE - 2]
INSTRUMENT

-
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YOU ARE MOST INTERESTED IN LEARNING AT THIS TIME?

TABLE C-3

ITEM 1: WHAT ARE THE THINGS

students gave more than one response, K may be larger than the number of

students jn the group (N), but not every student responded to every question.
. P .

N ™

31

AR

\\\ /(\\\:

-

FWS OPS FWS OPS
Coding Categories Experimental Control Entering | Representative
Used For K=28 K=31 K=66 K=55
Comparisons N=17 N=14 N=41 N=31
, f 4 f % f % f %
Careers 2 7 4 13 7-1 1
Arts, creative 6 21 5 16 14 21
School subjects 7 25|13 || |7
Basic education 2 7 0 0 5 8
Specific fields of work | 2° | 7 | 3 | 10 |10 | 15
Life 0 - 0 0 0 01 0 3 5
Other responses* 9o | 32| 6|19 19 | 20] 15 27
* Non-differentiating or .program-specific regponses. See text. 5
NOTE: Percentages are based on the total number of responses (K). Because




THAT INWEREST YOU

TABLE C-4 :

ARE YOU LEARNING AéOUT THINGS

IN YOUR PRESENT QLASSES AND ACTIVITIES?

1

FWS opS i

Coding Cate"gories Expérimental Control Entgﬁng Represoepnstative
Used For K=16 K=14. K=39 Y K=31
" Comparisons N=17. N=14 N=41 ?L‘l=31
‘ ' et el 2| s e | | 4
Yes o 9 56 6 ‘| 43 27 | 69 16 52
No ~ : o T I I I I 3 6 | 15 9 29
Somewhat a 2 | 13| 5 |3 | 4]0 6 | 19
Do not know/no response 0 0 0 0~{ 2 5 0 0
NOTE: “Percenté'iges are based on the total number of responses (K).
v -

"




TABLE -5 \

)

ITEM 3: HOW DOES YOUR PRESENT SCHOOL

COMPARE WITH OTHERS YOU HAVE ATTENDED? P
. .. .
FWS oPs [ FuS Tops
Coding Categories ExpeEngntal ' Cﬂgﬁ&;} Enﬁszéng Repreigggat1ve
Co“ﬂfpeadﬁ?o"ns N=17 N=14 | N4l N=31
f % f % f % f %

Far West better/superior/

far superior 5 28 15 33

Present school is better/

great . s 2 16 . 2 6

Much looser/more freedom '3 17 | -1 -5 3.4 7 L 3
~~  Freedom to learn what one /

.~ ~vants to learn , 0 |0 0 0 71 16 0 0

Poor teachers/teachers

don't care 0 | 0 2 | 1 0 0 2 6
""Dul]/bomng 1o 0 2 | N ol o 0 0

) Better‘c1asses 0 0. 2 | 11 ¢} :0 0 1 3.
The same/no difference ' 1 6 1 1 5 ‘~ 1 2 8 23
~ Other responses* -4 = 9 |50 9 47 20 | 43 21 60

7
”

* Non-differentiating Qf”program-specific responses. See text.

NOTE: Percentages are based on the total number of responses (K). Because %
students gave more than one response, K may be larger than’ the number of students

in the gi:;E/ﬁu) but not every student responded to every question.
-

i
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ITEM 7:

TABLE C-6

BENEFIT YOU IN' THE FUTURE? |

3

fN WHAT WAYS DO YOY EXPEET YOUR HIGH SCHOOL EDUCATION TO

students gave more than one response, K may be larger

in thg group (N),

N

- ~FWS OPS FWS 0PS
Coding Categories Experimental| Control Entering |Representative
cOmparisons N=17 N=14 N=41 N=31
' fole | f | 2| f] 3 f 7
Be able to go to college; ’
prepare me for college 5 25 4 24 8 17 10 26
Getting a job/better job; ’
planning a career 6 30 4 24 19 40 11 28
. Getting a diploma 0 0o | 1 6 | 2| 4| 2 5
Basic.knowledge/basic :
learning 0 0 1 6 3 6 3 8
Learning about
1ife, people, '
responsibility 3 15 1 6 6 13 4 10
What kind of future v
I want; decisions about
future . -2 10 0 . 0 4 8 1 3
Not a thing; no way o |0 212 ] o o 4 10
Other 1 5 | 4 24 2 4 3 8
Don't know/ no‘answer | 3 | 15 | 0 | o : Tee | 3
NOTE: Percentages are based on the total number of. ponses (K). Because

han the number of students

Y

but..not every student responded to every question.




N

" ' TABLE C-7
ITEM 12: THE PROGRAM I AM NOW TAKING IS: (UBJECTIVE ITEM)

FWS OPS CFWS " ops
Experimental Control | Entering  |Representative
Alternatives - K=17 K=14 K=141 . K& 31,

N=17 N=14 N =41 | M= 31

f % f % folls 1 faul %
Good for both planning a gt e o
career and academic work| 8 47 4 29 26 63 14 45
Good mainly for ‘ '
planning a career 7 41 2 14 1 271 | & 19
Good mainly for academic ' i
work . 1 6| 3 |2 1 2 6 | 19-
*Not much good for either| 0 0 5 36 0 0 | 4 13
JDon't have a program 0 0 0 0 1 2 |1 3 .
No answer 1 6 0 0 2 5 . 0 0

Y

* p < .01 for experimental versus control 3
o ‘/
* P

" ! byt

»
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NAME ‘ DATE

SCHOOL Far West School GRADE

ATTITUDES TOWARD TESTS

What is your opinion about the tests you take? Have you ever stopped to
consider why you take them? Your responses to the following statements will
show what you now believe about tests and testing. Your, answers may show a
relationship to your performance on the tests you take.

THERE ARE NO RIGHT- OR WRONG ANSWERS. You efther agree with the state-
ment or you don't. Put an X in the answer space under AGREE or DISAGREE to
show your present view of each statement.

~—AGREE DISAGREE .
1. It is good to have tests to give us 1. ]
information about people. ’ "'
2. I believe that schools give too many 2.
tests to students.
3. It is all right to ask questions about 3.

my future career plans on a test.

4. 1 feel upset when-1 cannot answer a test 4. ' -
qugégion. TR
wo .

1d have no-objection to answering 5,
questions about my personal life on a test.

6. It is all right to take tests to help a 6.
person choose a career.

7.. 1 like to answer test questions about my 7.
interests.

8. I believe it is possible to find out how - 8.
much one has learned by taking an
achievement test.

9. I feel scared when I know I am to take a 9.
test of any kind.

10. 1 believe it is possible to find out how 10.
. bright I am by taking an intelligence test.

11. I am looking forward to a day when I never 11. i
take any more tests.

12. 1 think it is a good practice to "guess" on 12,
a test question.

/ )
13. I believe there are "tricks" that will
help you to score well on tests. 13.

———————

GO RIGHT ON TO PAGE 2
X 37 -

\ dq
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Attitudes Toward Tests (cont'd.) 1

A

AGREE DISAGREE
| 14, 1 get emotionally upset when I am told 14.
} that I am to take tests.
| 15. 1 am not afraid when I am taking a 15. ,
| test. - :
16. I enjoy taking a test when I have- 16.
studied for the subject.
17. I do not want my parents to know 17. ~ "
how I do on tests. . - -
} , -
18. I usually agree with the results of 18.
tests I have taken.
19. 1 believe that schools use tests 19.
properly most of the time.
20. Test questions make me feel like 20. .
drguing about the right answer. N
" 21. 1 believe test scores would be helpful 21,
for me in making a career choice. ' ,/7
22. There is considerable fear of taking 22, . ‘
tests among students I know.
23. 1 am not easily distracted when 23. .
taking a test. :
24, I feel angry when I forgét the 24,
answer to a question . should know.
25. 1 believe that most people cheat on 25.
tests if they can get away with it.
26. I believe that people often lie about - 26, _____ .
themselves when taking a personality '
test.
27. 1 am tired of tqking so many tests. 27. I
28. It doesn't matter to,anyone whether or 28. .

not I answered these statements the
way I really feel.

38
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TECHNICAL INFORMATION ' -

Attitudes Toward fests

Rationale/Objective of Instrument

-

Test taking i§ one facet of attending school, and attitudes toward tests
is one facet of attitudes toward school. This test allows objective measure-
ment of an attitude that could affect the way in which students réspond to
tests. It was hypothesized that Far West School (FWS) students would be more
test resistant than Oakland Public School (OPS) students because of the

“ relatively heavy schedule of testing at FWS.

Respondent Group

This test was administered o the total FWS population, and all comparison
students as part of the January 1974 (midyear) data collection. (N = 98)

History of the Development of the Instrument

~ A wide ranging search was made for instruments that were valid for a ’ J
school setting such as FWS. A 50-item Attitudes Toward Tests instrument,
developed by Dr. Claude Cunningham at the University of Indiana, was located )
during this search. This form of the test was too long and some items were
more appropriate for college than high school students. Thus, 23 items were
"deleted because they were not suitable for the objectives of FWS or they were
not suitable for the age group of FWS. One item was added to the test. The
resutting pool of 28 items was then reviewed by the internal staff. All items
were.retained subsequent to this review, but some wording changes were made.

Item Content

The items deal with the value, legitimacy, and worth of tests; the
respondent's emotional reactions and general attitudes toward tests; and the
strategies involved in test taking.

Administration Procedures

Primarily a group test, instructions are given and the test is essentially
self-administered. Respondents take at most 15-20 minutes to complete this

instrument.




Scoring Procedures/Scoring IntErpretation

The higher the score, obtained by summing the number of items answered
according to a key (dichotomous response), the greater the respondents' "test
resistance,”" or tfie lower the "test acceptance." The resuﬁting scores have
"been used to give means for each of several groups to be compared, or in a

correlation matrix to be correlated with variables such as achievement or
other attitude measures. The scoring key is shown in Table C-8.

Reliability
.Alpha re]iabi]ity[for the midyear test administration was .72 for the

s tudents described above. Item difficulty values and item test correlations
. . T /s
are presented in Table C-8.

Relations to other Measures

The "test resistance" score derived from this instrument was included in
a cluster analysis study of 21 program-related variables (N = 67, mid-year
data). The variables included five subscales of the Personal Orientation
Inventory (POI); .seven sca]eleOnstnucted from the Attitude Toward Learning
1nstrument, sex, grade level, reason for enter1ng the program; and a group of
1tems re]ated to academic achievement. TableC-9 shows the cluster in which
theaﬁjest'res1stance score is found. This table indicates that low "test
tesdstance," i.e,, "test acceptance,"‘clusters with feelings that working for
grades is important; with feelings that keeping on top of school work is very
important, and with having career-related reasons for entering FWS.

‘Correlations were also found between "test resistance" and two POI scales:
a positive corre]ation (.26) between "test resistance" and self-actualizing
values, and a negat1ve corre]at1on (-.33) between self-regard and "test
resistance.'

Intercorrelations between the "test resistance” score and the items on
the Job-Related Attitudes (JRA) and the Career Maturity Inventory (CMI)
attitude scales showed gne correlation above .25 on the JRA, andAeight on the
CMI.“Item 36°'on the JRA ("It's impossible to get a job if you haven't had
previous experience in the area.") showed a correlation with "test resistance"
of .26. Table C-105hows the re]at1onsh1p between statements on the CMI and
"test res1stance

-




TABLE C-8

GROUPS W, D, AND E

ITEM STATISTICS AND KEY FOR ATTITUDES TOWARD TESTS

; (N=98)
Keyed Percent
Item | Alternatives| Choosing Item Part/Whole
Number | D=Disagree Keyed Sigma* Correlation*
A=Agree Alternatives
1 D 26 44 - 42
2 A 62 .. 49 49
3 D 14 35 31
4 A 41 49 19
5 D 62 49- 23
6 ) 19 40 35
7 D 21 41 31
8 D 46 50 . 40
9 A 24 43 44
10 D 69 46 40
11 A 56 50 53
12 ‘ A 39 49 31
13 A 38 49 26
14 A 15 36 58
15 D 29 45 35
16 D 29 45 35
17 A 24 43 33
18 D 47 50 55
19 D 48 50 . 35
20 A 62 49 36
21 D , 45 50 43
22 A 45 50 32
23 D 48 50 30
24 A 79 41 10
25 A 82 39 18
26 A 65 48 09
27 A 66 47 48
28 A 29 45 20

*Decimals are

omitted. .

14

g 41 N .

a7

Numbers are hundredths.




TABLE C-9 |
WEIGHTING OF ATTITUDES TOWARD TESTS SCORE ON "AMBITION' CLUSTER:

Cluster
Item Coefficient
Working for grades is important to me .58 >
Test resistance score =58° -
Keeping on top of school work is very .
important 39
Career-related reason for entering FWS .36 \\\
Learning things of interest in current |
_program =22
N t
-
w
- ‘ -
42




TABLE C-10

RELATIONSHIP BETWEEN HIGH "TEST RESISTANCE" AND

SELECTED CMI ITEMS

Item
Number

CMI Item

Correlation
Coefficient

Agreement with the following CMI items was poéitive]y correﬁated
with "test resistance"

18

19-

34

40

I spend a lot of time wishing 1 could do
work I know I can never do.

I don't
schoots

As long as I can remember, I've known what
kind of work I want to do.

know what courses I should take in -

————

When I am trying to study, I often find
myself daydreaming about what it will be
1ike when I start working.

.32*

.32

.26

.34

Agreement,on.the following CMI items was n
"test resistance"

Ry

egg;ive]y correlated wit

21

49

‘something will come along sooner or later.

Your job is important because it determines
how much you can earn.

Work is worthwhile mainly because it lets
you buy the things you wanti ™

By the time you are 15, you should have your
mind pretty well made’ up about the occupation
you intend to enter.

) ) }
As far as choosing an occupation is concerned

=27

=27

=25

=29

* A correlation of 20 is significant at the 5% level of confidence.

43
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NAME ' DATE
SR SCHOOL Far West School . GRADE

JOB-RELATED ATTITUDES

~, In this part your opinion is asked about some practices and attitudes
in business and industry. Please indicate your present feeling concerning
each statement. There are no right answers or preferred answers. To show
your opinion, put an X in the box which best represents the amount of agreement

(or disagreement) you feel as shown in the sample below:

S

Sample O: Strongly Disagree Undecided Agree Strongly
. Disagree - " Agree
0. \Yost companies try to . . . _& —_
atisfy their customers .
11y and completely. . - :

By marking an X in the box under “agree" you show that you believe that
generally companies do this, but that your belief is not especially strong.

YOU MAY BEGIN .

45 o : A
50




Job-Related ‘Attitudes (cont'd.)*

. Sgrong]y' Disagree Undecided Agree Strongly
Disagree . " Agree -

~
ld

1. It's very hard to change _ _ o - . o
jobs within an organization.
2. It's more important to b%
- well liked than to be
skilled at your work.

3. Businessmen are as
honest as everyone else.

4. You must have "pull" to
get a good job. ’

5. Most large business
" organizations are
genuinely concerned
"about preserving
our environment.

6. Most supervisors expect
you to feed their egos.

7. The products or services
may differ, but essentially
all large organizations are
the same. . . . - -

8. Few employees are in it
just for the money.

9. The most valuable employée
is one who can make quick
decisions.,

10.  Most companies have little .
concern for their -
cus tomers. ,

‘' 11. Most people look for
; personal fulfillment in
activities and experiences
outside their jobs.

12. There is too big a gap
between executive salaries
and worker wages.

13. Most workers are not
interested in contributing
to the success of the
company .they work for,

14. Most people are reasonably
happy in their work.

— e—— ———— e——— eevemeun

&




“~, you can 1ike.

N L

Job-Related Attitudes (cont'd.)

"Strong1y
Disagree

lS.ﬂ Businesses are too
closely regulated by
the aovernmert.

16. CorpoYafiohs are too
powerful for the good
they do.

17. Big companies are better
places to work than small
ones.

8. It is the unions that
get the workers more
money and better
conditions.

19. Most supervisors can
tolerate criticism.

20. Playing favorites in
promotions is a1~ too
common .

21. There is something in
almost every job that

" 22. Same high-paying JObS
are bor1ng
]
23. Most p1aces‘of work have
rigid codes of dréss, styles
and personal appearance.

24, Anyone can run a business,
if paid enough.

. N
25. Most low-paying jobs are™
boring. ey

26. Unionized employers pay
better than non-union -
employers .

27. Companies expect your
_ complete lcyalty ne matter
* what-they pay you.’

28. Your ability to do the
job is what counts in
the busines; world.

Disagree

Undecided

Agree

Strongly
Agree




Job-Related Attitudes (eont'd. )

Strongly Disagree  Undecided Agree Strongly
Disagree Agree

29. Most supervisors are
receptive to employee
suggestions about how L
to do tne job differently

or better, _— — ? o L

30. A person who has a job is 2 h
usually thinking about a ' oot
career 1n “that field. :

31. Most supervﬁsors can do \
the employee's job better -
than the employee. ' o ¢

/ 32. In general, workers are
l well paid for the work
they do.

(8]
[P

A small company usually ;
has more efficient
managem>nt than a 1arge
one. - .

34. Dress,. hair style, etc.
usually feveal an
employee's vaTPes.

SR \

35. Companies want to provide
their amplnyees with good N
hepefits and workmg - “
conditions,

36 It's ‘mpossible to get a
jot T you haven't had

) peevicus experience in
\\\\\ tra! area. ) —_— —_

37. Most companies try to , v
sat sfy their customers >
tu-l1y anc completely.

38. Ability to write effec-
tively is important for -
success in most jobs.

. 39. First-line supervisors
work narder than managers.

40. Competition ampng employees
inrreases efficiency.

41, The busineés man will try
to take advantage of you
if he can.

|
|
|
|
|

ke
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| Job-Related Attitudes (cont'd.)

. Strongly Disagree Undecided Agree Strongly
s Disagree ‘ Agree
3 < P /
42. Empluyces are naid more '
) for jcbs that require
decisions that affect
other wvorkers. ’ ‘“

43. _Et's not fair *to dismiss «
an emnloyee because he
makes a bad decision -
- about how to do a’ job-
related task.

44, Being fired for poor - .
iob performaifce is a (e
signal to change -your
career goal.

a -

45. The most valuable
employee is one who
checks with his super- -
~ visor before making
" decisions. - . -

46. On most jobs the employee . .
is simply toid what to do ;
and is not expected to
seek out information.

47. Corporations and large
companies are good parts . ' =
of our- society. .

Most peobie who decide
to retire are disillusioned
with work. | . N

48,

49. The best way to be rewarded *
for gocd performance is to :
quietly dc your job as you . 5

" are asked to, instead of -
nmaking suggestions or 0
pointing out protlems. - —_ - —_— —_—

50. Most organizations pre more .
concerned with worker :
effieciency than with the
personai needs of their
employess.

5i. Businesses are more .
concerned with making .

crofit than with improving v

soci ety

PE



Job-Related Attitudes (cont'd.)

53.

54, °

" 55.

56.

Strongly Disagree
Disagree "

Most workers feel that
they are an important
part of a company.

Small shops have better
working' conditions than
1qrge ones..

You lose yodf co-vworkers
friendship when you

. become a foreman or

supervisor.

Workers must depend on
each other to get their
jobs done.

Workers have to struggle
for every added penefit.

\

Undecided Agree: Strongly

Agree




TECHNICAL INFORMATION
» Job-Related Attitudes

Rationale/Objective of Instrument

Review of available instruments previously used in the program revea1ed a

neeh for informed assessment of student knowledge of, and attitudes toward,

| the econom1c sector. Student\vjn EBCE work closely over extended periods with
d1fferent levels and types of emp]oyees and employers. Student att1tudes
might be exﬁected to form, alter, and deepen as a result of such exposure
This instrument was created to ascertain what students' attitudes were and to
monitor changes as they occurred. Changes in response would ‘be hypothes1zed
only for students with considerabie exposure to thé economic sector. \

|
|

Respondent Group |

Students in EBCE were asked to complete this instrument three times dur1ng
the 1973-74 school year. Control Group D students and Compar1son Group E com-
pleted the instrument only twice during the year, early and late. i

History of the Development 8

Interviews of students at the conclusion of the 1972-73 school year 1

yielded information as to beliefs and opinions of economic, bus1ness, and e%-

ployment issues. As a meags of verifying the kind of information these in-,

terviews had informally revealed, a Likert-type attitude scale was deve]oped

A large number of statements (over 75) was prepared, generated mainly from

outcomes suggested by the interview protocels. Fifty-six items were selected
' according to three criteria: clarity, content category, and consistency with
| concepts of job-relatedness. Members from all components of the project staff
participated in development of the instrument.

Data from the midyear testing of EBCE and control group students (N = 67
were studied through cluster analysis to see if scale scores could be usefu]]y
derived from subsets of items. The cluster analysis procedure described ih |
Tryon and Bailey (1970}* was used in the effort to develop scales from the ' ‘T
‘items of the Job-Related Attitudes instrument. This procedure, like the many | |
procedures of component and factor analysis, has as its purpose the resolution’

o

v \
ﬂ;ryogé Robert and Bailey, Daniei. C1uster Ana}y/{gt New York: McGraw-Hill |
Book

wany, 1970. ‘\

'




of a set of varﬁab]es (items) into subsets measuring a common dimension of
greater’ generality than the individual items. The cluster analysis approach
is distinctive in its application of the idea of analyzing a hierarchy into
distinct clusters, ,as opposed to the factoring into eigenvalues and eigen-
vectors of the component or factor analysis approach,

The analyses were performed at the University of California, Be}keley,
using the computer program deve]oped by. Daniel Bailey, Department of Psycho-
Togy, University of Colorado, Bou]der, €olorado. ,The program allows a prior
specification of scale definers and produces reliabilities and other statis-

.tics.‘ Typicq]]y, first runs aremmadé‘to isolate potential clusters, and the
final clu t?ﬁs; along with cluster score intercorrelations, are analyzed in
the last é%épﬁbt a rather exploratory procedure.

Four ‘clusters were identified based on considerations of mean1ngfu]ness
and the criterion that a cluster have a reliability of at least .60 using data
from a second administration. The four clusters appear to relate to such con-
cepts as attitudes toward work organizations, maintenance of a low.profile,
and avoidance of commitment. These clusters were composed of from five to
eight items~each as indicated in TableC- 1] Collectively the four c]usters
incorporated 23 of the 55 items in the test, and no item appears in more than
one cluster,.

Item Content - )

The 56 items can be logically grouped by content into the following cate-
gories:

2. Statements of facts or events that may be rated as to their exis-
.tence or occurrence in the business world on:
a. management practices and conditions,
b. worker practices and conditions,
C. union practices and conditions, and
d. consumer practices and conditions; -
2. Statements expressing opinions about the business world that may be
rated for description accuracy:for the rater with respect to:
a. management,
b. workers,
c. unions, and.
d

consumers;
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TABLE C-11 -
JOB-RELATED ATTITUDES CLUSTERS

item Ite Factor Cluster
Number m Coefficient
CLUSTER 1 7 &
‘6“ Most supervisors expect you to feed their egos. .64
22 Some high-paying jobs are boring. g .53
26 tnionized employers pay better than non-union employers. .53
16 Corporations are too powerful for the good they do. | o .51
B It is the unions that get the workers more money and better conditions. .51
20 Playing favorites in promotions is all too common. .48
23 Most places of work have rigid codes of dress styles and personal appearance. .45
27 Companies expect your oomplefe loyalty no matter what they pay you. .35
Reliability Estimate: .75
CLUSTER 2
Most large business organizations are genuinely concerned about preserving our
5 environment. B .67,
52 Most workers feel that they are an important part of a company. .63
-15 Businesses are too closely regulated by the government. .57
_ 37 | Most companies try to satisfy stheir customers fully and completely. .55
Most supervisors are receptive to employee suggestions about how to do the
29 job differently or better. .54
14 Most people are reasonably happy in their work. .49
] Reliability Estimate: .77
CLUSTER 3 '
54 You lose your co-workers fri endship when you become a foreman or supervisor. .90
. The best way to be rewarded for good performance is to quietly do your Job as
49 you are asked to, in§tead of making suggestions or pointing out problems. _ .51
The most valuable employee is one who checks with his supervisor before -
45 making decisions. ™~ 33
10 Most companies have little concem for their customers. .28
3 Businessmen are as honest as everyone else. - <43
° Reliability Estimate: .65
. CLUSTER 4
25 Most low-paying jobs are boring. .67
53 Swall shops have better working conditions than large ones. .60
44 Bejng fired for poor job performance is a signal to change your career goal. .50
On most jobs the employee is simply told what to do and is not expected to -
46 seek: out information. .43
48 Most™people who decide to retire are disillusioned with work. v .39
~ Y Reliability Estimate: .69
\
.. ~‘,1,\x,a
N £
: 5. \




3. Some judgments about large versus small employing organization.

Administration Procedures . -

This instrument is self-administering, with a simple set of directions,
including a sample item. The instrument was administered three times with no
difficulties. Although there are no time limits, the 56 items should require
no more than 20 minutes. )

Scoring Procedures

Each item is scored on a scale from one to five. Cluster scores may be
obtained by addition of the item scores in each cluster.

Relfability
Integha1 consistency reliabilities of the four scales were initially es- *
timated by the cluster analysis program as .75, .77, .65, and .69.

AN

TABLE C-12

INTERCORRELATION OF MIDYEAR CLUSTER SCORES FOR
FWS STUDENTS AND OPS CONTROL STUDENTS*

(N = 67)
Cluster 1|Cluster 2|Cluster é Cluster 4
Cluster 1 -- .29 .14 10 ~
Cluster 2 .29 - .09 .06
' Cluster 3 4 .09 -- .18
\ Cluster 4 .10 .06 - .18 -

*Additional data on cluster correlations are giveng
in Table 3.47 of the report.

54
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NAME o, o \ DATE

SCHooL  Far West School , GRADE

JO0B-RELATED TERMS

H

Below are words and definitions used in business and industry. On the
left are the definitions, and on the right are the words. THey are in mixed
order. You are to match the number of the word with its def1n1t1on There
is one extra word for which there is no def1nition

The sample below shows you what to do, although it is not completed.
Do the remaining three items for practice.

3
Sample
Group O:
65 An occupation or trade requiring artistic 1. Bonus,
or hand skills. .
) /*’ Advancement to a‘higher rank or position; 2, Staff
55 One wqb oversees the work of others. 3. Feedback
- Selling items directly to the peoplc who 4. Promotion
will use them.
P
: Workers on a project or in a group. 5. Supervisor
{ Information on how things turned out. 6. Craft
7. Retail
N

7

Answers to rema1n1ng definitions (in order) 7,2,3. There is no definition
given for No. 1 (Bonus).

(;
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Job-Related Terms (cont'd.)

Definition

Groug A

\

The buildings and equipment of
a business.

The study of production, distribution
and use of goods and services.

A dirgctor of activities of an
organization,

The entire property of a person or
company.

A large business meeting. -

A fixed sum paid a worker following
his retirement. »

An informal record or written
reminder.

Information used as a basis for
decisions or discussions.

Lay out money now for future profit
or income. '

A written agreement on working conditions

and salaries between union members and
an employer.

A business deal.

Medical, retirement or unemployment
assistance by the employer.

56
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Word

N Oy

N OO oS

Executive
Assets
ConVentioh

Bonus
Economics
Plant

Pension

Data

Fringe benefits

. Transaction

Memo
Investment
Wholesale

Contract




5

Job-Related Terms (cont'd.)

Group C - '
A phase or step in preparing a final - 1. Computer print-out
product.
A percentage amount of total sales 2., Stock
. as payment for selling.
"7 The collection, analysis and 3. Operation
" presentation of numerical data.

’ Operation of equipment or production of 4, Statistics

goods by mechanical means.
& 5. Commission
A definite course of action to guide and i
determine present and future decisions. 6. Policyy
Materials and goods bought and sold in 7. Automation
business. -
Group D

A representative of the union who is also 1. Shop steward
a worker.
A worker with complex mechanical or 2, Ledger
electronic devices or processes. 4
A book containing records of accounts. 3. PBX
A neutral person who helps in the 4.  Arbitrator

bargaining process.

5. Debit
) Something owed in business.
. : 6. Technician
A telephone switchboard.
7. Blueprint
Group E
A grant to cover operating or production 1. Capital goods
losses. o
2. Overhead -
Costs of operation excluding materials
- and direct labor. 3. . Profit-and-loss statement
Profits from the sale of capital 4, Subsidy
investments.
5. Dividends
Comodities for use in production.
6. Capital gains
Theoretical increase in the value of a
business. 7. Paper profits

The distribution of profits to shareholders.

57
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Job-Related Terms (cont'd.)

Group F

_ N i
s \ Word

Skil1ful worker at a trade or craft "1. Proprietorship
One who does many things or has a 2. " Specialist
wide variety of skills

Working as a novice with the under- 3. Journeyman
standing that you will learn the :

needed skills _

Work as a fiscal agent to check on 4. Comptroller’
expehdi tures :

- Y

One who devotes himself to a particular 5. “Apprenticeship
branch of a subject or Jjob ’

Holding tetal ownership of a bus1ness 6. Internship
establishment .
o “7. Generalist
Hiring policy to give opportunity to 1. Affiliatiom
minority members

The rlght to market a product or provide 2. Surcharge

a service

An investment yielding fixed payments 3. Commission

An association with-an organization or 4. Affirmative Action
a club

A percentage of the money taken'in on 5. Rebate

sales, given as pay to the salesperson

An additional amount added ‘to the usual 6. Franchise

cost

7. Annuity




Job-Related Terms (cont'd.)

Group H

" To move from one place or Job to

another

To buy and sell something tha§\o "
involves considerable risk but'offeripg.
the chance of large gains “
To seek votes or opinions from people

To reduce the legal value of a
currency ‘

To coerce or intimidate by not bujing
or using

To pay off a debt in regular payments

A schedu]e of when certain things’ are
to happen

An order from a court proh1b1t1ng a
person or group from carry1ng out a

.given action w4

A statement of position or feeling
adopted by a formal group

A statement of a job applicant's
previous employment, experience and
education

A governmental statute or regulation

A diagram showing the progress of work
through a sequence of operations

59
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Word
1. Transfer

i

Devaluate

3. Amortize
4. Boycott
5. Canvass
6. Speculate ~
7. Demonstrate
1. Petition
2. Resymé
3. Timetable
4. Injunction
5. Flow Chart
6. Ordinance
7. Resolution
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TECHNICAL INFORMATION :

\p

Job-Related Terms (JRT)

- Rationale/Objective of Instrument

The concep&\gf Experience-Based Career Education (EBCE) emphasizes the
integration of students' learning activities into the economic, business, and
working community. Students work with executives, managers, blue- and white-
collar employees, craftsmen, artists, and professionals of all kinds at their
worksites. There the students hear the common languages of the marE%tp]ace,
shop, and business world. Because the students are exposed in their school-
related activities to this terminology, there was interest in the extent to
which the meanings of the terms had been assimilated, on the assumption that
degree of assimilation of career-related terms mighQ‘indicate an extent of
career informatiqn gained from the( program.

Respondent Group /,4£;\ t «\\\\

AN

S

ATl FWS students, the OPS control group, and the Oakland public ‘school
comparison group were tested with this instrument. The original 30-item
version of the test was administered to FWS students in September 1973, and to
all groups in January 1974. A revised 54-item version was administered to all

groups in May 1974. (Post-test N = 87)

History of the Development

This test was designed to assess knowledge of a broad range of common items
relating to job-holding, business life, and economics. In order to choose

appropriate items, texts in secondary business education -were reviewed, a
career guidance unit on business careers was examined, and a large city's

(Los Angeles) curriculum guide in economics and government for grade 12 was
analyzed. Finally, descriptions of several published tests in business
education were reviewed. Prior to the fall pre-testing, a pool of some 50 terms
from these various%ources was collected by a staff member. These terms were
culled by a second staff member and the two staff members reached a consensus
on the best 30 items. ReSults of the midyear testing using these items showed
that the test was too easy. It was decided to augment the test with additional
items.

In February, three members of the FWS curriculum development team suggested
some 225 jtems for consideration. Sources from which the items were drawn were

60
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the four curriculum packages prepared for student use, together with terms the
development team felt appropriate from their persdnal experience with the stu-
dents and the program. This list was reviewed and pared to 50 items by evalua~
tion staff members. The 50 1tém§ were .submitted to seven FWS staff members,
one of whom was an evaluator, for rating (1 = good, 2 = accegtaﬁ]e, and 3 =
. unacceptable). These ratings were used to reduce these 50 items to 24. These
items were added to the test, making a total test length of 54 items.

Item Content

Item content is related'to the following subject categories:

business enviropment, - * : -

business procedures,
production'proceSses,
distribution processes,

business role nomenclature, and .
basic financial concepts.

[« JN S o LI I F5 TN ) S

Administration Procedures

The current test is arranged in nine sets of six definitions for seven
terms. The task is to read a definition, locate the term that it defines, and
indicate the number of the corréct term in an answer Space~1n front of the
definition. -Fhe seventh, extra, term serves to provide the student an
alternative for the last definition in each set. Simple directions are
provided in such a way that this instrument is se]f—administering.’ The test
“is group administered. There have not been time limits, but all students can *

finish in 15 minutes.

I

Scoring Procedures

4

One point is given for each right match of term and definition. The
score is the total number of right matches. '

Reliability . ‘

The Alpha reliability estimate, cﬁhﬂuted on 84 cases that were tested in
May 1974,-was .95. Item difficulty percents and item-test correlation

coefficients are given in Table C-13.




Validity . ' ﬁ

»

The validity of this test as an index of involvement in the program has '
not yet been studied. In a cluster analysis, this score appeared in the
Academic.Ach{evement c]uséér. Correlation with grade level was .44, with lowa
Tests of Educational Development (ITED) Math .56, with ITED Reading .68, and
with GPA .36. (N = 67, February 1973)

Supplementary Information

As part of the analysis of data for the program evaluation report, data
for JRT were' examined from a number of points of view. A comparison of the
FWS Experimental Group students with OPS control grofip students showed no
statistically significant differences using an analysis of covariance.

The data were also analyzed to complete the technical information about:
the instrument itself. The test data were first examined to determine whether
the full-length (54 items) test was appropriate for the group tested. Data on
the two parts of the test and the totai test are presented in Table(C-14. These
‘data are based on all students (FWS, control, and comparison groups)who took
the JRT at the end of the year. They show that the 24 new items are appreciably
more difficult than the origin%]/set of items, but the total test is still
somewhat easier than would be desirable. It does, however, provide better
discrimination among the individual students than was the case. for the tests
used at the beginning and middle of the year. .

Becauée the JRT test was essentially a vocabulary test limited to a quite
specific area, it seemed necessary to examine the relationship between thi's
test and two scores from the Iowa Tests of Educational Development (ITED) that
havé a heavy loading of verbal material. The two correlation tables (C-15, C-16)
presented below aré based on data from the FWS Experimental Group (Group C) and
the OPS Control Group (Group p). These tables also show the correlation of the
JRT year-end test with the JRT midyear test and with age (in months). As can be
séen from these tables, the correlation of the year-end JRT with ITED-Reading is
higher fién the correlation of the two ITED-Verbal scores with each other. The
'correlat gﬂvwith ITED-Language is also quite high. It seems quite reasonable
to conclude that the JRT test results are related to a very high degree to
general verbal ability, and is probably even more highly related to overall

) vocabularly level. The correlation coefficients obtained between the midyéar

£
i
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-aspect of general verbal ability.

dnam

and year-end administration are quite consistent with the alpha coef:

ficients reported above.
In summary, it seems evident that the JRT test yields a reliable

score, but it probably is too easy for good general 'assessment of second- -
ary school students. It is likely that the test measures only a_ particular

1
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- ) TABLE €-13
ITEM ANALYSIS STATISTICS FOR JOB-RELATED TERMS BASED ON POSTTEST ! )
' FWS STUDENTS * . ‘
(N=49) :
Group
Item ; “Correct Percent . Part/Whole
L Number ldentﬂrflcanon Term Correct Sigma* Cotrelation*
e L) umber .
1 A1 Mant N 45 55
2 . A2 economics 86 35 60
3 A3 executive 96 20 45 »
) 4 A4 assets . 69 46 62
. 5 A5 convention 100 0 --
6 L A6 pension 96 20 12 '
7 B1 memo 96 20 38 '
. 8 - B2 data 94 24 50 -
9 B3 investment 96 20 34
10 B4 contract’ 92 27 31
1 B5 transaction 92 27 3]
12 B6 fringe benefits ' 98 14 32 .
. . . /
13 Q1 operation ) 61 49 42
. 14 c2 commission E 73 44 19
15 C3 statistics 59 _ + 49 52
16 c4 automation 88 33 31
17 c5 policy 7 45 36
18 C6 stock 90 30 22
19 D1 shop steward . 82 39 38
. 20 D2 technician . 90 30 44.
21 D3 Tedger .80 40 45
22 D4 arbitrator 88 33 52 .
23 D5 debit | 8C 40 70
‘o 24 D6 . PBX 86 35 52
25 £1 subs tdy 29 45 56 .
26 E2 overhead * 47 50 52
; 27 E3, capital gains 55 50 52
P 28 . E4 capital goods 37 48« < 72
pe . 29 £5 paper profits 37 48 58
<~ 30 . £6 dividends 43 50 51
v 31 F1 Jjourneyman 43 50 73
. 32 F2, generalist 65 48 58
’ 33 F3 apprenticeship 65 48 ~ 65
) 34 F4 comptroller 61 . 49 58
35 F5 specialist 53 50 65
- 36 F6 proprietorship - 65 48 70
37 Gl affirmative action 53 50 56
B . 38 ~f 62 franchise 33 4 59
39 63 -fannuity 37 48 41
] 40 . G4 affiliation 61 49 - 52
4] GS commission n 45 v 41
42 66 surcharge 63 48 65
4 43 H1 transfer 94 24 37
.. ! 44 H2 speculate 59 49 56
\ S a5 H3 canvass 3 a6 53 -
46 H4 devaluate 78 42 73
47 H5 boycott 82 39 60
- 48 - Hé a ize- . 53 50 5%
49 n timetable 73 44 .
50 12 injunction 53 50 - 48
51 13 resolution -35 48 35
. 52 714 resume 69 46 65 "
53 15 ordinance 55 50 62 .
54 16 flow chart 67 47 65.
- 4 .
. *Decimals have been omitted. Numbers are in  hundredths. .
1]
’ L]
N >
o
)
ERIC * 3 '
. 9

-,
M Aruitoxt provided by Eic:



JOB RELATED TERMS TEST

L

\

TABLE C-13

DISTRIBUTIONS OF SCORES ON TWO PARTS AND THE TOTAL‘?OR THE,
FOR ALL STUDENTS TESTED AT END OF YEAdé;

First 30 Items Last 24 Items . Total Test .
, Scores Percentile, " |Percentile Percentile
‘ T Rank f Rank f R%nk .
52-54 - - - 6 2 96,1
48-51 - - 1 - - 6 88.3
: SN N
44-47 - - - - N 77.2 %
© 40-43 - - - - 9 64.31
36-39 - - - - 1 51.3
32-35 - - - - 9 L33
28-31 15 - - 5 | 2.2
24-27 24 3 98.0 7 21.4
20-23 14 12 88.2 4+ |+4.3
16-19| | 11~ 17 69.4 4 - 90 .
12-15 8 18 46.7 |- 2 5.2
8-11 2 8 30.0 ‘2 2.6
4- 7 2 16 14.3 "1 Y o0
0- 3 1 3 - -
N 77 77 . 77
“Mean 21.9 13.6 35.5
Median | 23.6 14.1 37.1

“




~ . TABLE C-15

CORRELATION COEFFICIENTS BETWEEN YEAR-END JOB-RELATED TERMS TEST
AND SELECTED OTHER MEASURES FOR FWS EXPERIMENTAL STUDENTS

(N =.32)

JRT JRT ITED | ITED Age
+ Measures Final Mid |Language|Reading [(Months)
JRT, year-end - .94 .65 .89 .86
JRT, midyear - - .52 .78 .69
ITED Language c- - - .81 .62
ITED Reading - - - - .84
Age (Months) - - - - - -
Mean 34.83 | 34.00*} 9.16 19.02 194.8 -
SD 14.]3/ 16.16* | 2.62 2.38 12.1

3

. ’ * -

R Meang iand standard deviations for the midyear JRT have been
adjusted through part-whole linear equating to put them on
the same scale as the year-end JRT.

- TABLE.C-16

CORRELATION COEFFICIENTS BETWEEN YEAR-END JOB-RELATED TERMS TEST

AND SELECTED OTHER MEAS?RES FO? CONTROL GROUP STUDENTS
N =12

JRT N JRT ITED | ITED | Age

‘ Measures JFinal Mid  |Language{Reading [(Months)

JRT, year-end - .83 .43 .43 .36

- JRT, midyear - - .43 .20 .44
ITED Language - - - .24 .16

ITED Reading - - - - .19

Age (Months)) - - - - -

\ Me&q 34.17 33.70*| 10.19 10.48 | 195.3
SD 1 13.22 13.28* 1.80 2.33 12.0

*Means and standard deviétiggs for the midyear JRT have
been adjusted through part-whole 1inear equating to put
them on the same scale as the year-end JRT. )

- 96
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PARENT INTERVIEW (MIDYEAR)

Far West School p

Parent/Guardian Interviewer

Student A Date

This is : calling for Far West School. May I speak to
either or ? I understand that

your daughter/son (or name) is going to FWS this year. FWS has asked me to
talk to the parents/guardians to find out (get a feel for) how (what kind of
job) the schoolﬁig doing. It is important for them to know how the parents
feel about the school. I would Tike to ask you just a few questions about i;.

1. First of all, how do you feel about the school?

2. Does your son/daughter'talk to you much about it? (About the school . . .
about what he/she does . . . about what he/she has learned?)

3. Have you seen any changes in your son/daughter since she started to this
school? (Get specific examples.) What were they?

a. MWorking harder/less hard/about the same as in regular school?
b. More or 1;55 responsible?

c. ~More or less interested in school? .
d. ‘More or less confident of himself/hersel f?
e. More or less planning=for his/her future?

4. How would you compare the program at this school with his/her program at‘
regular schools? ~m :
5. Did you receive a questionniare from FWS in -the mail recently? VYes -
No I yes, do you have any questions about the purpose of the question-
naire? (It is to get your opimion of FWS and its effect on your son/daughter;

-

~f\‘\\\\. it is NOT to judge his/her perf ance; it will NOT gdt in his/her records;

\Tt~4£Ljﬂ§31\1mportant to the prograf's future that it be filled out and sent

mn.
— —

a. If no, may we have your address?

. b. Have you had any difficulty answering any of the quest1ons on the form?
“es No Which questions?

c. Do you feel you have eriough inform;%$gg about the school to answer most
or all the questions? v

-~

5. WOuld ypu 1ike to receive more information about the school? We will send
some (birt please comp]ete and return the questionnaire, in the meantime).

¥

~

-~ BN
-




- TABLE C-17

FEELINGS ABOUT FAR“WEST SCHOOL

Number

Positive feelings
Negative feelings
Both positive and negative feelings

Positive Comments: .
Excellent/wonderful/practical program
Student 1ikes better than regular school
Good progress/great help for student
Pleasedwithwhat student 1s do1ng

¥

Negative Comments:

Not enough communication between FWS
and parents

Not enough classrooms/academic subjects
Don't know what program is

Parents
26
%

65
8
27

23
23
15
15

15

TABLE C-18

STUDENT AND PARENT DISCUSSION ABOUT FWS PROGRAM

Number

‘Student talks about program

Student does not talk about program
Occasional/not much .talk about program

Comments on student/parent discussion:

Talks about project/experiences in field
Student learning more

Student more interested in school

Student has good attitudes/feeling of
worth

Parents
26

z

69
.8
23

58
15
12
8

68
73
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TABLE C-19

CHANGES OBSERVED IN STUDENT

™\

Numﬁer\

More interested in school now/more involved

- Working harder now/concentrating

More responsib]e‘now

Has more confidence in self/more self-worth
More mature/adult/grown-up

Plans to go to coliege now

Still not sure/changes mind about future

Goes to school regularly now, never did
before :

Gets homework done now
Seems happier now
More motivated now
Reads a 1ot now

Parents

26
3

85
65
54
50
42
38
3]

19
19
15
12

8




TABLE C-20

COMPARISON OF FAR WEST SCHOOL
WITH REGULAR HIGH SCHOOL

Parents
Number 26 "
3 P
R .
FWS much better all around 23
Student works more/talks more about.
- the school work at FWS ‘ ] 19
- Student has more freedom at FWS 15
7 Student has received individual >
attention at FWS
I don't know enoug about FWS to compare 12
FWS gives practical experience needed 8

FWS should have more classroom-type
teaching 8 —_




PARENT QUESTIONNAIRE
Far West School

This questionnaire is meant to give.you an opportunity to express your
opinions about the Career Education Program your son or daughter has been
participating in. Most of the questions are to be answered on a scale of

. . numgers from "1" to "5." The words at each end of the rating scale indicate
- what the scale means. A "1" may mean "Defini;e]y No;" therefore if you feel’

strongly that the answer to a question is "No," you should circle the "1."

A "5" may mean "Definitely Yes;" if you feel strong]y that the answer is "Yes,"
you should circle the "5." Numbers "2," "3," and "4" indicate an op1n1onf \.':;t::)
somewhere in between "Definitely No" and "DeaniteJy Yes." Some scales have
different words, but they all work the same way.

'Read the words above the rating scale numbers so you know what the scale
means. Read each question and circle the number which reflects your opinion. _
"There are no right or wrong,answers, your thoughts and feelings are the impor- -
tant things in this quest1onna1re The answers that you, as parents, give
will help determine how well the program is doing and improve it in the future.
Remember to circle a number for each item. Thank you for taking the time to
fill out this questionnaire. S

Your Name (N = 26)

Name of Student

"~ Note: The number of parent responses have been tabulated -
for each item on the questionnaire except for those items
which require written comment. Response tabulations are
Jisted directly below the rating scale for each item.

Responses to multiple choice Jues fors are indicated next
) to each choice,

g
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~. .
Parent Questionnaire (cont'd,)——+—-
= _ 1. How well does the E/feer Education Program compare overall with the ,
past school,expeyrenees~ef—your daughter or son?
S~
Much T~ ' Much .
Worse I . Better
Rating scale ] 2 3 “4 5
Responses .. 0 0 8 10 16
-

2. If you had it to do over-again, would you want your son or daughter

to participate -in-the Career Education Program? /= -
Definitely . Definitely
, No Yes
Rating scale 1 2 3 4 5
Résponses 0 1 5 6 22

_ >

;7/’///;T//;;w well do you—think your son or daughter likes the Career Education

Program compared with past school experiences?

"Much ' Much . i
Worse ~ Better
Rating scale 1 2 3 4 5
Responses o, 0 0 2 3 29

4, What do you think are the greatest weaknesses of the Career EdQcation
Program?

-
-
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Parent Questionnaire (cont'd.)

5. What do you th1nk are the greatest strengths of the Career Education
Program? ’

N

6. Have you received enough information about your son or daughter's progress
) in the Career Education Program?

Definitely Definitely
"No Yes
Rating scale 1 2 3 4 5
e e o e o o s o e et 0 e i e 0 e e e ot -
Responses /E/f————-\é.qr/ 11 6 3
N o f
™~

7. In comparison with regular schools how much opportunity did the Career
Education Program provide your daughter or son for learning about

ociiiif§9n57 ) ,
o Much About the Miich

7 Less Same More
‘Rating scale 1 2 3 4 5

Responses’ 1 0 0 4 29 .

\

- 8. What effect, if any, has the Career Education Program had on helping

ygur son or daughter form career plans?

Definitely No Definitely

Bad Effect Good
Rating-scale 1 2 3 4 5 .
Responses 0 0 . 5 . 16 13
/
s
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Parent Questionnaire (cont'd.)

¢
3 .

9. In comparison with regular schools how much opportunity did the Career
Education Program provide your daughter or son for genkral learning?

Much About the Much
Less Same More
Rating scale 1 2 3 4 5

- WP any - e wa - -y o w— -

Responses 2 5 6 g 12

10. In compariéon wi th past experiences in regular schools how motivated
1s your daughter or son to learn in the Career Education Program?

Much About the Much —- ——uo .
Less Same More
Rating sca}e 1 2 3 4 5 i

- A T S W TS e G S WD G YD Ve TP AR M TED WA e TED SEL WP LS G W S S A=

Responses Q\ 0 s 2 9 23

11. How would you rate the approaches to learning used in the Careqr/
Education Program?

Poor Excellent
Rating scale 1 2 3 4 5

i > s S s T . T . - =B —o — W S D = s " s

Responses 0 0 6 12 15

12. What positive changes have you noticed in your son or daughter that
might be a result of participation in the Career Education Program?

13. What negative changes have you noticed in your daughter or son that
might be a result of participation in the Career Education Program?




- “ S S \ .
ﬁ— \ :
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<Parent Questionnaire (cont'd.)

14. How often does your son or dadghter talk to you about what's going on
in the Career Education Program? ‘

‘ , Almost - - Almost
Never ¢ Daily
Rating scale 1 2 3 4 -5 1
» Responses t 2 2 9 8. 13

15. ‘About how often have you had any contact with any Careey Education
Program staff members?

?
H

Almost / Very

Never : Frequently
Rating scale 1 2 3 4 5
Responses f 7 8 16 2 1

16. How many meetings have you attended during this school year where other
parents of Career Education students were present?

. ) 4 or
Rating scale None 1 2 3 More .
Responses: 16 14 3 1 0

17. How would you raée the general quality of the Career Education Program

staff?
C Poor _ Excellent
Rating scale 1 2 _3 a 4__ ___5_
Responses 1 0 5 14 7 (NR* - 7)
/
*NR - No response. v Tl




Parent Questionnaire (cont'd.)

18. How would you rate business and commuhity resources available in the
Career Education Program?

-

Poor Excellent
Rating scale 1. 2 3 4 5

Responses 0 1 2 17 . 9 | (NR* - 5)

19. How would you rate your overall relationship with the staff of the
Career Education Program?

Poor Excellent
Rating scale 1 2 3 4 5
Responses 1 0 9 9 10 | (NR* - 5)

20. How would you rate the enthusiasm of the Career Education Program staff”

|
|

| Poor . Excellent
Rating scale 1 2 3 4 5
o, — A -
Responses 0 0 4 1 14

21. What 56 you think of the occupational plans

of your daughter or son? Responses
a. [ ] There aren't any firm plans yet. T, 20
b. [ ] The plang, should be changed. : 1
c. [ ] The p]ané seem to be good. 1
d. [ ] .We haven't really had a chance to discuss the plans. 2

et -

*NR - No response.

< T
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Parent Questionnaire (cont'd.). .
22. What do you think your son or daughter
¢ will be doing a year after high school?

a. [ ] Working

b. [ ] Attending some kind of co]]ege‘

c. [ ] Going to a business or trade school

d. [ ] Military

e. [ ] Other (please specify)

Responses (NR* -~ 2)

4

o~

23

23. Below are listed several areas of possible importance for a student to

learn.

Please rate each in terms of how important you feel it is for a

student to learn, and how well you feel the program is accomplishing each.

Students learn to: 3
a, Perform specific occupational skf}ls
b. Be punctual and organize their time
c. Assume reésponsibility for themselves
d. Make decisions and follow them
e. Communicate with others 1n a mature way
f. Be aware of more career opportunities
9. Work with others
h  Evaluate their own work
1. Perform basic academic skills
3. Think through and solve problems
k  Mave a positive attitude toward work
1. Have a positive attitude toward self
m  Have & positive attitude toward learning
n. Prepare forofurther education
o. Improve interpersonal and social skills

*NR - No response.

ERIC -

Aruitoxt provided by Eic:

How important do you feel this learning 15?7

Not
Important

c

w

Highly
Important
5

O O 0O O O O 0O 0O 0O O 0 o o 0 o

O 0O O OO0 0 000 -0 0 OO0 o wu [N

O O O O — — — O O O O -~

o =
o ry

W WO =~ |

—_— —
[« Qe

KN W o P

10

14
28
33
3
28
19
24
2
23
30
28
30
31
25
19

¢

/

How effective do you feal the progrer ha

been in accomplishing this learning”

Not
Effective
NR* 1 2 3 3
2 1 3’ 10 7
1 3 1 7 10
0 0 ] 2 14
0 0 " 7 12
0 0 1 ] 13
- 0 ] 6 8
o 2 1 ] n/’
1 0 1 8
1 2 6 7 15
0 0 2 710
0 0 0 2 .14
1 0 ] 2 14
0 0 2 7 9
0o * 0 5 9’ 8
0 0 1 78
' 7/
L M0,

P

/

Highly

Effect e

7

1l

/
/6

y
8
4

i

20
6
"

¢
]

[

1Q

y .
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24 HQW did you first hear about the Career Education Program?

Responses
Son or daughter . . 10

High School counselor
Friend son/daughter

Friend of parent
Newspaper - f

(N

Posten‘

Televisipn

High School publicity

S

3 i

, 2§. What kind of 'students do you think benefit most from Career Education

»

Programs? ~ Cg




~

RESOURCE PERSON TELEPHONE INTERVIEW (MIDYEAR)
Far West School . o

‘- ‘. s
RP & INTERVIEWER _
POSITION _ _DATE
This is calling for Far HWest School.
May I speak to : \ 2 Far West School has asked me

'to talk with some of the persons working with their students in order ﬁ? find
out how students and resource per;ons/organizations are working together. It
is also important to know how you feel abou; the school. May I ask you just a

few questions about your involvement with students these past few months?

% ' ] z o -
£ o ;
1. How many students have worked with you during tﬁﬁE*scheol.year (since
: A - . 1l )
. September; 1973)? ' »

_ How much time do you ordinarily spend with a student?

What wasiyou} longest experiehce with a FWS student? ] \ .
4 !
. e
2 -

2. "o you -feel that your Tongest éﬁperience with a FHS studentmwas WbrthWhi%e‘

to y?u? ___yes ° ___pb ‘ - _
To the student? - __yes '___po - v ) o -
Could you tell me what happened to make you feel that way?' (Obtain as @é&&

critical incidences as you cqn.) (This is the heart of the interview!)”

~




- Resource Person Telephone Interv1ewh(M1dyear), cont'd.

3. Have you noted any changes in students dur}ng the per1od~ef-t%me—they .

worked with you?

In their self-confidence?

In their ability to ask questions?

In their ability to respond to questions/directions?

In their ability to take ini%;ative?

©

.~ -

//;;>/§: their reliability? ’ ‘

e - ’ -

N ,
- ‘ 3
4. Did-you receive a questionnaire from FWS in the'mai] recently? __yes - no.

If yes, do you have any questions about the purpose of the questionnaire?

- . - »
! N
o

L

Have you had difficulty answering any of the quesgions? ’?es __ho

4

Which questions? '

:
a
. R o

Do you feel you have enough 1nformat1on about the schoo] or enough contact

Wwithits students 40 answer most of the questions? ye's __;ho
Comme¥as - - S
@ "' . n - A \
hl 4 . = ]




——Resource Person Tetephone Interview (Midyear) ; comt*d— - :

If you have not received the questionnaire, it may be because FWS has an

v incorrect address for you. May I have yocur mai%ing address?

AN

£

5. Is there anything you'would like to tell me aboGt the school (have me pass

on to FWS staff) that we haven't covered?




i<

-y

T e———.e .

T

Number

Experience worthwhile to you?
Yes ) o
No :

Experience worthwhile to student?
Yes

Positive Comments:

Student learned a Tot about my
job/developed job skills

Student'has been helpful -
Student benefited from being here

Rs
28
%

Student was responsible/mature 7
Student showed interest in my job 7"
We have benefited from student being here 7
Negative Comments:. ‘ |
Student not-interested in my job/what
I had to say 14
Student didn't know what was expected
of him 7
Student not consistent in showing up 7
v “N
ot
3 ) \ 3
\
82
N~ -
'



TABLE C-22~

OBSERVED CHANGE IN STUDENT ON JOB?

. Number 28
s %
Student growth in job knowledge/abilities 43 . é
No change in student observed 28 /‘
DK/time too short to observe change 28




. RESOURCE PERSON TELEPHONE INTERVIEW (YEAR=END)
“Far West School : T T

RP Interviewer - >
Position e Date -

This is - calling for Far West School.
May I speak to C ey ] ? Far West School has

asked me to talk with some of the persons working with their students igﬁprder
to find out how students and resource persons/organizatidns are working together.
It is also important to know how you feel about the school and its programs.

"May I ask you just a few questions about your involvement with stu ks these

past few months? . ( ( %Qé £

1. How many students have you seen this semester (since February)?

- N
2. Our EBCE program categorizes activities of students with resource persons
by the objectives of the student-RP relationship:

Orientation: Acquainting the student with you, }our career and job, and ¢
your organization. Activities might have included guided tours, rap ses-
sions, or introductions- to staff engaged in daily routines. -

. Exploration: Studying in detail an occupation, issue, or subject area.
e student would prepare a research report, essay, photo essay, or oral
presentation as documentation of his findings. 3
Invest1gat1on Lengthy (over 40 hours) personal 1nv01vement in product1ve, .
job-related tasks and assignments, with intensive study of related materials,
could 1nvo]ve on- -site training.

Of the students you have seen this semester, how many would you classify as

having been involved at the level of: , .

A. Orientation? __» ] R ’ . \

Were they able to observe normal work activities at your place?

Yes N (Probe for exp]anat1on) . : "

— —




E )

Resource Person Telephone Interview (Year-End), cont'd. '

\
B. Explération? b )

Could you give their names? 1. «

L4

' 2.

C. Investigation?

Could you give their names? 1. .

2.

© 3.

In Question 3, ask aBout each student identified at "Explcdration" or “In-

-

vestigation" level in Question 2.

tsp's)ta]k about

What do you feel he/shé 1eq(ned from working with you? (Prob° for examp]es

of specifictthings or tasks he/she lTearned to do).

.

B. How about i ) p 0

What do:you feel he/she ieqrned from working with you? (Probe for examples -

of specific things or tasks he/she learned to do).

|

\




| . Resource Person Telephone Interview (Year-End), cont'd.

T ————C7 ~ How about oo T

What do you fee}—hefshe—+earned_FFom working with you? (Probe for examples

of specific things or tasks he/she learned to do).

_D. How about

What do you feel he/she learned from working with you? (Erobe for exam;?2§\,

of specific things or tasks he/she learned to do) ..

=ty

.

<

4. When a student works with an RP he/she is supposed to have é plan for his/
her activities. The plan, the activities invoived, and the product he/she

prepares as-evidence of learning are called & project.

_A. Did the students you were working with give_you information about

L3 -

their projécts? (Prdbe, using names in Q.3 if necessary. If the RP has

information en some project(s), continue thé remaining parts of Q.4).

' . i M

.
.
.
~
. Y
- ‘.
’ : ] .
— .
v . N , .
- x
. N a - .
v g

-

+B. Did the projects' students were doing seem worthwhile?, If not, why?

¥

9‘&

k3

Sa,




i Resource Person Telephone Interview (Year-End), cont'd.

Lo

C. Did any students seek help from you in planning their projects?

4

D. Did any students seek advice from you as they worked on their projects?

L (Probe: Where to get more information). ~

T

< N * ﬁ‘
E. Did any students ask you to evaluate their projects or performance at

e

your site? If yes, what was the outcome?

F. Didryéu get any feedback from the school about the stu ents‘,projeﬁts?<4?i\\

L

1

- .

’ « N
. .
7, ’ .
N 5
v r- * s 3 -
3 .
..
" \ s >
.

L

i r’
R > E

5. Do you feel the students make appropriate use of the 1 arning experiences

s

you can offer them?

et

3

@*




Respurce Person Telephone Interview {Year-End)}s—cont'd. -

v

‘6. Is there anything in particular about the program you would like to suggest

/fr,ESTTEEE~ED’Lb‘EBCE staff?

1 )
. S
.
-~
'’
f
“
.
« .
6 .
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» L N
RESOURCE QUESTIONNAIRE . :
Far West School ~ .
Name of resporident (N = 36) z
Title of respondent i .
Name of company —_ — |
|
- Type of company ° i
Address of company — .« —~ "'
Number of employees jn the company ‘:::;““*-——T——j-—— )
Number of employees at the experience site : /
Vo Length of time respondent\has been part1c1pat1ng with the ExperTengé Based
Career Education Program (EBCE) ///” oo
, ’ “‘21\

1. When the student is at your site, approx1mate1y how many ho&??JES_YBU““\\\
typically spend with a student? (man hours per week) '

NumSEr of hours

2. Which of the following support1ve services do you (or others at your site)
provide for the EBCE students? Check each appropriate category.

) -

(Numbers indicate how frequently checked)

( ’ In-Depth ‘
‘ & Orientation Egﬁﬁoration Investigation '
' Career counseling 19 ; ;1 9. '
Personal ;ounse]ing ‘ 10 -9 . 7 ‘
- Company orientation 23 - 11 8
Tutoring in an achemic area '8 - 9 5
. o y

- Note: The number of student responses have been tabulated
for each item on the questionnaire except for those which
require written comment. Respopse tabulations are listed
directly below the rating scaleﬁor each item. Response'

. to multiple choice questions are indicated next to each 7
choice. ' . < .




Resource destfonnaire (cong'd.) ,)4"
e AL R
2. (continued) . ‘
: T 7 In-Depth
Orientation Exploration Investigation

Evaluating individual ~ .
student assignments 6 . 9 i 13

Assisting student in non-job .
related assignments 5 3 3

Training student to perform
a specific job-related task

in the community 12 9 14
Planning student assignments 11 12 8
Other .(specify) 2 2 o]

3. How do students spend their time at your company?

(Numbers indicate how frequently checked) T
In-Depth

Orientation Exploration Investigation
Observing site activities . 22 12 : 5
- " Researching from site materials 4 12 5
Actively performing site
© activities 9 12 13-
Actively interacting with me - 16 13 13
Actively interacting with other ¥
site personnel 12 11 9 ot
' Jart
Individual study 3 -9 6 “
I ‘ Other (specify) 1 1 0 .
| 4. How did you become involved with the EBCE.program? Check appropriate
‘response(s). Lo
Responses
. a. [.] EBCE personnel contacted me about the progrém. 26
b. [ ] A student talked to me about the prégram. 7
c. [ 1 Another employer talked to me about the program. 1
d. [ ] Company pergonnel talked to me about thenpf%grhm:~ 7
- e. [] 4 .

Other (specify) __/ RN




.

Resource Questionnaire (cont’d.)

5. -Why df% you become involved with the program?

* 4
R <

=2

Did the EBCE program staff provide you with enough information to help
you direct student activities at your site? (NR* -.2) *

(Numbers, indicate how frequently checked) Yes [ ] (22) No [] (12)

&
/
!

If no, what information woul® have been helpful?

/

Would you recommend to_énother person ‘that he/she also become involved
with EBCE? (NR* - 7) 2

(Numbers indicate how frequently checked) Yes [ ] 127); No [ ] (2)
Why?

Plad

Describe the type of person you think should be involved Q}th‘EBCE«studeﬁts.

<

To what extent has the EBCE program had an impact on the following items?

HOW MUCH IMPACT . VALUE OF IMPACT

No Somg  Much Don't Good Bad Dbon't
Impact Impact Impact Know NR* |Impact Impact Know NR*

a. Quality of work
performed by

regular employees 15 °~ 5_ 2 5 9 8 1 6 21
b. Amount of work

performed by ’ . -

regular employees 14 10 0 3 9 g 1 5 22
c. Company hiring . .

practices : 19 . 2 0 >3 12 2 0 5 29

}i - d. Company training
’ practices 12 8 1T ,-2 13 6 - 0 2 28

e. List other pos- )

sible impacts -0 0 0 0 36 0 0 0 0

*NR - No response. Q‘ ‘ - - ‘ :
N 2
- 93

>
-
———




Resource Questionnaire (cont'd.)

10. In general, do you think the Career Education Program students you have
worked with are really interested in your site?
number from 1 (definitely no) to 5 (definitely yes).

DefMitely

Circle the appropriate

Rating scale

Responses

11. In general, do you think the Career Education Program students you have

[ -t em o e es e = w v = e  wew wn o oo

(HR* - 4)

© worked with are really interested in the Career Education Program?

Rating scale

Responses

. 122 -How have

program?
a. [
b. [
c. [
d. [
e. [
£l

13. In what way (if any) have the
appropriate response(s). ‘

[]

a.
b
c. [
d. [
e. [
\ £ [
g. [

Definitely

——— . ——— TP —— —— — —— - —— —— > ———————

Definitely

Positive reaction
Negative reaction
Mixed reaction

No reaction

Not applicable
Don't know -

| I Ry EE R R N e e = |

They haven't benefited

Increased their awareness of youth
Mdtivated«tHe regular employees to further t}aining
Reduced their work load '

I don't know.

| NS [y NN R NEEGN [ SEENK D SEEGN D N )
I

Responses (NR* - 2)
13

0
7
4

o
gt O

¥,

Increased interest in their own work

Other (please specigy)

*NR - No response.

other employees reacted to (your) participation in the EBCE
Check one.

"regular employges benefited? Check
‘ ' Responses

7

18

2

5
8 .
2
3



| ‘

Resource Questionnaire (cont'd.)

14. Do you receive adéquate feedback about what happens to the student after
they leave your site? Circle appropriate number.

L]

. Never Always
—Rating-seate- - 1 -2 3 4 5———-
P > - - S - G W . S e S on . — - — W ——— = =y
Response 17 4 © 2 3 ] (NR* -~ 9)

15. Do you receive adequate feedback about the effectiveness ‘of your work
with the students? Circle appropriate number.

Never ) Always
Rating scale 1 2 3 4 5
Response 4 .6 2 3 3| (NR* - 8)

-16. How many times have you communicated with EBCE staff duriné.this school
year? Check as many as apply.

(Numbers indicate how frequently checked)

Individual
Meetinds Meetings Telephone Correspondence
Almost every déy . 0 0 0 : 0
Once or twice a week 1 ' 0 e 4 ‘ 1
Once or twice a month 7 5 n 6
x Less than once a year' 8 2 8 '9
Never ‘ "5 5 ‘4 _ 3
NR* 15 28 9 o7
3

*NR - No response.

_ 95
. Q « \ S «
ERIC o aR
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\ ‘ , ¢ .
Resaurce Questionnaire (cont'd.)

/ v

17. Belaw are listed several areas_gf possible importance for a student to
learn. Please rate each in terms of how important you feel it is for a
student to learn, and how well you feel the program is accomplishing
each, \(Circle the appropriate numbers.) .

\

[P ——

{

. How importa'nt do you feel this learning is? How effective do you feel the program has
. ‘ been in accomplishing this learning?

Not Highly Not Highly
, Important Important Effective Effective '
Students leam to: 1 2 3 4 5] NR* 1 2 3 4 5] NR*
a, Perform spectfie occupational skills 1 3 8 9 10 £ 0 5 9 6 2 14
b. Be punctual and ordanize their time 0 0 8 12 20 4 3+ 3 5 7 2 16
' c. Assume responsibility for themselves 0 0 2 4 24 6 1 3 4 7 6 15
d. Make decisions and follow them 0 0 3 10 18 5 1 4 5 7 4 4
e. Communicate with others 1n a mature way 0 1, ) 2 23 6 3 ] 5 8 -- 5 4
f. Be aware of more career opportunities 0 0 8 8 15 5 2 1 3 10 6 4
‘ g. Work with others ‘0 0 2 9 20 5 1 2 3 9 7 2
h. Evaluate their own work v . 0 7 6 18 5 ] -3 6 3 4 A9
1. Perform basic academ¢ skills 1 0 8 n 10 6 0 1 n 5 1 18
4

J. Think through and solve problems 0 0 2 n 18 5 0 ) 6 9 2 15
k. Have a positive attitude toward work 0 0 - 2 6 23 S . 3 1 5 10 b 14
1. Have a po%itive attitude toward self 0 0 0 6 25 5 1 2 4 7 5 17
m., Have a positive attitude toward learning 0 0 0 6 25 31 2 2 2 8 6 16
n. Prepare for further education | 0 7 8 15 =5 2 2 4 5 6 7
0. Improve interpersonal and social skills 0 1 4 15 n 5 )/ 1 7 ‘6 4 17

*NR - No response ’

L] -4
- i
[ - ‘1
Al : >
, .
1 ; ,
Y ’
/’ - ' 96
49

|
-

ERIC

Aruitoxt provided by Eic:




Resaurce Questionnaire (cont'd.) . -
t

5
18. Do you plan to continue participating in . .the EBCE Program?
(Numbers indicate how frequently checked)

‘Yes-[ 1 (26) No [ ] (1) Don't know [ ]1(9)

Why: _ — _
{ b

Pre.

19. What do you think are the greatest strengths of the Career Education
Program?

20. What do you think are the greatest weaknesses of the Career,Educat1on
Program?

21. What other comments or recommendations about the EBCE program would
you Tike- to make?

= . : - ' 97,
1040 .

[#}




STUDENT BACKGROUND SUMMARY
Far West School :

®

Name ; Date

— o e o ———— g

Please ¥i1l out this form as indicated for each of the questions. The
information will be kept in confidéntial files amnd will only be used for
research purposes. Y . .

1. Mother's formal education (check highest level):
/
[ ] None ‘

[ ] Elementary _ ' (g;
[ ] Some higﬁ/schoo] )
[ ] High school graduate (

13

[ ] Some post-secondary (i.e., some co]]ege business schoo] trade or E
" technical school) i

* [ ] College graduate (four-year degree)
[ 3*—$6ﬁe graduate work

[ ] A&vaqced'degree (please specify) L

2. Father's formal education (cheék highest level):
[ ] None '
[ ] Elementary
[ ] Some high school ’
[ ] Hiéh school graduate r ,

[ ] Some post- secondary (i e., some college, business school, trade or

technical school) ) J
| .

[ ] Cqllege. graduate (four-year degree) . -
3 N
[ ] Some graduate work (
[ ] Advanced degree (please spec%fy) / / ‘
99 " ) { .
C 101 / ‘




Lo

S Student Background Summary (cont'd.)

S~
\

~
~ ’

\\\3;:‘ Under FATHER, circle the one number that best describes the work 'done by
your father (or male guardian). Under MOTHER, circle the one number that
best describes the work done by your mother (or female guardian). The
exact job may not—be listed but circle the ane that comes closest. If
- either of your parents is out of work, disabled, retired, or deceased,
mark” the kin d_of work thaf he or she used fa do, — —_ ~~— ~ — T =7 7o

“(Circle one number in éach Eo]umn)

Father Mother
’CLERICAL suEh as bank teller, bookkeeper, secretary, ‘
typist, mail carriec, ticket agent........covviiian..L. L0 01
CRAFTSMAN such as baker, automobile mechanic, machinist,
painter, plumber, telephone installer, carpenter........ 02............02
FARMER , gEARM MANAGER. ... ..ovnvniniiiiiiii e o 03...c0vvnnnn. 03
* HOMEMAKER OR HOUSEWIFE.. ... .uverserinsineraneneeneeennnnan, 17 S 04

LABORER such as construction worker, car washer, sanitary
worker, farm 1aborer. v vt ittt ittt ittt nn 05...0c0vvnnn. 05

MANAGER, ADMINISTRATOR such as sales! manager, office manager,
school administrator, buyer, restaurant manager, government
o ol - U 06............06

MILITARY such as career officer, enlisted man or woman in
the armed forces.......ocevuuene. [P eene e 07.......... /.07

. -
OPERATIVE such as meat cutter; assembler; machine operator; ;
welder; taxicab, bus, or truck dfiver; gas $tation. /
attendant...............coiin R T RREE 08............08

PROFESSIONAL such as accountant, artist, clergyman, dentist, /
physician, registered nurse, engineer, lawyer, librarian, T
‘~ teacher, writer, scientist, social worker, actor,
ACtreSS. . vi it i i e e eeeeieseeeaas 09....... e 09

PROPRIETOR OR OWNER such as owner of a small business,
contractor, restaurant owner.....,.......ooiiiiiiiiaa 0ot 10

PROTECTIVE SERVIEE such as detective;’po]fteman or guard,
sheriff, fireman.. ... .o iiiiir i iiii it iieiiininanees | PO 11

SALES such as salesman, sales clerk, advertising or insurance
agent, real estate broker............ ... | - ¥4

SERVICE such as barber, beautician, practic¢al nurse, private
household worker, janitor, waiter...........ccvvvviueen | 13

TECHNICAL such as draftsman, medical of dental technician,
COMPULEr PrOgrammer. . ottt it etnnrenneonneennnnns e 14........... 114

]




Student Background Summary (cont'd.)

f hY
' -

4. What was your major field of stud‘? [befpre you gntered the prognam?]

[ ] General Curriculum [] V/dational Education [-] College ﬁreparatory

i Curriculum . Curriculum
CTm T -1 other (spectTy) Az/ - ) R T
; ’ ‘ . o L
5. What)is your main reason for enrolling in Far West School? (FWS students
only '

4

6. What othég reasons Wid you have for enrolling? (FWS students only)

7. What do you expect to be doing one year after completing [high school?]
Check only one.

____Working full-time.

____Entering an apprenticeship or on-fhe-job training progfam.
____Going into regu]ar‘military'sérvice or to a service academy.
____Being a fu]]-tim; homehaker.

___Attending a vocational, technical, trade or business school.

Taking academic courses at junior or community college.

&

___.Taking technical or vocational subjects at a junior or comﬁﬁhiﬁy college.
N,

____Attending a four-year college or University.
____Working part-time.

___Other (travel, take a break, no plans)

3
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| . far west school STUDENT CHANGE SCALES .
| | , : )
|
sy Rater———— -~ - - - — ——Pate_———— — Student—— — {1 - -
T VInstr*;EEE)r;s to Eég}. The fé?lbwir;; 1l1st of behaviors and attitudes was developed from i B
; .xl .___ 1 an analysis of student responses to Question 1l ( e _ ou_have changed -} .| _____ . ____
| as a result of your school experiences this year) on the SPPS. Using this list, please
s indicate how you feel that this student has changed this year as a result of FWS exper-
* i1ences.
|
| : . A POSITIVE CHANGE
| General . CategQry No Negative {Check one)
: Area Judgment | Change | None |Little| Some | Much
| SELF 1. Self knowledge/understanding .
' GROWTH 2. Maturity .
i N 3. Self-confidence
‘ 4. Responsibility
5. Motivation d 4
6. Independence - ability to
: work for and by self . - .
. b 7. Ability to solve problems \ .
make decisions, cope & plan |
CAREER/ 8. Knowledge of/attitudes about
WORK careers/world of work (gen- .
eral, not related to a spe-
ci1fic field or site)
9. Knowledge about specific B
careers/jobs/behaviours .
LEARNING/ | 10. Attitude & interest iIn cur-
ACADEMIC rent school and learning
PROGRESE 11. Academic knowledge (specific "
and general)
INTER~- 12. Amount and depth of contact
PERSONAL with adults -
N 13. Ability to relate to others;
¥ - capability for self-expres- 1
sion -
FUTURE 14. Developmemt of future goals .
PLANNING and plans ,
Are there other ways that this student has changed this year, or do you have any other
comments you would Nke to make? .
) AN
b
., T )
B T ry e T
AN
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s;,(s ENT INTERVIEW (MIDYEAR)
Far West School

Student's Name Date
School : . Interviewer
~ Hello, S .rm A

would like to talk with you for<;ﬁé\ﬂ t 40 minutes or so about this semester .
in School and about your future plans.. The
the school program, to find out how good or poor a“jsh_is being done. This is
in no way an evaluation of you. In fact, what youité11 me Will be kept confi-
dential--no information will be associated with yahr Héme. We wan? )
open angd frank about your experiences and opinions. )

f. First, tell me a little about your school program this semester; what kind
of program is it?

[Probe: (If not a ngxéfudent) c611ege preparatory; vocationa%j-genera1}‘{
College preparatory [ ]’ Méjor?
Vocational [ ] Which?
General [ ] )
FWS or EBCE [ ] [Skip to Question 3 if FWS student]
2. Which courses are you taking?
[Skip to Question 9]

~ 3. Could you tell me the main ways your Experience-Based Career Education Pro-
gram differs from the programs. you can get in a regular high school?

[Probe: Relative independencé in student planning and actions]
4. What would you say is the Jjob of your Learning Coordinator? ,
lm a

[Probe: What are hTS‘b?imary responsibilities; how does he differ fr
teacher, a counselor jn your previous school?]

5. About how many Resource Persons have you visited?
[Probe: What 1earned;feffective things done by RP] ¥

Do you feel you have bénefited from your experiences with the RPs? Yes
No ____ In what way? Why not? [Probe]

6.© About how many Resource Oiganizations have you visited?

Do you fee]ﬁyou have benefited from your experiences with the ROs? VYes
No In what way? Why not? .
105 x
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Student Interview (Midyear), cont 'd.|

7.

M.

15.

16.
17.

18.

About how many Cbnmunity Resources have, you visited? *

Do you feel you have benefited from your experiences with the CRs? VYes. _
No __ In what way? Why not? ___ . - e e s e e

How would you rank the three resources (RP, RO, CR) in terms of“their value
to you? first second third .

Why do you rank them that way?
What are your plans for work or study after high school?

Do you think your school program this semester will be helpful in what you
plan to do? Yes No Why or why not? .

Do you think your school program this semester will be helpful in decidﬁng
what you plan to do after leaving school? Why or why not? Yes No

What important decisions about your future have you made during this semes-
ter?

[Probe: about education, Jjobs, possible careers, other decision]

What have you done about finding out more about career possibilities for
elf during this semester? = - ‘
[Probe: sourcgg\of information, people at school or away from school]

Let's talk about QSBé\of the so-called basic skills--reading, writing, and
math. “Let's start with Writing. * ‘

How do you generally feel about your\grjting?
’ -
[Probe: expressing yourself or communicngng\iﬂ\ﬁijting]
Do you feel differently about your writing now than~you did at the start of
this semester? ; ™~

[Probé:’ importance of writing] ~ \ &
How has your school helped you in your writing?

How do you generally feel aboutayo reading?

[Probe: skills, interegés, ang;;;ytead]

Do you feel differently about your reading now than you did at the start of

the semester?

[Probe: importance of reading]

<
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Student Inferview—Midyear), cont'd. f

19. How has your school helped you in your reading?

20.  How do you géggra]]j‘feeJ a@gug_xpuyimatﬁ? -

—————— - — — - - e —

[Probes —skiTT,confidence - R

21. Do you feel differently about your math now than you did 4t the star& of
this semester? (/a \
22. How has your school helped you in your math?

Let's talk about what changes you might have seen in yourself this semes-
ter as a result of your school experiences.

23. For example, do you feel you've learned to express yourself better, saying
what you mean, in one-to-one or group situations? How did school help?

24. - Do you feel you've learnea more about getting along with people; about
being more confident in meeting new people?

25. Do you fée] you've Tearned more about yourself, about your ability to get
things done, to work on your own, to take responsibility?

26. In connection with your school program, what adults do you normally come
in contact with? (OPS teachers, counselors, staff members; FWS Tearning
coordinators, .resource persons, FWS staff members)

27. Do you feel that you have been treatéd/g;\ga\adﬁat in these contacts and
relationships? .

For instance, do you feel you can speak up? Ye3 No

Do you feel that you are being 1?§E€ned to?

Do you feel that you can ask questions without being made to feel dumb or
" foolish?

Do you feel that you are expected to be responsible for your own actions
and decisions?”

Do you feel that you ére not being talked down to?
28. What do you like best about your school?« Why? //
29. Qhat do you Tlike least about your school? Why?
30. What is your overall opinion of your school? !
31. Have you learned anything in this program,-or has anything wort?wni1e hap-

pened to you, that you feel would not have happened in the reguylar high
schools? . ///V

4
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Student Interview (Midyear), cont'd.

32. What have you missed in the program that you might have learned or exper-
ienced in a regular high school?

e 33. If you had it to do over aga]n, wou]d you come here or stay in the regular
e high-sthools?- _hy?—— %

34. Are yau graduat1ng this semester, in February? Yes No

35. What would you say are the main problems you are facing now that you are
getting out of high school?

- 36. What do you expect to be doing in the next few weeks?

What do you expgct to be doing one year from now?

Helped prepare me for work.

Helped prepare me for college.

Helped me better underst&nd‘myse]f.

Helped me decide what I want to do after high school.
Helped' me to deal more effective]y with others?
Helped me decide what I want to do to make a Tiving.

What advice would pass on to the students now a%tending Far West School?

108
! ) . . .
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- TABLE C-23

" HOW FWS DIFFERS FROM REGULAR HIGH SCHOOL

—

FHS
Number 16* ‘

%
' Can learn what I want on own schedule 31
Get practical/outside experience 50
Prepares you for outside wor!d . 19
Room for individuality 3 ! \\i 25
More freedom (unspecifh!ﬁf 12

Don't know or no angwer (DK/NA) 6 o

Y- . %

*This is the FWS experimental group (C) onlx,,’ See
text fdr ratighale.

£
TABLE C-24 2
f
' - PERCEPTION OF THE LC AND HIS JOB .
Number. 16
%
/ .
Like a close friend/easy to talk to 44
Helps me find RPs/ROs/CRs N 50
s Advises me (unspecified) L4 31
Checks up on my activities 1@
gl .\\) © Helps me find out what I'm good at 6
Helps me with my'schedule/blans 19
Y . Makes sure I fill out forms right 6
. Suggests/advises on projects 6
# '5?' ~“‘b v"
o Caste ~ . 109 -
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S TABLE C-25

BENEFITED FROM RESOURCE PERSONS?

FUs
-~ Number 16
%
* Yes . %4
No N " 6.
. = DK/NA -
_ Reasons:
Learned something/a Jot ' . 62
Helped me decide on career/future 12
Learned job skills 12
Was friendly/nice 6 ’
Received a lot of personal attention 6
‘ : ) TABLE C-26

BENEFITED FROM RESOURCE ORGANIZATIONS?

, Fus
~ © Number 16
' 3
Yes 56
No . 31
DK/NA -14

Reasons:
Learned something/a 1ot 19
Learned I wasn't interested in field 12
Helped me decide on career/future 6
Learned job skills ' -
Gave me ideas for project 12

] 110
Q . :
/J;Bdﬂz ) : ' 110




TABLE C-27 "
BENEFITED FROM COMMUNITY RESOURCES? -

— ' FWS
Number 16
%

Yes 56
No 12
DK/NA 31

Reasons:
Went to library/museum often 38
Learned something/a Tot - -
Gave me ideas for project 6

TABLE C-28 -
PERCEIVED VALUE OF RESOURCES

Number 16

Ranked First:
Resource Person : 75

Communi ty Resource 12
Resource Organization 6"
DK/NA 6

Reasons for Ranking:

RP is one-to-one re]étionship' 44

Can learn more/learned a 1ot with RP 38

Learned a lot from RO : 19

ROs bore me

No individual contact with ROs /

Used CR often- 12

Didn't go to any CRs 6 (

mo
i1
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TABLE C-29
ATTITUDES ABOUT SCHOOL

o WS Control
Number * 16
% 3
Overall posjtive attitude 75 29
) Overall negative attitude - 50
= Both positive and negative attitudes 25 21
Liked Best About School: )
Opportunity to explore interests 12 -
Opportunity to make own schedule -~ .- 44 7
Everyone gets along ' 37 14
Freedom/independence (unspecified) 25 -
Explore 1life outside/in community -
Exploring jobs -
Particular teacher/particular class - 89
Liked Least About School:
Filling out forms/too many forms 31 -
A11 tests/tests are worthless 19 -
Things take too long to get done . 6 -
Poorly orgénized/shou]d be better
organized 19 ro-
Staff cut off from students/need
more information - -
Students don't have enough say - -
Don't Tike it/the school is bad - 36
Classes wanted are always filled - 14
- - 14

Didn't learn much

\ﬁﬁxxw‘;&\x%




Tl . ‘ . TABLE €-30
. 7 / . N
/ ' PREFERENCE FOR FWS OR REGULAR HIGH SCHOOL
2l N |
/ - Fus
S N7Lber 16
3
/Prefer Far West School / 94
Prefer regular high school / . 6
/DK/NA A
What Regular School Activities Missed: 31
Sports/gym/athletics ' 31

Missed my friends

Foreign languages

Math ‘ 12
Electronics _

Music 0
Nothing/haven't missed anything . 56




a\J

TABLE C-3]
PLANS FOR AFTER HIGH SCHOOL.

- FWS Control
Number 16 14
3%
Plans Made: ’ -
Go to college/junior college &1 64
Get a job/work 25 21
Travel 6 7
Start a business/own business -
Have no plans. - 6 21
School program helpful in plans? ‘ )
YES : 88 50 o
NO : - 43 o
DK/NA 12 7
How Program Helpful/Not Helpful: N -
Given me direction in my future/whéf
jobs interested in - - 38 -
Have Tearned things that will be i
helpful in future 25 46
Not relevant to what interes ted in/
A]an to do - 36
 TABLE C-32 B
DECISIONS "ABOUT FUTURE MADE THIS SEMESTER
FWS Control
Numbe r 16 14
- 1 g -
Made decisions 75 = . 86
No important decisions made 25 14 o
Input to Decisions: {
Visit/talk with the people in fields - \
of interest 52 7 :
Read book on i terests ) . 12 7 A
Advisor/LC helped me ‘ . 19 21
No help on decisions - 6 21

Voo ”’”'
Lo
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TABLE C-33 _
ATTITUDES ABOUT BASIC SKILLS: WRITING

.o ‘ ~ FWS  Control
> Nunber 16 14
Positive attitudes 44 64
Negative attitudes 25 ° 21
Both positive and negative atti tudes 38 14
Comments:
Can write well/fairly well 12 36
Like to write L3 29
\\ Writing could be improved 12 -
Writing is important : 19 -
N\ People understand what I write 12 14
&:/—iﬂ\ Writing has improved 6 -

Don't 1ike to write 12 14

Change in Writing Skills:

I've improved/do better 38 14
Do a lot/more writing now 19

Realize _that it is more important 19 -
No change in my writing ~ 38 86

]
How School Helped. ' |

,

Advisor/counselor helped 25 f -
' Doing reports/projects/term f
papers helped 6 17
Do more writing/made me write more ‘ - / 17
School hasn't helped me in writing 19 42
’ M
&
o
N A2
' - A
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TABLE C-34

ATTITUDES ABOUT BASIC SKILLS: READING

Positive attitudes
<
Negative attitudes

Both positive and negative attitudes

Comments:
Like to read
Like all kinds of books
I read a lot
Like specific topics in reading

-
N

Understand what I read

P

My reading has 1mproved'

Change in Reading:
I read move -z,
My reading has improved

No change in my rgading

- How School Helped in*Readihgr~ -

Did lots of reading for projects
School got me to read more
School hasn't helped in reading &

LA
]
:

FWS Control
Number 16 14
' 1
88 93
7
62 43
19 14
25 29
25 50
«6 -
12 i
g
12 -
19 7
44 71
6 N7
6 7
] ﬂ’
44 50 ~
e < 2 T
-

116
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TABLE C-35
ATTITUDES ABOUT BASIC SKILLS: MATH

FWS Control

Number 16 . 14 ©
Positive attitude ) 12 29
Negative attitude’ S 44 0 43
Both positive and negative attitude ‘ 37 29 ’
Comment§: ' ' - -
I haven't had math in a long time 25 14
Don't like math . - 31 (43
I'm good at math .12 29
I like math ‘ 19 36
I do okay/get by on what I know 19 07
Change in Math: . / - h
See that it is importdnt 19 21
No change in my math - . 69 64 '

How School Helped in Math:
Would help if I wanted/asked for it - -
School hasn't helped at all 38 57

»
>
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TABLE C-36 v

ATTITUDES ABOUT SELF: LEARNED TO EXPRESS SELF?

FHS Control
Number 16 14
3 3

81 57

19 o

- A

Comments :
Able to express self better
(unspecified) .

o

Able to express self better jﬁ
one-to—one basis :

Able to express self in group

'OverpaMe shyness/more self-confidence

Helps_meﬁgg_jhings on hy own S

TABLE C-37

\ >
ATTITUDES ABOUT SELF:_ LEARNED TO GET ALONG WITH PEOPLE
€
4 ) FWS Control

Number v . 14
% %

75 57
25 36
- 7

k)

Comments:
LC/RP/PE helped
Increased my confidence |
“ 1 can meet people more easﬁ]y now
Get along/can deal with adults better
‘Get along with people now




TABLE C-38
R “ATTITUDES ABOUT SELF: LEARNED MORE ABOUT SELF?
:.,‘;A. ——
N FWS Control
o, Number 16 TR
3 .
., Yes ' 94 86
%;:« ,f\ No ' - 7
%g'if ‘ DK/NA - 6 7
He
%&qﬂ:Comments;f
fiacd, Had to do things on my own 69 25
€ i:ﬁzLearned to become more responsible 38 33
T School is run_ on self-motivation - - v
- TABLE C-39 ' *

e N

. 'ATTITUDES ABOUT RELATIONSHIP WITH ADULTS: TREATED AE ADULT?

I ' FWS  Control
Ca Number 16 14
| — nooo3
Yes . L 904 /71
No 6 - 21
DK/NA ©- 7
Comment.. -
Somztimes they don't listen 19 14
Respensibility is school concept 6 -
My ideas/opinions are respected - -
I still feel uneasy asking questions,
,,,,,, though it's encourgaged .6 - ‘ \
No Comment ' 44 36

e
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TABLE C-40

ATTITUDES ABOUT RELATIONSHIP WITH ADULTS:
SPECIFIC RELATIONSHIPS

- FWS  Controlr ., -
Number 16 14
% 5
A. Feel you can speak up? ' ' >
’ Yes 94 100
No , ) ..
DK/NA 6 .
B. Feel you are being listened to?_ | —
Yes 94 79 "
No - 14
DK/NA 6 7 '
C. Feel free to ask questions?
Yes ¢ ‘ , 94 79
A No ) . - 14
) DK/NA 6 7
D. Feel you are expected to be .
, responsible? '
//’ , Yes . = z%, . 94 93
No . st 6 7
€. Feel yqﬁ are not being talked '
down to? )
Yes . : 94 71
i No : - 21
DK/NA 6 7
s

120
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/zﬁgLE C-41

INTERVIEWER JUDGMENTS OF STUDENTS

FWS  Control

Number 16 14
N g "?é' %

Judgment: i . -
Open ) _ \ 56// 57
Reserved 44 43
Confident 50 29
Uns ure 31 65
Good self-expreésion " 56 36
Poor self-expression 19 14
Mature \ - 56 50
Immature 25 14

Overal Interviewer Judgment:

Clearly positive ' * 56 29
Clearly negative X 31 36
Both positive and negative 12 36

e




DO NOT WRITE - FAR WEST SCHOOL®

|
\ | |
IN THIS-SPACE i Student Plans, and Perceptions Summary
| .
|

— s
| , i
| NAME ( o~ ATE
' The statements below describe various ways in which your school program
this year may or may not have.assisted you. Show how you agree or disagree .
; wjth the following statements: -
o , Stroﬁg1y : Strongly
P , : Agree Agree Disagree Disagree
' v
———— -} 1. The school kelped prepare [ /7 [ 7
. me for work. . .
2. The school helped prepare me [7 /7 [/ /7
: for college. ”§? . .
¥3. The school helped me dedide [ /7 [7 7
what I want to do after high
3 school.
4. The school helped me better /7 /7 [ /7
understand myself. ,
5. The school helped me to get /77 [7 l 7 [
: along better.with others.

~

6. STbase circle the following kinds of genera] activities that you 11ke
, and draw a line through those that you don't 1like.

Observing ‘ Working with your hands

Reading ‘ . «;Carrying out a research project,

Discussing Doibé QCtivities‘at home .

Sitting > _ Interyiewing .

Listening ‘ | ﬁ%]ay1ng Games . .43
| Taking notes Moving around a lot .

Making things Taking things épart -

Serving peén]e Working alone *

Deskwork . T Selling and persuading

v .
L , . 123
122




7. Have you identified any specific careers that you would like to
, know more about? Yes *  No
L e If yes, what are they? (

»

-

8. What do you expect tc be doing one year after completing high school? :
Check only one. . ’

o~k . .

___ Working full-time

‘____Enfér%ng an qﬁprentieeéhip or on-the-job training program.
. | ___ Going into reggfgr ;ﬁ]itary service

____Being a fu11:¥ime~h6memqker. i

___ Attendinga vocational, technical, traderor business s‘iig].

..

Taking academic cougses at junior or community college.

___Taking technical or vocational subjects at a junior or community college.

Atfcnoing‘a four-year college or University.

i

____ Yorking part-time.

)
____ Other (travel, take a break, no plans) -

9. _ﬂhﬁi&do ypuﬁéiﬁécf to be doing five years after completing high échoo]?

— -

3 , —




Please indicate how useful your school program has been this year in
providing help for you in the following areas:

~ Not Somewhat Very
g helpful helpful helpful

Reading

Mathematics

Writing . A

Expressing Yourself

o

Meeting and Dealing with
people

s

.
[ B
.4‘
%

Study Habits ¥

Health and Fitness s

%

N
& -

Name three ways that you have changed as a%iresult of your schogl
experiences this year. ' - ’

\uA

L ‘ 7
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The Far West School Program

12.

How well did different parts of the Far West School program work?
Below: is a list of.characteristics of the Far West School program.
Please rate each item as_tp-how successful it was in your own experience
at the school. Circle the appropriate nuT9er.

J

Not at ﬂﬁ]
Successful
For you

Very
Successful
For you

%

o

Q. O

= -h (D

-t
.

Resource Organizations
Improving basic skills
Physical Educétion Activities
Learning about careers

Forms as planning tools
Resource Persons*

Learning Coecrdinators
Tutoring program )
Orientations at Resource Sites
Credit assignment

Community Resources

Social activities

Feedback from Resource Sites:
Resource Guides

Learning about oneseif
Advisory group meetings
Learning Packages

Diagnostic Testing

Future career planning
Resource Center

External College c]asse;

.Learning to make decisions

Project planning

-

Learning academic skills
Individual meetings with LCs

Resource Explorations

1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
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Check one box for each item:

13. How do you judge the help you received in planning your activities?

/] More than was needed /7] About right [ ] Needed more help
14. The amount of work required of me was;

/7 Too much [7 About right - /7/-Too 1;t£1e
15. The staff of FWS way (by and large):

2gw£:7,Qging a good job /7 Doing a poor job [j] Can't.judge

| 16. The other EBCE students were (by and large):
/7 Cold and/or impersonal ) /] Warm and/or friendly

17. Generally, the other EBCE students seemed to be getting:

out of FWS

»

[~7 A lot out of FWS /7 Something out of FWS /~] Little or nothing

S

18. amount of personal freedom allowed students was:

The
- [7 MNot enough /7 About right /7 Too much
19. The things that the Resource Persons offered seemed:

[7 Useful /7 0f little use /7 Can't say et;her wa;
| 20. The Resource Persons you met were generally: ’

/7 Interesting and enjoyable [;7 Dull and Boring // Can't say eithe( way
2i. The things that the Resourc® Orgéhizations offered seemed:

[~/ Useful [7 Of little use /7 Can't say either way

:

22. The Resource Organizations you visited were:

[7Interesting and enjoyable /7 Dull and boring [ 7 Can't say either way




23. When you look back and compare your Far West School experiences with those
you had in the schools you attended before, you are: (check ore).

[ 7 Much less satisfied with Far West School than with the others.

/7 Somewhat less satisfied with Far West 5chool than with the others.

[

[7 About as satisfied with one as with the other.

[77 Somewhat more 'satisfied with Far West School than with the others.

/7 Much more satisfied with Far West School than with the others.

&

24, What kind of students do you think benefit most from Experience-Based
. Career Education Programs? '

-

25. What advice'or comments do you have for-the Far West Sch901 staff?
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STUDENT PLANS AND PERCEPTIONS SUMMARY: DEVELOPMENT AND CODI&E?PROCEDURES

Development

The Student Plans and Perceptions éumnany (SPPS) is a questionnaire
designed to collect end-of-year data from Far West School (FWS) and Oakland
Public School (ORS) control/comparison studeats. It contains two” parts:
Part I is administered to all students while Part II is applicable only to
FWS studenEs.

The SPPS has three major purposes:

1. To obtain end-of-year opinions of the students on their respective
school programs,

Z. To compare FWS students' future plans and current inter&sts with
those of OPS students. '

3. To obtain information from FWS students on the success of specific
aspects of the FWS program.
The items on the SPPS are in both objective and open-ended format.
Wherever possible, questions are adapted, or taken outright, from other forms
in use in the prograh: thereby making it possible to compare FWS students
over time as well as tc cumpare their responses with those of other groups
such as school leavers and graduates. Table C-42 shows the source of items
used in the SPPS.
%he SPPS was administered to OPS and FWS students during the summative
_testing sessions in May 1974, and during make-up sessions held for FWS students.

Description of Codes and Coding Procedures for Each Question on the SPPS

Quegtions 1-5, C 35

N

See attached copy of the SPPS for the text of Questions 1-5. -~

Each of these questions were in the form of a scale to be rated from
“strongly agree" to "strongly disagree." Responses were coded from "1-strongly
disagree" to "4-strongly agree.”

Question 6.

See attacHed copy of the SPPS for the text of Question 6.

o " ,A %2R




TABLE C-42

DESCRIPTIQN OF ITEMS USED IN THE SPPS, PART I AND SPPS, PART Ii

s

-]

o Source | .- ) o
Purpose of Item of Number l1tem Content
Ttem* | " ’ )
s, . e t
. PART ONE
To compare FWS students future plans SBS 8 Post-secondary plans
and current interests with those ~ .
expressed by the students in September 9 Long-term plans; open-ended
1973 and with those of OPS students. IPF; 6 Activity interests
/ 7 Career interests
10 School progress related to
expressed needs for assistance
To obtain end-gf-year opiniofs on FWS/ SLS 1-5 Amount of assistance from
OPS school prggram. To compare opinions| GRAD various parts of school
with school Yeavers and graduates. program
- NEW 1 Ways student has changed as
! result of schocl experiences;
open-ended
PART TWO
To obtain information from FWS students NEW 12 Rating scales on success for
on success of various aspects of school student of 26 aspects of FWS
program. To compare opinions with program
school leavers.

’ . SLS 13-22 |Ratings of selected aspects
of school program and the
people involved

23 Comparison 6f FWS with
previous programs _
To solicit opinions which indicate PQ 24 Kind of student who benefits;
underlying attitudes toward FWS school. ~ open-ended
To cumpaire student with parent and
school~leaver reaction, SLS 25 Advice and comments for staff;
open-ended ~

* SBS: gtudent Background Summary. Student demographic data collected, 9/73.

IPF: Initial Planning Form.
SLS: School Leavers Survey.
GRAD: Graduate Questionnaire.

Filled out by student during diagnostic period, 9/73.
Filled out by students leaving program.
Filled out by students who have graduated.

PQ: Parent Questionnaire. Filled out by parents, 1/74.

NElI:

O - ‘.

Item created for this questionnaire.
. 130

1773
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Students were jnstructed to circle the activities that they liked -and
draw a line through the activities that they didn't like; students were orally
instructed to leave blank (uncircled, unlined) those activites for which they
had neither positive nor negative feelings.

Pre- and post-responses were assigned code numbers as follows:

np

I|2|I
Il3|l

line drawr through item (i.e., disliked item)
blank items (i.e., felt neutral about item)
circled items (i.e., liked item)

Question 7.
See attached copy of the SPPS for the text of Question 7.

A "yes" answer was assigned any number from 1 through 7 depending on the
nember of careers listed by the student; "8" indicated eight or more careers
mentioned. A "no" answer was assigned a codg number of 9. The first three
career areas listed by the student were coded for occupational level using the
classification scheme shown in Exhibit C-a  This classification had been
previously used to collect data on occupational levels of the student's mother
and father. Responses to the same guestion appearing on the Initi2l Student

Planning Form, completed at the beginning of the 1973-74 school year, were
coded in the same way.

Juestion &. v
<

)
“

See attached copy of the SPPS for the text of Question 8.

*The coding procedure for Questid% 8 ig explicit except in the case of

multiple answers, which were Given by some %n spite of the direction to give
only one. The'code is the same as that used during the previous administration
of this question.

. P}
If one answer is given (if directions are followed) the response is cgded
as follows:

01 = Full-time employment
02 = Apprenticeship or on-the-job training program
03 = Regular military service or a service company »
04 = Full-time homemaker
05 = Yocational, technical, or business school
06 = Study of academic courses at junior or community college
07 = Study of technical or vocational subjects at junior or

o community college

v 08 = Four-year college or university
. . 09 = Part-time employment -

¢ 10 = Other

™




N EXHIBIT C-a |

N

\

Under FATHER, circle the one number that best describes the work done by
your-father (or male guardian). Under MOTHER, circle the one number that
% - best describes the work done by your mother (or female guardian). The
> exact job may not be listed but circle the one that comes closest. If
either of your parents is out of work, disabled, retired, or deceased,
mark the kind of work that he or she used to do.

Ty
i (Circle one number in each column)

}

Father - Mother
CLERICAL such as bank té]]er, bookkeeper, secretary,
typist, mail carrier, ticket agent................... S | N 3
CRAFTSMAN such as baker, automobile mechanic, machinist,
painter, plumber, telephone installer, carpenter........ 02............02
FARMER , FARM MANAGER........... e 03, ninnnnnn. 03
HOMEMAKER OR HOUSEWIFE......... B e e, 04........ ....04

LABORER such as construction worker, car washer, sanitary
WOrKer, Tarm 1aborer. ..ttt it iee et crnereee s, 05..0veeinn.. 05

MANAGER, ADMINISTRATOR such as sales manage}, office managér, )
school administrator, buyer, restaurant manager, government
official..... e e e i it ee e 06. v vvunnnn 06

MILITARY such as career officer, enlisted man or woman in
the armed Ol CeS c ettt ittt ettt ee e meesenennns e, 07.vivvnins. 07

OPERATIVE such as meat cutter; assembler; machine operator;
welder; taxicab, bus, or truck driver; gas station
A A=) (e -1 A e 0] F 08

PROFESSIONAL such as accountant, artist, clergyman, dentist,
physician, registered nurse, engineer, lawyer, librarian,
leacher, writer, scientist, social worker, actor, -
=Y o3 1 X3 09...c.vun 09

PROPRIETOR OR OWNER such as owner of a small business,
contractor, restauraht owner:..... et et e 100 00eeun... 10

PROTECTIVE SERVICE such as detective, policeman-or guard,
Sheriff, Fireman . vt it ittt ie e nnennnannnnn, 11.*....: ..... 1

agent, real estate broker.........vivurinnnn e 12,0012

SERVICE such as barber, beautician, practical nurse,ipriVate \
household worker, janitor, waiter.......ovvivvnvernnnnn. Bl 13

. TECHNICAL such as draftsman, medical of dental technician, . -
. COMPUL Y PrOgraMMEY e v\ vttt tneennennenneonneeesonnnsanes | L 14

o
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If more than one answer ié’checked, the "dominant" answer is determined.
The criteria’applied to resolving these multiple choices favored. full-time
over part-time employment, further education over employment, and more adr
vanced education over less advanced. This résulted in the matrix shown in
Table C-43; the values appearing in the diagonal fells is the code used. —

TABLE C-43

DOMINANT RESPONSE WHEN MULTIPLE ANSWERS "ARE
CHECKED FOR QUESTION EIGHT

“

Code for Code for Second Response

first response | gy | o3 | 04 |05 | 06 | 07 | 08 | 09 | 10

01 X | x L x s | 6 | 7| X X 1

02 X | x 1.5 | 6 7| 8 | 2 2
‘=03 X | x |3 | 3 X | X %

04 5 | 6 7 1 8| 4| &

05 . 6 | 7 | 8| 51 5,

06 6| 8| 6 | &

07 g | 7 1.7

08 g | 8

09 9

X = Extremely unlikely combination.

~ See attached copy of SPPS for the text of Question 9!

A scheme for this question was developed following the previous adminis-

tration of the item.




| 5

| Responses to- Question é,were coded as follows: |
l . c 7 oy
|

01 = Unspecified job

02 = Business-clerical

03 = Business-sales

04 =—Busimgss-management

05 = Crafts and opérative

06 = Technical y

07 = Service and prgtection

08 = Professional y

09 = Military . & - '
., 10 = Housewife

11 = Farmer 3

12 = Retired— 2

21 = Higher educatian {unspecified)

22 = Masters of Doctoral degree

30 = Uncertain, "Can't say"

Question 10.
See attached copy of the SRPS for the text of Question 10. - ¢

On the initial Planning Form {IPF) students were asked to check areas in
which they would "1ike to have some extra help.” The checklist is the same as
the 1ist of school areas used in Question 10. Responses to Question 10 were
coded using information from the ﬁﬁF as to whether or not help had been re-
quested; this led to the coding scheme described by Table C-44. Responses were
also coded disregarding the "help requesteH" dimension: providing a rating
from ] (not helpful) to 3 (very helpful).

TABLE C-44
CODING SCHEME FOR QUESTION 10

| \ ) . ) Degree Program WasJHefpfu1
A \ o .
| . Not Somewhat Very .
A ' - Helpful | Helpful | Helpful N
Help not requested 1 2 3
(blank on IPF) = {. -
Help requested ) 4 5 6




When no IPF was available (as for Groups D and E) the data were treated
as if the IPF ifem had-:been blank.

|
|
|

\

«

7
Juestion Ll. Name three ways that you have changed-as a result of your
gchool experiences this year.

.&\E-
- - This question called for the student to structure his own response.
Coding procedures were not set beforehand“but were based on an examination of .
the student responses. Student responses to Question 11 are presented in .
Exhibit C-b. Two separate approaches to analyzing this question led to two
coding schemes. Both of these will be described in detai

Identity of the students was concealed by using a dummy ID-number. Although
students could not be identified, it was sometimes clearly evident from the
content whether the student was from FWS or OPS.

. Coding scheme 1: based on category of content. Using an initial sample
of 25 students, coding categories were established based on the type of changes
mentioned by the students. The categories are shown in Table C-45. _
. Following establishment of ‘the list of categories, two raters went through
the total group of questiqnnaires, assigning each change mentioned to one of‘
the categories. Each student was rated on up to three changes. Rater agreement
of ratings is shown in Table C-46. Differences between raters were reconciled--it
was found that raters did not differ seriously and that differences were'usually
in ‘closely related categories.

2

135

124




CONTENT CATEGORLES USED FOR QUESTION 11

" TABLE C-45

b

?
Area Cdde Category’
1. Self Growth 1T {Know more about self NS . /
12 |Matured \W‘JZ:T/.
13 |[More sure of self; less shy; express}se]f better
14 |More responsible /
15 |More motivated; less lazy *
| 16 More. independent; work for and’by self
| 17 | Improved physically; more pAysically fit
= . /
18 |[Able to solve problems, make decision, cope,/p}éﬁ
7
10 Other self growth / .
2. Career/Work . 21 Knowledge of and attitudes about careers ‘and the
- world of work (general)
- ) ' 22 Knowledge about specific careers/jobs/hehaviors
3. Learning/ 31 Attitude changed; more interest in schoo1'and
Academic ‘| Tearning; better study habits; less cutting
Progress )
32 |Learned more (spécific and generaf&; prepared *
for coHege\S s
) #7 ] =
4. Interpersonal 41 Met more people; do more with people
. - 42" |Get along/Better; relate better; express self
more w}ﬁ% people
5. Future 51 Developed goal (hnspécified)i thought about plans
Planning Vs
52 .|Decided.to further education, go to college
6. Other 9 No change
’ 92 |Negative change
53 Other
136 .
\)‘ % 11“5“
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3 | " TABLE C-46

DISAGREEMENT BETWEEN TWO RATERS ON CONTENT CATEGORIES,
QUESTION 11

Number of Disagreements Number of Questionnaires
P ' ’ftﬁ
None $31 \
One 31
Two . 13
Three : 2
TOTAL 77

- Coding scheme 2:‘ based on rating of quality cf total responses, During
examination of Question 11, the raters observed that there was a noticeable
range in the overall quality of responses. A decision by the raters to Took
at this overall dimension of "breadth" or significance of the statement led to
a rating on the qua]ity’of content.

Three criteria were used to rate the quality of content:

1. Increased insight ipto personal, career, or educational growth and
development. This area includes statements which give evidence of
personal growth, such as increased self- confidence and 1ncreased

—————ability in dealing with people. Increased ability ta?sﬁe where
. personal talents, strgngths, and limitations lie was conéﬁdered an
important change.‘ &

2. Increased p1ann1ng for the future. tLong-term plans (view of the
future beyond the next year) were considered to have more signi-
ficance than short-term plans, such as plans for the coming

- summer, Statements about future plans that were phrased in con-

crete and definite terms were considered more significant than
vague generalities._

3. Breadth angl richness 8? statement. This criterion refers to the
extent to which the Statement covers broad areas of change--either
in terms of the number of different areas mentioned (career, edu-
cation, personal growth) or the importance of the changes mentioned
within these areas. Narrow school-related changes such. as "improved
in mathgmatics skills" or "active in social field" were considered’
less s1gn1f1cant than basic changes in attitude toward schoo] and
Tearning such as "learning how to take on re9p0n51b1]1ty
"1earn1ng to work mostly to myself."

137
136
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The coding pfocedure for rating quality of content took all of the above
criteria into consideration, rating each response "in the blind" using the
following scale:

Statement-of no change, or negative change

Poor (1ittle change mentioned)

Low average (some significant change mentioned)

High average (significant, broad areas of change mentioned)

Outstanding (very significant, very broad areas of change
mentioned) .

This final scale was af}ﬁved at only after some preliminary trial-and-
. error steps were taken. Response: to the questionAQere first given a rating
Coof 1 through 4 by three raters. It was discovered that it was impossible to
. réach a consensus of ratings (i.e., each rater assigned.a different rating)
for some of the responses. Thisf@as attributed to the lack of specificity
in the original criteria. Therefore, criteria were redefined in more specific
terms and the responses were rated again (this time by two raters) At this
point, the number. of rating categories were fncreased from four to five to
provide for a w1der spread of responses, and in order to delimit the categories
more precisely. Rating the responses the second time was accomplished by
physica]ly separating r&sponses into categories so th@% the raters could com-
pare all responses in each category, and thus have a clearer view of the re-
sponses which shared the same characteristics within each category.-
~ Agreement by .raters reached 80% during the final procedure. .fﬂere was dis-
agreement on the placement of 16 out of 80 responses.. On only six df these 16
did the raters differ by more thap one point on the five-point scale. Where
there was disagreement, the raters discussed the response in question ana)
reached a mutual agreement on the‘ rating of the response. The responses of FWS
and OPS students have been qrouped according to the final rat1ng categories and
are presented in Exhibit C-b.

. {
Question 18. ° 4

See attached cony of the SPPS for text of Questiongg.

Question 12 consists of a ser1es of 26 rating scales. The student is asked
to r§$gwxhe sticcess to him/her of various facets of the FWS program. Each item
> is to be rated from 18.

Questions 13-22. o

a See atfached copy of the SPPS for the texts of these'questionﬁ.

°o N Bl s




This is a subset of the questions asked on the Far West SChéoL Leavers
Survey. Responses to each gquestion were assigned values based on a "school
positive" scale with "3" representing the'mosthpositiﬁe position. Responses
were coded gi(fol]ows from left to right:

;/;7 Question Value

13
14 '
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Question 24.

What kind of students do you thihk benefit most from Experience-Based
Career Education Programs?

This question aiso appeared on the Parent Questioﬁnaire which was admin-
istered in January 1974, It was determined by inspection of the new data, that
the coding categorigs which had been developed on the parent data were also
suitable for the studen% responses. These categories are as follows: N

1. Wants to learn, good student, intelligent, motivated to ]eahp.‘
2. Matlre, self-disciplined, independent.

. 3. Doesn't-rgspond to structured academic high school.

K 4. Wants career owientation progfam.

5. Needs guidance, direction, small school, not motivated7~\

. !
67 Sgme, most, all.

»

Question a5 . 3

What ddvice or comments da you have for the Far West School staff?

@

»
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Inspection of these data indicated that the students had tended to direct
their statements at the school staff. Initial treatment of the data has con-

sisted of compiling typed copies of verbatim student responses grouped as fol-
lTows: v

1. Sophomores (first year FWS)

2.° Juniors (first and second year FWS)

3. Seniors (first year FWS)

4. Seniors (second year FWS)

5. Withdrawal students




EXHIBIT C-b

RESPONSES TO STUDENT PLANS AND PERCEPTIONS SUMMARY, QUESTION 11:

SIGNIFICANCE OF CHANGE

Oakland Public Schools
Control/Comparison Students*
(Total N = 36)

Far West School Students*
(Total N = 46)

™

LEVEL 1 - STATEMENT OF NO (
" School has become very boring to me.
1 haven't changed one bit.

I have not changed as a result of
my schoo]‘experienges.

I am extremely disgusted with the
Oakland Public School system, I
get a lot more depressed with the
way my life is going, and I don't
feel that I am learning anyth1ng
worthwhile.

I haven't changed at all-<I haven't
done anything much all year--they
don't have the kind of program I
would like to be in & I feel I've
waisted most of this school year.

LEVEL 2 - POOR (LITT

I know a little more I did before.

I'm better at relating to people.
I don't know if school hé&lped me,
but my experiences were at school.

My study habits have decreased
considerably.

I've become much more sports
oriented. '

The way of doing my work in school
By writing out full sentences and
learning this and that.

Physical hea]th during gym.

Another way is the way [ get a]ong
with.

)2

1.
2.

1.

HANGE, OR NEGATIVE CHANGE

no.
I haven't.

This year I don't think I have
changed very mUch at all. With
time you learn things naturally
yet my goals haven't changed nor
my desires, or my career interest.
If anything I changed my desire
to attend a Junior college.

I haven't.

LE CHANGE MENTIONED)

Showed more responsibility.

"~ Gotten older.

Got out and talked to d1fferent
people. .

I stayed in school more.

I've gotten out to meet new people.
And I'm friendly towards more
white people.

Well I have changed a 1dt because
people I know have change me in
all kinds of ways.

*Two FWS students and one OPS student did not respond to Question 11,

141
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Learned more about college.
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Student Plans and,

{



EXHIBIT C-b (Cont'd)

Responses to Student Plans and Perceptions Summary, Question 11 (continued)

Oakland Public Schools
Control/Comparison Students
(Total N = 36)

Far West School Students*
(Total N = 46)

10.

It help me to know a little more.

I'ma bite more about like.

How to mend a few of my problems.

Know how to find thing better in

" a sense.

Learn better typist skills.

Know how to
better.

use my imagination

My gymnastic abilities have im-
proved, I'm doing more writing
for myseir.

I'm not such a homebody (I Tike
to be with my own peer-group
more).

I have changed. I meet more
people.

I know about reading.
I know how{§o writes better.

A

. Less active.

More talkative.
More responsibility.

Well, I have become xeny active
in the social field,?running
track, basketball, cheerleader
and I was also .in the scholar-
ship club and rotary club.

Starting to drive, being on the
track team sort of gave me a
boost and gave me the opportun-
ity to meet lots of new friends,
and Tearning to hate some tea-
chers.

v

The only way I have changed is
to get along better with people
and my mathematics skills.

I think I became more responsi-
ble- in doing different things.
Met deadlines on my own.

Have set up class to my own
needs.

=

i

Have learned more through the
meetings I been on.

7




% EXHIBIT C-b (Cont'd)
|

Responses to Student Plans and Perceptions Summary, Question 11 (continued)

Oakland Public Schools

. Far West School Students
Control/Comparison Students _
(Total N = 36) (Total N = 46)

11. I was doing good at the begin- :
ning of the school year the : A
second half I just kind of fell. '

I began to learn how to use big
words more: and more.

And I've learned a lots more. -

12. Don't cut as much as I use to.
Learn to listen to my teacher.

Learn to participate in acti-
vities.

13. I have changed by meeting dif- ,
ferent people, I have Tearned
to cope with things I can't
help, such as I made the soft-
ball team and now I can't and ~
might not ever be able to play
again because of tennis elbow.

I have Tearned to get along with "
some certain people that I didn't )
last year. . '

14. I could communicate with other
people a little better due to

"the fact that I now have the

reponiably of a company in - ‘
R.0.T.C. I have to work with
about 30 other students in mak-
ing a better company. )

15. I learned how to make better
book reports by outlining.

Learned co]]ede study habits.
Learned more by reading.

W




EXHIBIT C-b (Cont'd)

Responses to Student Plans and Perceptions Summary, Question 11 (continued)

Oakland Public Schools ‘
Control/Comparison Students Far w?igtiﬁhﬁol zg?dents
(Total N = 36) ’
LEVEL 3 - LOW AVERAGE (SOME $IGNIFICANT CHANGE MENTIONED)
I speak up more. 1. Since coming to Far West I
; found out about different
;eg§$e§]°n9 better with other jobs T thought I wanted to
) do weren't for me. It's
I go to class more often. helped given me a better
understanding of responsi-
The first way is that I learned bility. No 3rd.
better how to express myself.
Secondly, I become better fit. 2. More open to people.
I don't smoke anymore and drink WiTlling to spend more time
neighter. on one project.
Third, I get along with people Not afraid of peopie in a
more better than I use to do I business environment.
use to Tike to fight. Now I
don't, 3. I have become more aware of
the career opportunities with-
I've become more sure of myself, in a city and probably through-
more outspoken, and more sure of out parts of the world. I have
my values, needs, and wants, felt more relaxed talking to
thanks to the Human Relations people.
class taught by Peter Langhoff. . .
I've become more racially pre- 4. T realized that it's not as
judice, and generally apathetic easy as I thought it was. I
vhen iﬁ school T have a hard time trying to do
) things on my own and that's
I've improved greatly in my why I haven't done toc good.

" writing skills, my English tea- Now I know that without a good
cher has done a great job of education, you will get no
motivating me. where,

I've Tearned to study on my own 5. My ways of expressing myself
and learn for myself, as best I have changed. Also my head ha
can. been put back together. :
I've matured, I've set my mind 6. I know myself much better than
on a goal, and I've met new I did whaen I first came here.
people. + 1 learned to like school.

I Tearned how to bullshit much

better.

144 - -
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EXHIBIT C-b (Cont'd)

Responses to Student Plans and Perceptions Summary, Question 11 (continued)

Oakland Public Schools
Control/Comparison Students
(Total N = 36)

Far West School Students
(Total N = 46)

>

Since the school I attend is a
small one I am cooped up with
the same people all day long

and I have to learn to deal with
them on an honest level also I
have been very "turned on" to my
classes since my teachers are
near my age and good.

10.

1.

12.

[

L

13.

14.

I'm thinking so creativly I
fasanate myself. My decision
making has improved increditably.
A lot of my attudets towards the
education system.

I have taken a much ﬁore rea-
sonable look into my education
and future.

I got a better plan of what I'm
going to do after high school.

I learned a lot more through my
Junior College class.

I had more time to mess around
kriow I sure of what I'm going
to and I'm ready to start.
Career knowledge ‘

I work better alone i

I am much more to myself now
than before

I am more capable of working
independently.

I am able to interact with
people more eagily,
e

Greater discipline*
Greater acumen
Less apathy

Leadership ability has increased.

I have become more sure of my
(near) future plans.

I am more confident knowing of

my acceptance into U.C. Davis
through the help of Far West.




EXHIBIT C-b (Cont'd)

\

- Responses to Student Plans and Perceptions Summary, Question 11 (continued)

Oakland Public Schools
Control/Comparison Students
(Total N = 36)

Far West School Students
(Total N = 46)

W

LEVEL 4 - HIGH AVERAGE (SIGNIFICAN

Three ways 1 have changed as a re-
sult of my school experiences this
year are:

Breaking my shyness

Exp}essing myself more

Learning to meet people first

[ have learned to express my self
more.in writting and talking to

teachers, students friends and
family.

[ know more about the field of
work that I want to go in to.
More knowledge about life and
its essential meaning

Prepared me for college at the
University of California

Help me become more respons1b1e
for myself.

I learned how to change myself - ﬁ'

to the surroundings. I've
learned better study habits.
I've also learned how to be
around people, shut off the
goofing and getting serious
about all I do. Among the
things I've learned in other
classes, such as things happen-
ing in other countries besides
my own.

1 have learned to talk to a
crowd and be as nervous as I

was:.

I have learned to express my-
self more.

And T have know more on how to
deal with others.

B

BROAD AREAS OF CHANGE MENTIONED)

1.

Not as shy as [ used to be.
Gave me ideas at what I want
to do as a career, gave me a
lot more responsibility,

I have gotten to know people
that work in the fields I'm
interested in.

I have learned what it wou]d
be like to be a gardner or
teacher.

I am more aware of different
jobs in the fields I'm inter-
ested in. .
I feel I have taken on more re- -
sponsibility for myself and my
education. I think I am more
independent and in some ways
more mature.

I as a whele have matured this
year with the helffof the school.
Working one to ¢ne adult, and .
being treated as an adult, and
also by giving me room to grow
and feeling so c]ose with the
staff.

Learning never to get things
done at the last movement.
Learn1ng to express myself more
with people, also being more in-
dependent.

I have learned how to respond th
various job situations. |,

dealing with interviews and 1in-
terviewers better than before.

my future job expectations have
become more definite.




EXHIBIT C-b (Cont'd)

S

Responses to Student Plans and Perceptions Summary, Question 11 (continued)

R -

Oakland Public Schools
o Control/€omparison Students
(Total N = 36)

Far West Schod] Students
(Total N = 46)

2.

L

N

LEVEL 5 - OUTSTANDING (VERY SIGNIFICANT,

I have come to know more and learn
-a great deal of things I hadn't
known before.

I have matured more.

And I have really became inter-
ested in my studies involving
school.

I have been more outgoing and get
along with others better; I don't
know if it because of my part-
time job or if it was because of
.my teen-teaching at school or just
me . :

I have become more concerned with
my grades and have study much
harder. I think this resulted
becauss I was interested in my
classes. \

I have been thinking about what

I want to do when I get out of
school and have decided temporar-
ily what I think I will be most
interested in.

7. Communicating and talking
with people in the working
field. Taken on responsi-
bility. Thought about fu-
ture plans.

8. I have become somewhat lazy
in my academeics

I have decided to further my

“ education

I know the type of job I want.

)

VERY BROAD AREAS OF CHANGE MENTIONED)

1. I've decided to alter my edu-
cational goals from junior
college to a state university.

I've become more active in the
role of a student ‘representa=
tive on committees and other
groups.

I've widened my perception of
acceptable occupations for my
tastes by simply finding out
about more.

2. I'mmore mature. i/know more

N about my self and what 1 want.
I have a much more realistic
view of what work is and what
kind of work I'm interested in.
I'm more able to deal with peo-
ple and am much more sure of
mysel f. :

3. Exspessing my self.

Making shur of my self and
goals.

Learning how to take on cer-
tain responsabilitys.

147°
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EXHIBIT C-b (Cont

-

Responses to Student Plans and Perceptions Summary, Question 11 (continued)

L

Oakland Public Schools
Control/Comparison Students
(Total N = 36)

Far West School Students
(Total N = 46)

| 3. My whole outlook on school and
) school work as changed for the
better.

R ~ I've learned to 1ike myself and
the things I do. ’ ‘

Has really made up my mind for me
on what I plan to be when I finish
high school and college.

-

I have become more aware of
myself and those around me.

[ have learn to deal with the
problems in Tife very easily
and take things one at a time,

I have learned commuitcate with
people on- a person to person
basis not adult to child or
btack =c white.

I have gained better ways of
dealing with people and prob-
lems.

I have been able to schedule
my time.

I have had an oppertanity to
work answering mostly to my
self. This has made me more
responsible, :

I can talk to people better
and understand them better,

I have more confidence in my-
self.

I know how to express my self
better.

['ve wanted to go to schaol in-
stead of wanting to cut. I've
learned how to deal with the =
out®ide world alot easier.
['ve Jearned to plan for myself
and make decisions when I have
to.

[ think I have a better under-
standing of who I am and what

I want.

My attitude tawards school has
changed. * I enjoy it and think
it's helpful and-needed.




EXHIBIT C-b (Cont'd)

Responses to Student Plans and Perceptions Summary, Question 11 (continued)

Oakland Public Schools
Control/Comparison Students
(Total N = 36)

Far.West School Students
(Total N = 46) :

8.
(cont.)

10.

~learned t

My attitude towards work has
changed. I feel you should try

et the most out of it in-
stead of thinking of.it'as a
hore or money.

I've become very motivated to-
ward learning & seeking out for
more Tearning experiences (find-
ing my own interests).

Now I read alot, and before this
school year, I never read unless
I had to. .

I think I've matured, do to deal-
ing with adults on their level
and<being treated Tike an adult.

I am more outspoken. 1 have
with working in-
dividua]f&. I can handle prob-
lems that I face pretty well by
myself.




"NAME
- DATE

STUDENT QUESTIONNAIRE
Far West School .

This questionnaire will give you an opportunity to express your opinions

~ about the Career Education Program you have been participating in. Most

ques%ﬁons are to be answered on a scale of numbers from "1" to "5." The words
at each end of the rating scale tell you what the numbers mean. A "1"Ymay
mean something like "Definitely No3" if you feel very strongly that the

answer to the question is NO, then you should circle the "1." A "5" may mean
"Definite¥y Yes;" if you feel very strongly that the answer is YES, then you
should circle the "5." The numbers between "2," "3," and "4" mean that your
opinion is neither "Definitely No" nor'“Defjnite]y Yes," but somewhere between
them. You should circle the number that is closest to your rea{ opinion of

‘What the question is, asking about. Some scales have different words, but they

always work the same.. Read the words above the numbers so you know what the
numbers mean. Read the questions carefully, and circle the number which is the
closest to your opinien. There are no right or wrong answers; your thoughts
and feelings are the important things in this survey. The answers students
give will be used to help determine how well the program is doing now and to
improve it in the‘future. Remember to circle a number to answer each item.

If you have any questions while you're completfag the survey, just ask for
assistance. "

Note: Number of student responses have been tabulated
for each item on the questionnaire except for those
which require written comment. Response tabulations
are listed directly below the rating scale for each
item. Responses to multiple choice questions are
indicated next to each choice.
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Student Questionnaire {cont'd.)

PLEASE CIRCLE ONE NUMBER FOR EACH QUESTION

&

10.

11.

12.

O

Definitely

Have you liked attending the Career
Education Program?

If you had it to do over again, do you
think you would decide to participate

- in the Career Education Program?

Have the activities available in the
Career Education Program been
interesting to you?

In the Career Education Program have -
you felt that you could progress at
your own rate? , '
Have you seen much of a relationship
between your activities, in the learning
center and the careers you have learned

_about?

-

Do you get enough feedback about how
well you are doing in the program?

Haye you had enough choice in deciding
the amount of time you spend at
employer sites?

Have you had enough choice in de-
ciding the amount of time you spend
in learning academic subjects?

Have- you had enough choice in
deciding what you do at employer/
resource sites?

Have you had enough choide in selecting’

the types of employer/resource sites
you visit?

Do most people receive much satis-
faction from their work?

Do you think that if a'person’works
hard enough, he can achieve anything?

el

Definitely
0 Yes .
B 2 3 4 5
Responses
1 0 2. 17 33
1 2 2 15 33
0 1 n 23+ 18 -
1 2 5 10 35
1 1 19 20 12
5 6 13 .13 16
17 77 27
{4
O R I A
4 4 j]o 16 19
0 5 . 3 15, 30
,'. .f
3 77l g 9
L
1 6 15 27




-Student Questionnaire (cont'd.)

PLEASE CIRCLE ONE NUMBER FOR EACH QUESTION |

o
o

‘ Definitely Deﬁ4n1te1y
. ) . NO . ' Yes gj‘ |
5 . L,] 2 . 3 4 w5 |
- < Responses e

13“‘ Do you think that the main reason 9 .10 10 13 1
a person works “is to earn mgney o .
to iive?

14. In general, are you looking 3 1 7 12 18

; . forward to working in a Job?

15. Do you think you have much cho1ce 0 2 9 14 28
of occupat1ons? '

16. In genera] were the employer/resource -3 - - 7 =~ 8 26 9
personnel involved in the Career ,
Educaéion Program aware of your needs >
and 1nterests? ‘

17. In general, at emp]oyér/resource 5 8 9 8 23

* sites did you get to actually do
. things, rather, than just listen? _ .

18. In gene?{i;/have the employer/resource 0 2 14 19 18
sites you've visited been interested -
in the Career Education-Program? _

19. In general, have you felt welcome \ 0 .0 8 18 27
at the employer/resource sites? .

20. Do most of the -employer/resource 5 7 25 1 5
sites you have worked with let you
know how you're progressing?

21. - Through your experiences in the Career I 2 8 23 19 .
Education Program have you l2arned &
Tot about opportunities for the future?

22. Do you plan to get a high school - 0 0 o *1 s

\ dipioma? .

23. Would you say the Career Education - 0 3 7 16 27
Program has helped you form career. :
plans?

24. Would you say you've learned a lot 0 3 4 17 29
while attending the Career Education .
Program? o

) i
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Student. Questionnaire (cont'd.)

PLEASE CIRCLE ONE NUMBER FOR EACH QUESTION

. l Definitely Definitely
No . Yes '
. 1 2 3 4 5 J
‘ Responses

25. How well organized and coordinated 0 7 20 23 3

do you think the Career Educat1on

Prcgram has been?
26. How would you rate the general-. 0 ﬁ 13 27 12

. quality of the Career Education e .

Program staff?

n
~J
—
w
~
o
o

How would you rate the Eersona] 26
’ counseling available in the
Career Education Program?
. 28. How would you rate the career 2 I 25 12
counseling available in the o
. Career Education Program? .
L™ . /,‘i .
29. How would you rate the general 1 2 15% 4+ 21 14
~§f”” quality of the Career Education :
) Program employer/resources you've
= worked with? ) - : ,
"30. How important was each g~ the Not at all - Extremely
. following factors in “deciding Important. Important
to join the Career Education | ] 2 3 4 5 J
Program? \ ' Responses :
a. [ wanted more freedom/independence 7 1 4 12 29
i X & . ’ -
o b. I wanted to choose my own learning 2 2 4 8 37
B style
¢ , - - . .
c. I wanted to learn about careers 0 2 © 8 15~ 28
d. I didn't like my previous school 8 5 7 8- 25
e.” I wanted to prepare for a job 4 6 17 10 16
'“f. I was bored with school 3 4 10 27 - e
‘g. I heard the Career Edueat1on ' 27 10 7 6 .
- Program was easy - 4
-~
0 2 N

h. Other (specify) 0




Student Questionnaire (cont'd.)

PLEASE CIRCLE ONE NUMBER FOR EACH QUESTION

. Much About the Much
Less Same More
L,] 2 3 4 5 '
Responses
31. In comparison with regular schogls, 6 - 0 2 9 42
how much opportunity did the Career
Education Program provide you for -
learning about occupations? . -
32. In*comparison with regular schools, 3 7 7 21 15
how much opportunity did the Career
Educatien.Rrogram provide you for
general learning? .
) 33, In comparison with past experiences 1 2 4 15 31 -
‘ in regular schools, how motivated
- . are you to learn in the Career . .
Education Program? : )

34. During this school year have you worked outside of homé for money?

Responses
——— a. [ ] No . 25
b. [ ] Yes, less than 10 hours a week 10
c. [ ] Yes, between 10 and 20 hours a week 11
i d. [ ] VYes, between 26 and 30 hours a week 5
e. [ ] Yes, more than 30 hours a week ) 2

35. If you have an outside job, does it interferewwith anything listed below?
. b

Ta. [ ] I don't have an outside job - 26

. b. .[ ] My job-doesn't interfere with any other attivities 20
c. [ ] It interferes with my school work ' 4 R

d. [ } It interferes wifﬁ my social life ' ) 2

[] Itbinterferes with my extracurricular activities 0
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Student Questionnaire (cont'd.)

36. What changes, if any would you like to see in the Career Education Prog}mﬁ?

A

37.

learn. Pleas

, each. Circle the appropriate numbers.

Students learn to:

Perform specific occupational skills
Be oumctual and organize their .time
Assume responsibiiity for themselves
Mdke decisions and follow them
Communicate wnthyothers in 2 mature way
Be a~are of more career oonortunities
Work with others -

Evaluate thetr own work

Perform basic academ¢ skills

Think through and solve problems

_Have a positive attitude toward work

Have a positive attitude toward seif

Have a positive attitude toward learning

Prepare for further education

Imlprove interpersonal and social skills
4 .

*NR - No response.

ERIC

Aruitoxt provided by Eic:

How wmportant do you feel this learming 1s5?

Not Highly
Iaportant lmportant
[ 2 3 51
0 3 13 22 12
0 1 5 16 28
0 0 1 7 42
0 0 5 13 32
2 1 2, 14 31
0 1 3 17 29
0 0 13 17 20
1 0 9 27 12
1 2 10 20 16
0 0 3 16 31
0 G 3 18 26
0 1 1 12 35
0 0 5 15 30
] 0 4 17 28
u 2Tz 6 15 26

N'r,:‘ .
N
w,
L3
156
154
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Below are listed sever.l areas of possibie importance for a student to -
n. rate each in terms of how important you feel it isifor a
student to learn, and how well you feel the program is accomplishing

.
N

How effective do you feel the program has
been n accomplishing this learning?

Not Highly
Effective Effective
i 2 3- 4 51
3 0 17 19 10
1 4 9 20 15
1 1 6 13 28
0 i 10 17 21
i 1 7 21 19
0 0 6 13 30
0 i 10 20 18
2 2 10 23 8

T2 8 6 12 9
i 3 10 19 17
2 5 10 7 14

i i 13 15 18
0 4 n i6 7
0 4 ] 16 17
1 2 7 22 16
L

=2
o
*
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Name

THE WAY IT IS*

-

On the fo]]oﬁ?;g pages are listed 31 procedures or practices that
may.or may not have been adopted by Far West School. For each of the 31
items, you are asked to judge the extenf to which the procedure has been
adopted in the program as it actually operates now at Far West School.

You will use a 7-point scale for recording your rating on each-item.
The end-points and mid-point on the scale are defined as follows:

A "7" means that the procedure has been adopted and is now widely
practicéd at Far West School.

A "4" means that the procedure is somewhat in practice at Far West

"School but has not been completgely adopted or widely practiced. A 4 is

intended to be a neutral point midway between full adoptioﬁ (7) and non-
adoption (1).

A "1" means that the procedure has not been adopted and is never
practiced ‘at Far West School. )

Place an "X" at the point on the line that most accurately reflects
the extent to which the procedure is in practice at Far West School.” It
is not recessary for the X to be placed at one of the seven numbered
points; it may be placed between points if you wish.

Also, for each item, you are asked to rate the amount of evidence

on which yoy based your judgment. Check box A if you have substantial

" relevant information and are reasonably confident of your judgment. Check

B if you have only a moderate amount of information, and are only somewhat -
confident. Check box C if you have no directly relevant information and
your judgment is essentially your best guess.

*
"The Way It Is" is one of the Ideal/Actual School Characteristics Scales
adapted from Postman and Weingartner, The School Book (New York: Delacgrte

Press, 1973). It consists of instructions and items for judging the extent
to which school procedures suggested in the Postman-Weingartner book are
practiced at FWS. The scale has also been used as a means for judging what
characteristics the EBCE program ideally should have (see pages 9 and 10 of
this Appendix). »
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1. Students' daily sequences are not arbitrary (45 minutes for this, 45 minutes
*for that, etc.) but are related to what the students are doing. :

Not practiced - Practiced to

Widely i
at all some extent practiced
L A - 1 l 1 ! l

Jd 2 . 3 4 5 6. 7

-

A. [ ] Substantial Information B. ['] Moderate Information C. [ ] Guesswork

2. Students do not merely serve time in required courses. The question is not,
"Have you taken....?" but "Have you learned N &

-

" Not practiced

Practiced to ’ Widely
. at all some extent practiced
L ! L -1 . ' |
- 1 ., 2 3 4 5 . 6 7

w :

A. [ ] Suisfantial Information B. [ ] Moderate Infornat&gh C. [ ] Guesswork

3. Students are allowed to organize their own time -- i.e., decide how they will

use it. )
Not practiced Practiced to widely
at all ; some extent ¢ practiced
1 1 i | 1 1 l
1 2 3 4 5 6 7

A. [ ] Substantial Information B. [ ] Moderate Information C. [ ] Guesswork

4. Required student activities are not arbitrary (e.g., "We've always done that")

or based on discredited claims (e.g., "The study of grammar strengthens the
mind" ) ®but are justified on some empirical or rational basis that required
activities have relevance to the lives of the students.

Not practiced i Practiced to Widely
at all some extent - prai;i%ff;)
N - 3 = 1 ; .
1 2 3 - 4 ‘5 6 7

A. [ ] Substantial Information B. [ ] Moderate Information C.

5. Students are not required to engage in the same activities, but afe given
considerable latitude in choosing among many options.

Not practiced Practiced to ‘ idely
R at all some extent practiced
L 1 \\1 l \ 1 { l -
1 . "2 3 4 5 6 7.

A. [ ] Substantial Information B. [ ] Moderate Infbrmation;\jc. [ ] Guesswork

x i
S . = -
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10.

The Way It Is (cont'd.) _ ‘ .
6. The school's activities are student activities rather than mostly staff

activities, and students are required to do the heavy work, e.g., reading,
writing, talking, and thinking.

Not practiced Practiced to

Widely
at all some, extent practiced
L 1 L _ | 1 L |
1 2 3 4 5 6 7

A. [ ] Substantial Information

B, [ ]% Moderate Information C. [. ] Guesswork

Activities are not confined to a single building but include the resources

of the whole community. They put students in touch with real people and
problems outside the school walls.

Not practiced Practiced to

Widely
at all some extent " practiced
L 1 1 L I ) I l
1 2 3 4 5 ' 6 7

A. [ ] Substantial Information

The school values knowledge for use in daily 1ife rather than knowledge "for
knowledge 's sake." The school says that if you don't act as if you know
something, then you don't know it.
Not practiced Practiced to Widely
at all some extent practiced
L | { L i | ]
1 2 3 4 5 6 7
A. [ ] Substantial Information B. [ ] Moderate Information C. [ ] Guesswork
The school's activities bring together students of. great diversity in back-
ground and ability.
Not practiced Praé:ticed to Widely
at all some extent practiced
l 1 ) L i - 1 l
1 2 3 4 5 6 7
A. [ ] Substantial Information B. [ ] Moderate Information C. [ ] Guesswork
Question-asking, problem-solving, and research by studeny are valued more
than memorization and ventriloquizing.
g .
Not practiced . Practiced to Widely
at all : some extent . practiced
L . N l . ) |
1 2 3 4 5 6 7

A. [ ] Substantial Information B. [ ] Guesswork

[ ] Moderate Information C.

S 189
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B. [ ] Moderate Information <. [ ] Guesswork



The Way It Is (cont'd.)

11. Reading ability is considered only ohe of several possible ways in whSch
students can express intellectual competence and interest. Reading skill
may be valuable, but so may be talking, film-making, audio-taping, photo-
graphy, videotaping, and other communication skills.

Not practiced bPracticed to widely
at all some extent practiced
| L L ] | L l
1 2 3 4 5 6 7

A. [ ] Substantial Information B. [ ] Moderate Information c. [ ]'Guesswork

12. The school accepts as legitimate and worthwhile many of the "new"#subjects
invented during the past 75 years or so -- e.g., anthropology, sociology,
cinematography, ecology, cybernetics, marine biology, urbanology.

Not practiced Practiced to widely
\at all ) some extent practiced
\\\./
1 1 l 1 1 J
1 2 3 4 5 6 7

A. [ ] Substantial Information B. [ ] Moderate Information C. [ ] Guesswork

knowledge -- that is, knowledge of what is going on inside one's skin. A
student's feelings are not considered an intrusion upon his pursuit of
knowledge, but a subject of inquiry themselves.

Not practiced Practiced to widely
at all e some extent practiced
"\\ | | ! 1 | ] 0 |
1 T2 3 4 5 6 7

A. [ ] Substantial Information B. [ ] Moderate Information C. [ ] Guesswork

14. Students are rewarded for acceptable behavior, rather than punished for
unacceptable behavior. The school avoids aversive responses and applies

|
|
13. The school includes as part of its definition of worthwhile knowledge, self- |
reinforcing ones.

Not praqggged Practiced to widely
at all some extent practiced
-
l ! 1 l ! | l
1 ) 2 3 4 5 6 L7

A. [ ] Substantial Information B. [ ] Moderate Information C. [ ] Guesswork

v
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The Way It Is (cont'd.) \ .

15.

. 16.

17.

18.

There is a relatively nonpunitive grading system, no homogeneneous grouping,
a minimum of labeling ("good student," "slow student," etc.). The school
moves away from factorylike processing procedures and toward more humanistic,
individualized judgments.

e

Not practiced Practiced to Widely
at all somg extent practiced
L ! L | i ! J
1 2 3 4 5 6 7

A. [ ] Substantial Information B. [ ] @bderate Informatiog c. [ ] Guesswork
Priorities are broadly conceived, rather than narrowly hierarchical. For
example,.a student is not judged slow solely on the basis of reading and
mathematica] ability. The same student may be an excellent musician, actor,
or group leader, and will receive formal recognition for these skills.

Not practiced . Practiced to widely
at all . some extent practiced
. ;oo
N T e | . L
1-*. 2 3 4 5 6 7

A. [ ] Substantial Information B. [ ] Moderate Information C. [ ] Guesswork

Students understand how they will be judged bé&ause it is made clear to them
what they are expected to learn and how they are supposed to demonstrate™
competence. The-school makes as explicit as possible what kinds of behaviors
it wants.

Not practiced Practiced to wWidely
at all some extent ¢ practiced
| I L l L I J
1 ) 2 3 \ 4 5 6 7

A., [ ] Substantial Information B. [ ] Moderate Information C. [ ] Guesswork

"Staﬁﬂardized tests are not used, or are used only with extreme caution and

skepticism. Testing grows from what is taught, and what is taught grows
from who is taught. .

~

Not practiced Practiced to ’ wWidely
at all some extent\ practiced
I L [ I 1 i J

1 2 3 4 5 6 7

A. [ ] Substantial Information B. [ ] Moderate Information C. [ ] Guesswork




The Way It.Is (cont'd.) . - T

19. There are constructive, nonpunitive procedures for the evaludation of
teachers and administrators.

>

Nat practiced Practiced to Widely-’
at all some extent - practiced
L ! i I L L J )
1 2 3 4 "5 6 7 T

A. [ ] Substantial Information B. [ ] Mod@rate Information C. [ ] Guesswork

20. There are collaborative efforts between teacher and student, rather than

° adversary relationships. Lt
Not practiced ’ Practiced to ‘ Widely
at all -~ " TT%6me extent . practiced
L ! ] L - | P .
p o 1 2 3 4 5 6 7

G
e~ A. [ ] Substantial Information B. [ ] Moderate Information C. [ ] Guesswork

21. Students are g1ven opportunities to supervise themselves, to give them a
sense of control in the functioning of the school.

Not practiced : Practiced to Widely
at all : ) some extent practiced
| | 1 1 ! ! |
1 2 3 4 5 6 7

A. [ ] Substantial Information B. [ ] Moderate Ihfbrmafiop C. [ ] Guesswork

22. The school is small enough so that supervision (and just about everythlng

else) can be a personal -- i.e., human -- problem, not a ]oglst1cs problem.
. Not practiced : Practiced to . widely
) at all . some extent practiced
L \ L [ 1 ! J
1 2 3 4 5 6 ’ 7

A. [ ] Substantial Information B. [ ] Moderate Information C. [ ] Guesswark
“ i. \\~.‘
23. Teachers forego their role as authority figures, view themselves as learners,
and try to develop the idea of a learning community in which the teacher
functions more as a coordinator or fac111tator of activities than as & —
« dictator. . -

Not practiced Practiced to widely

at all some extent . bracticed
i L 1 | l 1 ] I
vl 2 3 4 5 6 7

A. [.] Subséantial Information B. [ ] Modcrate Information C. [ ] Guesswork
162
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The Way It Is (cont'd.)

24. A great variety of people are placed in the teaching role -- for exampie, .
paraprofessionals, interested laymen, and even students.

Not practiced

Practiced to widely
at all K some extent practiced

\ i ]
¢ 1 .2 ©3 4 5 ‘6 7

A.. [ ] Substantial Information B. [ ] Moderate Information C. [ ] Guesswork
¢

= | L "

25. The school is so organized that it can capitalize on what its teachers do

best and know most about. Working in conjunction with other teachers,
they use their strengths and receive help with their weaknesses.

‘v,

Not practiced ) ’ Practiced to wWidely

~ at all som xtent § practiced
L | L \l L 4
1

. 2 3 AT < 6 7

A. [ ] Substantial Information

B. [ ] Moderate Ipformation C. [ ] Guesswork

26. Students are not constantly placed in competitive roles with each other,

but function instead in collaborative relationships. Something approach-

ing a family feeling is achieved, in which each student is helped to grow

in his/her own way,.bBut not at the expense of someone else.

""v;
Not practiced :.j}:ff, , Practiced to widely
at all ,{‘ , . some extent practiced
| i 1 l L N) | o
. 1 2 3 . 4 5 6 7
_ﬁwF#AA. [ ] Substantial Information B. [ ] Moderate Information, C. [ ] Guesswork

27.

There are established channels through which parents can express their

grievances against the school and also participate in its functioning. The
school moves away from bureaucratic paternalism and toward increased com-
munity participation.

Not practiced Practiced to -

Widely
at all some extent - practiced
l L L g | L 1
1 2 3 4 5 6 7

A..[ ] Substantial Information B. [ ] Moderate Information C. [ ] Guesswork
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The Way It Is (cont'd.)

28. The school offers a variety of alternative programs to the many publics which
comprise the community. It recognizes that there are several respectable
but contrasting arrangements for learning, each of which is favored by some
segment of the community. The school offers as many of these as feasible.
Not practiced Practiced to widely
at all some extent practiced
| 1 | | S ) |
1 2 3 4 5 6 7
‘ A. [ ] Substantial Information B. [ ] Moderate Information C. [ ] Guesswork
29.

30.

31.

The school .is not afraid to be held accountable for its performance. The
staff tries to make explicit to

r arents and students what it wishes to
accomplish (and what it does notg; how it intends to do this; and what kinds
of evidence it will accept as a sign of success.

L3
g

Not practiced

) " Practiced to widely
at all ' some extent ’ practiced
1 ! | 1 |
1 2 3 4 5 6 7

A. [ ] Substantial Information B. [ ] Moderate Information

C. [ ] Guesswork
The school's concept of knowledge, attitudes, and skills is oriented toward
the future. It has realistically assessed what students will rieed to know
in years ahead and is making some serious attempts to help them learn those
things. '

Not practiced Practiced to Widely
at all some extent practiced
L ! 1 o 1 | |
I 2 . 3 4 57 6 7
A. [ ] Substantial ;nfbrnation .B- [ ] Moderate Information c. [ ] Guesswork

The school interprets its respansibility to the future as a responsibility
to jts students first,.and to other social institutions (e.g., college,

business, the professions) only at a late and convenient hour. It is care-
ful to avoid serving solely as a processing and certifying agency, but

balances the future economic¢ needs of its students with their emotional and
social needs as fullw functioning aduTys.

J
Not practiced Practiced to Widely
at all some extent practiced
L ! 0 | S S |
1 2 3 4 L 5 6 7

A. [ ] Substantial Information B. [ ] Moderate Information C. [ ] Guesswork
N
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may or may not be des?rab]e in EBCE. -They are the same statements you
used in the preceding scale to rate current practice‘at Far West School.
Now you are asked to give your opinion of what gBCE‘éhbuﬁh be Tike at
its best. For each of the 31 items, indicate

ur own opinion of the
degree of desirability or undesirability cf the Rrccedure or practice.
cale are defined as

~/

Name -

2 B

THE WAY IT OUGHT TO BE* »

¢ : . ‘ . i

On the following pages\ére listeq 31 procedures or practices that
The end-points and mid-point of the 7-point

follows:
A "7" means that the procedure is essential .to your idea of what

EBCE should be.

* A "4" means that you are neutral regarding the procedure, i.e., _

it doesn't matter whether or not the procedure is incorporated in EBCE.
A "1" means that'the procedure is totally unacceptable to your idea

of what EBCE should be. 7, S,
Place an "X" at the point on the line that most accurately ref]ectg

your opinion. It is not necéssary for the X to be placed at one of the

seven numbered points; it may be placed between the points if you wish.

~

*Adapted from Postman. and Weingartner, The School Book, Delacorte Press, 1973.
Only the instructioens and first page of items are inciuded here. The order

of the remaining items in the scale is the-same as in the preceding "Actual”
scale. ‘
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THE WAY IT OUGHT TO BE

1. Students' daily sequences are not arbitrary (45 minutes for this, 45 m1nutgs
for that, etc.) but are related to what the students are doing.

Totally : Somewhat Somewhat ‘ £ tial
Unacceptable Undesirable : Desirable ssential..
o . s «
L " 1 i ) N B
r 1 2 3 4 'e 5 6 ' 7
} KM Very - Neutral ’ Very
- Undesirable Desirable
2. Students do not merely serve time in required courses The question is not,
"Have you taken....?" but "Have you learned ....?"
Totally Somewhat ] Somewhat e
Unacceptable e Undesirable Desirable - Essential
l I - 1 J 1 "/Jl ' J
1 2. 3 4 5 6 7
. Very ' Neutral B Very
Undesirable Desirable
3. Students are allowed to organize their own time -- i.e?, decide how they will
use it. :
Tota11y, Somewhat ’ Somewhat .
Unacceptable . Undesirable Desirable Essential
l - 1 1 4 |
1 2 3 4 5 6 7
Very Neutral - Very T
- Undesirable ‘ Desiralyle
. ~" 4. Required student activities are not arbitrary (e.g., "We've always done that")
“« ¢ or based on discredited claims (e.g., "The study of grammar strengthens the
mind"y, but are justified on some empirical or rational basis that required.
activities nave relevance to the lives of the$tudents. /
/
U . . f
Totally ) Somewhat Somewhat .
Unacceptable Undesirable Desirable Essential
l aa g - Il - l 1 _1" ]
1 2 3 ‘4 5 6 7
Very Neutral ) $ Very
undesirable ‘ ‘ Desirahle
5. Students are not required to engage in the sare activities, but are given
considerable latitude in choosing among many options.
Totally Somewhat ‘ Somewhat ' N
Unacceptable Undesirable Desirable Essential
| 1 3 h I 1 : 1 ’. .
1 2 3 4 B 6 7
| £ Very Neutral ‘ Very
| Undesirable Desirable
|
; o 166 K
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PUBLTSHED TCSTS
) \

As snown 1. Table C-1, three commercially available instruments were used
to collect stydent information: the Iowa Tests of Educational Development (ITED),
the Career Maturity Inventory (CMI)g and the Personal Orientation Inventory (POI).
The test instruments themselves are not included in this appendix, since_ they
are published under copyright. .

Data co]]ected using the ITED are summarized in tabular form and d1scussed
in Cnapter 3 of tne report. Three additional tables (C-48, C-49, and C-50) are
1nc1uded at the end of this appendix. )

The CMI Competence Test was adm1n1stered at the beginning of the schoo]
year as scheduled in the evaluation plan. It was> one of the instruments chosen
to be used in common at all four EBCE project\slt;z, and early 1n the school
year, 1t was rev1ewed in some detail by the evaluation directors from the four

sites. Each of the four evaluation directors. expressed such strong reservations
" about the appropriateness of the test that the FWL-EBCE staff undertook a thor-

ough review of the instrument. \

Ten program staff members were asked to complete both the Competence and
Attitude sections of the CMI. These ten 1nc1uded staff concerned with school
operations and instruction, project development, project evaluation, and project
management. Whey the scores for their responses were obtained, it was found
that “the mean scores on several of the Competence sub-tests were lower than
those of the 1234 twelfth-grade students for whom the test publisher provided
‘data. Statistics for the FWL-EBCE staff are presented in Table C-47. Further °
review and discussion made it quite evident that the staff judgment was that
many of the responses scored as cor?ect“according to the test manual were, in
fact, incorrect. The staff criticisms of the tests are presented below in
summary form although the review was conducted item by 1item.

1, The Competence Scales 1mp11ed two conciusions that FWL-EBCE staff
reJected % .

a. Career decisions cou]d/shou]d be based on gross or meager informa-
tion of a person's interests and abilities. #hile the response
alternative "don't know" was available on every item, it never
was the keyed response. Two staff members marked "don't know™ on
every item of -Competence, Part 3 (thereby scoring zero), because
they felt insufficient information hfd been presented to base any
judgment. ° e

e !
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TABLE C-47 '
CMI SCORES FOR TE;\?Wt=é;LE STAFF MEMBERS
Range Standard Maximum /

Scale ‘High | Low Mean Deviation Possible '
Attitude 43 28 | 36.10 4.82 . 50
=Competence: .
1. Knowing Self 18 8 14.40 - 3.44 20 ~
2. Knowing Jobs | 20 | 15 | ig.00 1.56 20 f
3. Choosinga Job| 17 | 0 | ™o.70 6.60 20
4. Looking Ahead 19 0 15.50 5.82 20
5. What to Do? 14 4 9.00 3.83 20

[
L4

-~

. .

b. Counseling by professionals, parents, or peers is always prefer-
able to trial and error in making a career-chejce. An ekample was
item 30 of the Attitude Scale, "the best tHing to do is to try .
out several jobs and choose the one you like best." This was ¥
marked "true" by $ix of ten staff, but the keyed response is false.
. The theme is repeated throughout the Competence teft, Part 5:
. . "What Should They Do?" * The FWL-EBCE staff mean scorg was only
| 9.00 out of 20 on this test. Staff members feel strongly trat
learning through experience-is equally as valid as learning from
the experienced. - Y
-t v [N ) ,
The Attitude Scale seems basea on the assumption that.work, in and of
itse]f, is an end., For example, for item 29: “the job I chose ha$ to give
me plenty of freedbm’to do what I want," the keyed (correct) response is
; false, and was chosen by only' two of ten staff; and for item 7: "your
Job 1s important because it determines how much you can earn," the
keyed response is false, and was chpsén by four of ten staff.

3. The instrument stereptypes vocations available to women. Items that
deal with career choice for girls usually are at the sub-professional
levels; those for boys usually are at the professional level.

Consideration of the staff crificisms, which were generally consistent with

the reservations expressed by staff from other EBCE sites, led to the decision
that tie CMI scores should not be analyzed for program evaluation. The attitude

portion of the Inventory was, however, administered at midyear to obtain item
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e
responses for use in cluster and factor analyses of the various instruments used

for FWS evaluation. This was the only use made of the data, and neither part
of the CMI was administered at the end of the year. Some of the results of the

cluster analyses have been presented elsewhere in this appendix.

Student responses to the POl were also obtained at the beginning of Ehe year
for FWS students and the OPS control group. When members of the Oakland Public
Scheols (0PS) staff we}e approached to assist 1n collection of data for the
comparison group students, tney recommended that the comparison group students
not be asked to complete the POI. They believed that the highly personal infor-
mation requesteh\jn some af the items could lead to justifiable complaints from
students or their parent¥>~ Several FWL-EBCE staff and students agreed that the
POI was asking for information that tould be considered "none of the business"
of program staff. ’ ,

In view of these concerns, the decision was made that no additional adminis- B
trations of the Pul would be given, either for getting information from additional
sthdents; or f&r getting posttest information from FWS students. Some of the
POI scores were u?gd in cluster analyses of instruments, but only for the pur-
pose of increased understanding of various scores and scales used.

-

TABLE C-48 -~ .

DISTRIBUTIONS OF ITED LANGUAGE GRADE EQUIVALENT SCORES
FOR ALL FWS STUDLNTS}R PED'SY GRADE IN SCHOOL

2

Grade 10 P Grade 11 Grade 12
Language Grade Midyear Year-End, - Midyear Year-End i Midyear Year-End
Equrvalent Scores P Percefitile ¢ Percentile f percentile ¢ Percentile £ Percentile ¢ Percentile

) Rank - Rank Rank Rank Rank Rank
12.0-12 9 i 96 - - 2 91 -~ 2 91 2 95 7 83
110 - 1.9 1 - 89 2 93 2 7 2 73 4 81 3 60
10.0 - 10 9 1 - 82 | 82 4 a5 3 50 4 62 5 40
3.0 - 99 )3/ 68 2 ! 1 "23 - - 3 45 2 %
8.0 - RY N 2 50 4 50 2 9 1 / 32 4 28 2 ¢ 14
‘ }P0- 7.9 1 39 - - - - 2 18 3 23 2 5

| 6.0 ~ 6.9 3 25 2 29 - - 1 5 1 2 -
50- 99 2 7 3 1 - - - - - - - -
a0- 49 |° - - - - - . . . . . . .

N 14 ] 14 0 n 21 © 21

Mean 4 N 8.22 10.60 9.91 9.70 B 10.78

S0 2.16 2.27~ ) 1.4 2.23 . 1.84 1.86

«
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TABLE C-49

DISTRIBUTION OF ITED MATH GRADE EQUIVALENT SCORES
FOR ALL FWS STUDENTS GROUPED BY GRADE IN SCHOOL

Grade 10 ‘ Grade 11 . Grade 12
Math Grade Midyear Year-End Midyear s Year-End M j
Equivalent ‘:‘- n 1dyear Year-End
Scores f Percentile f Percentile f Percentile [E..* Percentile f Percentile f Percentile
Rank Rank Rank ) Rank Rank fank
12.0-12.9 2 93 - - 1 95 2 91 6 86 4 /¢ 9C |
1.0-11.9 - - o 2 93 3 61 3 68 2 67 5 =69 ‘
10.810.9 2 79 3 75 ! 59 3 4 2 57 3 50 i
9.0- 9.9 2 64 4 50 2 45 1 23 2 48 6 29 |
8.0- 8.9 3 a6 4 21 3 23 1 14 7 26 1 12 |
7.0- 7.9 a 21 - . 1 5 3 5 2 5 1 7
§.0- 6.9 1 4 1 4 ; ] . . . ] 1 2
5 0- 5.9 - - - - - . - - . . .
4.0- 4.9 - - - - - - - - - - .
N 14 . 14 . n i n i 21 ) 73 T
Mean 908 . 9.31 . 9.81 X 10.57 i 10.15 ) 10.45 -
SO 1 84 - 1.33 - 1.78 . 1.64 R 1.93 B 1.7€ R |
* -
* |
TABLE C-50
DISTRIBUTION OF ITED READING GRADE EQUIVALENT SCORES ‘
FOR ALl FWS STUDENTS GROUPED BY GRADE IN SCHOOL |
|‘
. Grade 10 Grade N Grade 12 ‘
Math Grade Midyear Year-End Midyear Year-£nd Midyear Year-End |
Equivalent .
N Scores ¢ Pera:::ﬂe ¢ Perg:::\\e £ Per;::iile £ Per;:::ﬂe £ Per‘czs;z:i\e ¢ Per;«;::ﬂ
12.0-32 9 4 \ 93 2 93 2 k1l 4 82 1 72 8 80
11 0-11.9 2 79 - 86 3 68 3 4 35 5 48 |
10.0-10.9 ] 68 1 82 1 50 2 1 22 3 28
9.0- 9.9- 1 61 2 n 2 36 - 2 15 1 18
8.0- 8.9 } 54 6 43 ll",- 23 1 - 10 15
7.0- 7.9 1 46 2 14 2 9 - - 10 - 15
6.0- 63 4 29 1 4 - - 1 1 8 3 8
5.0- 5.9 2 7 - - - - . 1 2 i i
4.0- 4.9 - - - - - - - - - - e
N 14 . 14 N n . n ) 20 ] 20 ]
Mean 8.65 - 9.08 - 10.41 - 11.05 N - 10.58 B 11 03 .
SO 2?57 - 1.85 - 1.92 - 1.91 . 3.08 . 2.7 ~
170 /
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ANTHROPOLOGICAL PERSPECTIVES OF FAR WEST SCHOOL AND_STUDENTS

>~

This ts a report of a preliminary study conducted by the two Anthropology
students from Stanford University, under fhe supervision of their major pro-
fessor, George Spindler. Bob Alvarez and Pat Bishiki are the two students
who carried out the study and prepared this draft of the report, which is
eﬁ?%tled, "Anthropological Perspectives of Far West School and St;dents."

Included at the end of the draft is a postseript by Dr. Spindler. This
represents a first cut at a different approach in our éfforts to capture the
more "human' features of the EBCE program not otherwise covered in our evalua-
tton. Through this approach we hope to get an objective picture of what is
actuzlly happening with the students, a picture drawm from their direct expe-
rience in the pr&gram. Though the report is but a first step, we found it to
be a fresh and disarming statement of that experience, and we are hapvy to be

able tc share it.
Introduction -

The Far West School in Oakland, California has been established to enable
students to explore the urban commun{ty through experience-based career edu-
cation. During exploration of the community, students develop an awareness
of the world of work, fulfill high school requiréments,}gnd deve]oﬁ essential
skills. Learning in this environment is student centékgg, based on flexibility
and individualized learning.

The ehtire set of relationships encompassing the student§, the school,
and the community constitute a small cultural system, with dyﬁémic and inter-
Tocking processes. The following report describes certain formal and tnformal
patterns evolving from such processes. Our methodology. consisted of assuming
an insider's view of the daily round of activities, while attempting to extract
meaning according to the modes of analysis selected as appropriate in this
study. Ju‘

This report is a pre]iminapj statement of anthropological fieldwork that
was condicted in a limited-time sampiing of_agproximate]y 100 hours, using a
small nymber of students as informants. Parts of the description of field
data haQér%egn altered sliﬁngly to protect the individuals involved. Through-
out the report we have attempted to maintain an honest, objective tone in

171
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describing settings. and situations. The interpretation and suggestions are
not meant to be totally conclusive because they are based on a partial view.

This report begins with a statement about the significance of certain
areas of description followed by actual examples. To some extent, there is
overlap in the examples because we were embedded in a total process.

Analytic Framework and Methodology 8

’

[

éh;'k)acquire a general orientation to Far West School, we read available
rep6¥ts concerning the organization, operation, and evaluation procedures.
fon of this nature was freely provided by the staff.

-In order to_permit a comprehension of the school and a valid analysis of
student respcnse, it was planned that the acquisition of ethnographic data be
based on a combination of cdse studies and participant observation techniques.
(In this manner, the data collected would bear both wide-ranging and in-
depth dimensions.) The case studies involved two students and the participant

obiiriiiigg\jnvo]ved approximately ten students.
or the initial step, the director of the school asked two students if

they would permit us to follow them around for a few days. We exb]ained to
the students that we were students of educational anthropo]ogy; helping Far
West to evaluate their program in a different way than the techniques that
had been used in the past. We indicated that our report would be an inde-
pendent evaluation.

In the beginning, the four of us traveled throughout the community and
met with resource persons together. When there was need for our introduction
to resource persons, the students said that we were accompanying them for the
day or that we were friends. The resource persons .accepted our pré%ence, but
some proBab]y did'not understand our roles.

The learning coordinators with whom each ofpthe students worked were also

. aware of our work. Some actively provided us with additional information,

wh11e others merely allowed us to function undistrubed.

The students we worked with were poised, active participants and inter-
ested in helping us. They agreed to let us accompany them to meetﬁﬁgs with -
resource persons and to work places ln the community. They introduced us to

‘their fellow students and permitted us to share their daily school 1life,

JBecause of the daily interaction between the two students and other
students in cooperative projects, at advisory meetings, and in informal set-
tings, the case studies became interwoven with participant observation. We

%_w217‘
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established rapport with the other students quickly and easily because ac-
ceptance had been gained during the initial phase of fieldwork with the two
students. The learning coordinators were 1nformed of our roles, but there
was no attempt to restructure reqular schoo] activities.

The evaluation of the fieldwork process incorporating several FWS stu-
dents resulted in a great number of interactions, more diversified locales,
and different sets of network patterns to observe and evaluate in data col-
lection. The expansion of the research permitted a broader comb1nat1on ind—"""
subsequent report of students' views and responses at Far West School. for
purposes of this research, two networks are distinguished in the domain. The
first includes the school as a central node in a time-space mapping on which
student activities in the school and greater community can be plotted and
traced. . hel

The second network centers on the student and permits a delineation of
student-initiated interactions. Interaction settings are the various locales
where students meet with resource persons, other students, learning coordina-
tors, and other staff members:

The importance of the interaction setting is the basic information flow
that occurs between individuals with evé%y ehqeunter. Much of this informa-
tion influences and facilitates the formation of specific attitudes and be-
havior in school. Far West School encourages this interaction and thus there
is a great amount of interaction-derived behavior. The specific interactions
and the actual information flow are the focal points of this report.

The fieldwork data that form the foundation of this report are derived
from the students' perspectives. The analysis thus begins to prepare the way
for a formal cognitive approach in anthropology, i:e., the students ' defini-
tions (verbal and nonverba]) of important interaction settings and 1nterpreta-
tioh of these settings.

Ecological Setting ) 2

~ \ -

The building in which Far West School is 1dkated is situated in the heart
of dowrnitown Oakland. From this central point, the school plays a definite
role in the spatial network that the student explores.

The school is maintained as a home base, one of the primary nodes in the
student's time and space network. Students vary in the use of the school as a
learning environment: many check in daily before going oug to meet RPs; some
use the school as a central meet1ng place when they are‘1nv01ved in group

173 .
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projects; students often return to school at the end of the day after seeing

RPs to communicate information about projects and to socialize with friends
about non-school-related items. ' ‘ . ( _ ‘

It is through this communication and information.flow that takes place
1n the school sett1ng that students become aware of spec1f1c projects. A
majority of individuals are working on projects together or are commun1cat1ﬂg
about related projects. The package meetings, group and individual advisory
meetings, and special workshops indicate this. There is a great amount of ex-
ploration and exchange of ideas about projects among students and among stu-
dents and staff before students go out into the community to meet with RPs.
Once this step is made it appears that students often have a good idea about
what to expect.

Within the school itself, there are a number of areas which students use
as primary settings for interaction and communication. One important setting
is the roundtable (RT) which is situated in the room where the offices of the.
learning coordinators (LCs) and the desks of secretaries are located. The
room has several file cabinets lined up against one wall and there are also
telephones for student use. The atmosphe;e~i§ characterized by administrative

ﬂactjvjty, with people constantly walking in and out of the room--both staff

and students.

The RT is situqted‘in one corner of this room. It is here-that students
often congregate, communicate, and inform eaph other of daily school and
social occuryrences. The RT area is used especially inhthe morning between 9
and 12. - : !

Besides the typical social exchanges’that occur among students at the RT,
there is-a substantial amount of student exploration about student project ac-
tivities. In one half-hour period, & student distussed the projects that five
other stydents were involved in. It was an exploration in a true sense as
this student seemed eager to be informed of good projects to undertake and to
also be aware of general activity information. Students gave and received
information readily; there was no sign oflcompetitidh, secrecy, or withhd]ding
information. %

Most of the exchange at the RT is informal and includes secretaries as
well as learning coordinators. Since it is located near the 'LC offices, there
is frequent communication between students and the LCs walking by the RT. Al-
most every time an LC passed, there was some type of communication between

S
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* him and students. Much of this communication took the form of salutatory or

. L3 ’ » Q\ -.
/ joking comments. However, a great amount of project and school-centered in-
formation was passed to students. At one time or another, all of the LCs

LCs with some idea of the students' progreSs. In addition, it was a medium -
of exchange of ideas about future projects for other students.

Example 1. ' / :

LC walks by and enters another LC office. As he returns a student asks
him about the new Communication and Media Package becagse he is interested in
making a film. The LC states that when this student gags four interested peo-
ple together, he will call a meeting of the group to explain the procedure and
general requirements of such a project. The student napes four individuals
who are interested and proceeds to gather further information about the pack-
age and filming in particular. After the LC Teaves, the student continues to
discuss the movie idea with another student. He out¥ines a skit in which a
director, a choreographer, music, costumer, and actors would be needed. In
the general discussion he recruits the other student for the project.

4
\‘;//d}'Jf—\\iThe above example illustrates sharing and communication but also indi-
cates another facet of student information flow. This is the assistance stu-

4

dents receive from each other in forming and choosing projects. In the above
example, not only did the second student learn about some of the specifics
involved in the Medid Package, but was actively recruited by the gther student.

o3

Examp le 2, \

While at the RT with a couple of students, student X (who is new this
year) states he is having a hard time getting going on any projects this se-
mester, and that he is unhappy about what he is doing. "I don't know what I'm-
doing here. I'm still doing nothing." A student at the table asks if he
knows about the new Media Package, that there are some exciting projects in
it. She also mentions an art and drama project which some of the students\are
conducting in an elementary school. This latter student is attempting to be
encouraging and further states that X should just go out with some other stu-
dents for the purpose of exploring some projsct ideas.

This discussion went on for about 15320 minutes, during which time the
student who was proposing ideas maintained an encouraging and supportive role,
while agreeing with the majority of the sfktenents made by the uninvolved stu-
dent. The latter stated that his LC was non-supportive and did not really care
about what he did. The student at the table agreed with this opinion.

The round table also servgs as a ppint for the discussion of upcoming ac-
tivities, ssuch as workshops. One such discussion centered around the receipt
of handouts concerning a proposed decision-making workshop. From the onset,

: , 175 . L
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it was apparent that several students felt the workshop violatdd their
decision-making ability.
) 7

Ezample 3.
— - . Two students seated at the RT are discussing the announcement of a
decision-making workshop. A third student passes and makes a jeering remark
about the flyer. This student reads the flyer aloud as if in a drama class,
emphasizing questions that were directed at students, "Can YOU make the right
decisions?" One of the other students remarks that he could not make deci-

sions, for he was, after all, only a high school student. Al1 three join in-
and make comical portrdyals ofR decision making.

NOTE: The same type of beha¥d
lounge at another time.

r was duplicated by other students in the

The above incident initiated discusisions about the lack of student input
in planning sessions. ¢ student commehted that students are not asked for
feedback about the way they are treated,) Another commented that the only feed-
back that LCs want is information about what students think of them. Although
there were few instances of direct questioning of students by LCs and others
‘about the students' perceptions and fee]ing§ about specific plans, workshops,
and so forth, we saw a great deal of information flow between students and
staff. _
" The RT, then, .can be seen as an important example of the interaction set-
tings within the school environment. As illustrated, it providgs, as do other
setting§, the interaction outlays of communication between students and between
students and staff. Such communication consists of information about projects

and often illustrates student-student cooperation and assistance.

Student-Student Interaction

The round table serves as an important setting where new ideas and senti-

ments are shared among students. Much,of the information shared was a ‘source
for establishing and reassessing student attitudes about the school and the
- role of students in the school setting. Students who were iﬁvo]ved in the
| same projects discussed students who were no%—participating and who were hin-
| dering the work of the others involved. Specific examples of a student's in-
——— - appropriate behavior were cited. The discussion served as a basis for marking
the boundaries of student noninvolvement and served also as a statement and
agreement of rules- for those involved in the project.
This type of discussion has implied a specific student structure that is

charqcteristic of the Far West School. Within the opehness and flexibility
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of the school, students have created a "hidden structuré" of rules and expec-
tations that are student-specific. Although they are never stated or formally
announced, they are filtered through the iniexmg] daily conversations that oc-
cur in most student-interaction settings. ’

&hmﬂel.

Four students are discussing a fifth student's behavior. It is indicated
that this student is using the school's technical equipment for show rather
than for a real project. The individual's mannerisms are discussed and the
students agree that this person was "showing off." Students say that this in-
dividual often keeps equipment and materials for this purpose at the expense
of other students. Furthermore, this show is being aimed at the LCs and the
student is receiving credit for a project in which he has Tittle involvement.

Exyple 2,

~

Another example is of a student discussing the recruitment of her cousin
to the school. "My cousin," she states, "is at a schocl now where she has
too much free time. There, she's got teachers telling her what to do. She
wouldn't have any free time here. She'd have to learn to be responsible about

her time."

It can be inferred that students do have expectat{ons 6f each other and
that they have certain rules of behavior. In the first example, besides dis-
cussing "specifics," barticu]ar students were establishing and reinforcing ap-
propriate student behavior, i.e., the use of materials by students. The dis-
cussion also indicated general norms aSout unacceptable behavior.

Student-Community Interaction

Interaction of students lin the community varies to a great extent. The
base of interaction and information flow can be seen in the travel to and from
resource orggnfzations and resource persons, és well as in the actual encoun-
ters with'the latter. As stated earlier, students often have a good idea of
what to expect in RP entounters based on information received in the school
setting. - o

This does nqt exclude the rea1féxp10ration that occurs when students have
no idea what to expect. Students often spoke of disappointing encounters with
RPs. This was especially true of instances in which package desgriptions gave
false impreésions of RPs.' Students commented that package describtions were (/
often misleading and that they (students) often reinterpreted and communicated

their impressions of RPs to other interested students. Furthermore, whenever

x 7.
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are succes§Ful. RP-student encounters{cahfbé‘E6ﬁ®1efely'd ndthe -

original intent redirected.
Examp le.

A student has been asked to meet a woman member of the Young Socialist
All1ance (YSA) in Berkeley. She says that she is the first to study the YSA
as part of her project on the left movement and to use the group a resource
organization. When we arrive at the meeting place in Berkeley, g:s¥ind that
the woman is not there. A press conference is underway with several political
candidates who are being questioned by members of the press. We watch for
about 10 minutes. Then we are directed to meet the YSA RP at Granma's Book-
store on Telegraph Avenue. The student mentions that the YSA has asked her to

\Wﬁ?k'atkihg bookstore, so she is anxious to see it. We board a bus and walk
there, only to find._it closed and the sign on the door stating that it opens
at 11:00. No one is in sight inside the store.

S {
Since it is a cool day, we,decide to have coffee in a coffee house about

pﬁljyﬁbg]ock away. We are sit%éng; discussing Far West School and other topics,
when t '

) YSA members approach us. One of them is the RP the student is sup-
posed to.meet. They say that the young man accompanying them is the YSA
candidatékfor State Senate who {is scheduled.to speak at Laney College and
invited us to go. The woman_R® says she has a final exam at Berkeley and
‘$hat,shé will call back about another meeting time. .

Our transportation to Laney College in downtown Oakland is provided by
another YSA member, a young woman with a camper/pick-up._ The Speaker and
male YSA member climb into the back, while the .student, the young woman and I
ride in front. Because the woman does not know the way, the student gives.
directions about streets and freeway turnoffs..

set up a small display of their literature and.getitions. The meeting is
supposed to start at noon, but very few students have arrived. At abgut 12:30,
the speaker decides to go ahead and give his talk on the SociaWfst view of the
gnergy crisis to the ten peopTe~assemP]ed. He speaks for about 45 minutes.

The speech is to be held in a large audiéipium: The members of the YSA

At 1:45 we take the bus back to Far West School. The student‘makes one

telephone call and by 2:30 she is playing chess with another student.:

This exaﬁp]e illustrates how meetings with RPs can be disrupted and the
okigina]ﬁintenf rechanneledw~. The members of the YSA were directing all 6f
their efforts around thé schedule of their candidate. In another instanée,
the RP could not meet because of personal circumstances (a final eiam). These
"events were all beyond the control of the student. She seemed to take-all

of these redirections and interruptions as a.matter of course. She may have

even considered them energizing influences that took some of the boredom out
/

of a s1tuation and added the element of unexpected surpriséﬂ
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The speaker has been asked to talk in a-.course being given at Merritt.
Members of the class, plus other interestéd students, have come. The speech

tis directed at the minorities in the U.S., how the Socialists have helped them
and what they offer. .

, - The speech and question period last about 1 hour and 15 minutes. Both
students agree that the speech was really boring and that the speaker could
have stopped at the end of 10 minutes —

A 1:30 bus is taken back to Fwé--retracing our way through the community.

The communication that occurs between students from the school enroute to

these sites rdnges from social and personal to school information. Some
examples follow:

Example 1. ' . . )

On the bus headed for East Oakland the conversation between two students
is light but one student asks about the possible "job" that this site visit

might produce (job meaning project involvement here). The second student —
statedsthat thesRP, a lawyer, was a "good quy . " He seemed confident and -
relaxed about going there. i .
% /‘
Example 2. 4 . ) ) T

On the return trip the conversation is casual. Sex Tiberation is dis- '
cussed by the two students. The conversation changes to the topic of the OPS.
One student describes a classroom fight that was racial in nature and points
put that there is a 1ot of racial conflict in the OPS. The second student

adds that all the schools in Oakland are Tike that. This is, however, in
contrast to Far West.

-

Example 3.

While walking a(ﬁ%g the street enroute to another site, a student dis-
cusses how an LC had™attempted to get him motivated the previous semester.
The attempt was in the form of a threat of sending him back to the OPHS from
which he had come. He states that he had been pretty mixed up and hadn't
worked on any projects. He says that both his parents and the LC were trying
to scare him into doing something, but that he finally decided to return to
his old high school. When hé made this decision, he said that the school and
the LC "panicked," "This would be bad for the scheol.”" He said that he

stayed and did "0.K." because he wrote up everyth1ng he did dnd got .some
credit, ‘

v

Travel, then, can be viewed as a commygication and 1nteract1on setting.
It is evident that information about the school and projects is exchanged in

travel to and ffom sites in the community.
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~Interagt1on between student and resource person in the commun1ty can

serve several purposes from the &;udent s point of view. The RP introduces

the student to the ca?eer role, prov1des genera] guidelines to help the student
plan and comp]ete a project in a subject area, and arranges for the student to

owledge of .the fiéld.

receive some tra1n1ng or gain ‘The student, however,

&

responsibilities that the student accepts.

views this relationship as’a iprocal one.

" There are certain duties and
When a student makes a commitment,

" and structure of the situation.

' Example.

he or she atknowledges thelfaot that the RP\can make demands in regard to time

.
.

During one of the group advisory meet1ngs, a wbman from deve]opment was
asked to announce. §ome new.RPs. She mentioned opportunities for work at a

" mursery school- and that one of the students at the meeting was working there.

»

. She asked the girl to comment about her experiences there. "~ The student was
quite frank'and stated that.a particular woman RP at the nursery school was

"9

,.- generally unhelpful and,expected the Far West student -to assume a babysitting

’

<

_ strucfure des1gned and ma1nta1ned by the individuad student

role and did not offer any help in regard to her project. She pointed out
that another womdn who was also.a teacher at the nursery school seemed 1ike a
better teacher and potential RP.

Students are confronted with a great variety of personality types when

» they meet RPs and the demands of each RP vary considerably. There is, however,

a certain amotnt of s1m11ar1ty 1n the RP prOJect settings. i
students to structure’ their® time to fit the prOJect

and commun1cat1on from students about their possible ro}es in projects, after

Each RP.reqUJres
Each RP forces responses

"describing a range of pOSS1b1e prOJect ideas. The student engaged in several

proJects, as "are most Far West students, is forced to allocate time and space
in order to acccomplish “goals for the semester. What emerges 1s a def1n1te

-

] '

Example*’ .
. Theé -RP, a 1awyer at a Tega] aid office in East Oakland, had outlined a
-project for the two students before they arrived. He suggested that one of .
them might do research on the administration of street cleaning within city
government. He po1ntéd out that the streets around thjs area were always
dirty, but that in North Oakland they were always cledn. This type of project
Jnight point out other dqscr1m1nator9 pract1ces .by city administration. One
of the students brought up’his own family?s experience\wit _the city govern-
ment over a housing problem. The RP indicated that the ics of admin-
istration, esp251a11y$that of the city, is a neglected area.

-




—--— - —-Aithough the RP was being- retatively—forceful—in his—suggestions, the——

students were able to state what they saw as their/possib1e involvement through

the 1ega1 aid off1ce One student stated that he fas interested, in juvenile
Berkeley. Both students

said they were interested in®working for the off1oe part-time.

law; the RP recommended that he contact a qroup in

This involved a commitment of time because the RP needed to know when
could be counted on. Both students committed themse1ves to two days a we
The commitment entgiled a good deal of thinking, for it involved making. deci-
sions about other projects as well as this\ine. Both students wanted to
enough time to this "job" but not too much ‘to draw them away from other

jects.

The RP introduced the students to the recept1on1st\Whe\wgs asked to show
them what they would be doing. Their duties were to assist in the initial
recé1V1ng of potential clients. As she showed them the area where they would

Lbéhmork1ng, the students asked questions about the job.. The students approached
the project as a "JOb " They seemed to be aware of the” importance toiboth the
clients and the RP of the JOb they would do. They recognized this as a learn-
ing situation but also RSAW in it a responsibility to meet the requ1red standards.
Stldent interaction was constant throughout the visit to the RP. Eath attempted
to reinforce the other and in many instances, helped clarify quest1ons and
answers that, they or the RP presented. 5 /

< | »

Exampl Le 2. i ]
Two students have decided to assist in a nearby bank's prOJect of organiz-
T\ ing mater751 for a consumer library to be used bv clients and the general
public. At the bank, lTocated about four blocks from school, the étuoents.were
.met by the secretary who has started cataloging somie of the material, but,is
turning the entire’project over to the students. She states she is available
for help if needed, but emphasizes their indepéndence in -the project. The
only thing she requires is a running account of what they are doing and how
they got ghere This is to avoid any duplication of effort, if /anyone mants
to reorganize or add to the library in the future. One student seemed(wo be
confident and stated that he knew how to catalog from previous experiehce.
The other student asked several quest1on% and took, notes, whileé his companion
worked on filling out his weekly schob] schedule.

Both students seemed relaxed and not unlike the way they behave in school.
They both had 1nput in the discussions and posed questions to/ the secretary.
They seemed confident about what they were going te do, realizing that it
yould entail a good deal of work They agreed that their reward would be
finishing the prOJect L

In this examp]e, the schedu]fng and étructuring that ogcurs: between

"students in the RP satuat1on as well as the exchange of 1nf rmatfion between
studentsignd students and RPs are emphasized. However, noy all encounters

\ ‘




are succesEFul. —RP- student encounf"?s c‘h Sé‘Eﬁﬁr1ef |Y‘ﬁ ted and tne 7]
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original intent redirected.
Examp Le.

A student has been asked to meet a woman member of the Young Socialist
Alliance (YSA) in Berkeley. She says that she is the first to study the YSA
as part of her project on the Teft movement and to use the group a resource
organization. When we arrive at the meeting place in Berkeley, 3:S¥ind that
the woman is not there. A press conference is underway with several political
candidates who are being questioned by members of the press. We watch for
about 10 minutes. Then we are directed to meet the YSA RP at Granma's Book-

store on Telegraph Avenue. The student mentions that the YSA has asked her to
x\WBTk'at\\he bookstore, so she is anxious to see it. We board a bus and walk
there, only to fanda1t closed and the sign on the door stating that it opens
at 11:00. No one is in T;Lght inside the store.
{

Since it is a cool day, we dec1de to have coffee in a coffee house about

h;ﬁjﬁg block away. We are slt%éng; discussing Far West School and other topics,

YSA members approach us. One of them is the RP the student is sup- )
posed to\ meet. They say that the young man accompanying them is the YSA
cand1date;f0r State Senate who Qs scheduled. to speak at Laney College and
invited us to go. The woman R®'says she has a final exam at Berke]ey and
‘&hat stie will call back about another meeting time.

Our transportat1on to Laney College in downtown 0ak1and is prov1ded by
another YSA member, a young woman with a camper/pick-up. _ The Speaker and
male YSA member climb into the back, while the .student, the young woman and I
ride in front. Because the woman does not know the way, the student gives. '
directions about streets and freeway turnoffs.

i

set up a small display of their literature and.getitions. The meeting is

supposed to start at noon, but very few students have arrived. At abgut 12:30, L
the speaker decides to go ahead and give his talk on the SocialWist view of the

energy crisis to the ten peopTe~assem?1ed. He speaks for about 45 minutes.

The speech is to be held in a large audié291um: Thé members of the YSA

At 1:45 we take the bus back to Far West School. The student makes one
telephone call and by 2:30 she is playing chess with’ another student.. ‘

Thxs exaﬁp]e illustrates how meetings with RPs can be disrupted and the

original 1ntent rechanne]ed»\ The members of the YSA were directing all of
their efforts around the schedule of the1r candidate. In another 1nstance,
the RP could not meet because of persona1 circumstances (a final exam). These

events were all beyond. the control of the student. She seemed to take‘'all
< ' . . 4
of these redirections and interruptions as a.matter of course. She may have

even considered them energizing influences that took some of the boredom out

of a situation and added the eTement of unexpected surprisél !

!
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‘Tt s 2150 necéssa??‘to add that this pgk%rqunﬁrﬁthdent“was—UﬁTy—ﬁhe:'
of the RP meetings planned by the student. Another aspect of her plan tb
meet American ‘government and history requirements was attendance in a course

on constitutional law at UC Berkeley. \

Staff-Student Interaction

Interaction between staff and student is characterized by a general infor-
mality and flexibility that follows the open philosophy of the school. Within
this flexibility, however, there exists a distinct identification and boundary
ma%ntenance between students and staff. The learning coordinator. (LC) main-
tains a skillful balance of informa]ity, friendship, and authoritarianism to
which the student has learned to adapt. This adaptation, although highlighted
by a free flow of sentiments and .information exchanged between students and

,Sstaff, takes part of its defining characteristic from the authority structure

of the staff's role. From the viewpoint of the student, LCs and other staff
persoqne] maintain the "teacher-adult" role. The staff is constantly bom-
barding the student with information that reminds him/her that Far West is a
school, that each student mJ;t perform to certain expectations and that each

one must be subject to §pecific structure, to some degree. This is communicated

verbally in meetings, Afn daily greetﬁngs, and informal exchange as well as

throggh nonverbal cyes. ). )
" The staff, e

school standar

cially LCs, have assisted students in the adoption of
Students assume the school's staridards of expectations and
serve as age or peer control.” This does not detract from the student's
realization of \the valuer of the Far West philosophy, but formé a part of that
The LC, walking a fine line between staff and student, has
generally been able to allow students some part1c1pat10n in staff-type activ-
ity, enough to a]]ow fhe students to remove themse]ves from their own student
expectations and become part “of that larqer body that. attempts to controk
students on the outer fringes. 6
Example 1. ‘

The setting is a group advisory meeting between an LC and a group of
8-10 students. A part1cu]ar student is the focus for discussion betause she
complains that she is not doing anyth1nq in school things are not working

_out. The LC leads the other students in the group to push and prod her,

question why she isn't working on projects, getting involved. "Things jusi . 4
haven't worked out," she says. She isn't even sure she will be getting
anything out of thi§ meeting. The stress of the students and LC is on the

$ ¢ \
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combined LC-peer group pressure gets to be too much and the student Teaves tne
meeting.

Another situation which illustrates a very structured, demanding type of
- iqteraction between staff and students can be described.

Example 2.

Three students are meeting with a developer of a specific package. One
student referred to the developer as a technical advisor. The purpose of the
meeting is to ascertain what progress has been made on projects. The tech-
nical advisor directs questions to, the students about their involvement up
to that time and suggests that they write it up. Two students &tate that
they are not ready to write it up, but the technical advisor insists that they
do because 1t would help them develop their ideas. ’

Each of the students is asked what they want to do for a project. With
each response from the students, the technical advisor reinterprets what the
students say and tej;s them-to write up the project-in the specific terms she
gives them. "What you want to do?" The student responds. "Well then,
write down . . ." As she continues, one of the Students gets up and leaves
after giving an excuse. Later, this student says that those writeups were her
ideas, not his. He says he will write up his project 1deas ]ater at home.

TN §
LCs interact with students at all levels from soc1a1 to very fcormal

encounters. Conversation may encourage student input, but students have also
encouraged LC and other staff bérticipation in st&dent peer interaction. This

may serve as a basis for receiving information from staff, receiving approval

and recognition of student interpretations of school ,"rules" and behavioral = '~
modes. and for testJng staff reliance for student support. This should not be
taken to mean that there are no genuine sentiments and supports between stu-

dents and staff.

Excmple 1. . ) -

In a meeting with an LC and several students, one student mentions the N
tactigcs of another staff person dur]ng another meet1ng t was negative in
connotation. The comment' is made in joking fashion, but the LC is quick to
pick Lp on it and makes a few comments re1nf0rc1ng the remark and this meets
approval from the students in the group There was nothing malicious said

. about|the staff persan, but students were receiving approval of their insights.

xamyle £.

—— ¥

ne of the LCs is trying to recruit students for a wbrkshop'that is )
Most stydents tell him that they are not interested. Out of eight

studenits asked, only one says that she is interested. When the ‘time comes for
~ the workshop, even those students who said they were not interested are in
attendance. ' . - ,
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At the workshop itself, two LCs Sit in on‘the—nmetfngt“ﬁné’aCtTvéTY

a ana— L; ; ‘L_-.“wqu‘i th i S+ i e,m
that it is his prerogative not to participate if he so chooses. This is in
direct conflict with his earlier recruiting activity to encourage students to
attend. ' C

Fxample 3.

-~
.

In an informal meeting with two LCs, students complain dbout the activities
of a particular student. When it becomes evident that the LCs are also engaging
in discussing the negative aspects of this student, the students switch their -
positions and begin to defend the student. This illustrates the maintenance
of staff-student boundaries.

Example 4.

One of the LCs walks by a group of students and makes a statement that
there are some students who never do anything. One of the students picks up
the cue and asks if these comments are meant for her. This is an obvious
example of “public denouncement" but serves to reinforce the position of the
LC as an authority figure.

Example 5.

Students are discussing a workshop which they attended the previous day.
One of the student's behavior-at the workshop is sanctioned by the LC. This
student admits having acted ruae1y toward the organizer of the workshop and
says he will give it another try. He says that one of -the reasons he came
back to the workshop the previous day after leaving it was that he felt bad

_about his attitude and behavior.

- The broad range of LC-student interaction provides a &ind of a matrix,

touching on many levels from pe}sonal and social to academic and behavioral.
Varying degrees of emotional tone are expressed in the different settings.
The LC is generally supportive and often uses his authority in this

. “
capacity. Students are aware of the individuality of each of the LCs and

" realize that the ability of individual students to adapt to LCs is different.

Some preferred one LC because he helped them organize their projects, while
Q{E:rs preferred another because he left them oh their own. In general, it
can be said that the school has offered students a range of LC types that are
Suitable,for thelmaj9rity of students' needs. ’ ‘ “

' . e - .

Erample 1. - .

t ;

A student is scheduled to appear on a television show to discuss vocational
education and career education. The LC has decided to use an advisory meeting
to discuss these topics. ~The LC continually raises new questions$ encourages
active student responses, and invites students who are not already present to

give their views: Thé student§, who represent both sexes and at least three

-
.

)
185
\ DR iRa ;
. . LI ) o )

W



not nesitate . - , LNere active N

compet1t1on to speak., The LC recogn1zes those who are waiting to give thelr o
opinions. Interact1on is more often established between students than be- i
tween student and LC. '

Example 2.

Seated at a work table in the LC's office, a student and LC are discussing
non-school-related topics. ¢zihe student is smoking and both look relaxed. The
two are working on a p]ann1$&;sheet for the student's project. The LC asks
the student to recount what he has done so far. The LC listens, then asks
questions and makes suggestions to the student. "You could write a book on
the left movement, record some of your thoughts and impressions before under-
taking the project-and record them again when you finish." There is gene?lly
good give-and-take between LC and student; he suggesting, the student respond-
ing.

> While this verbal exchange is going on, there is also need for the plan-
ning sheet to be filled out. The LC discusses, consults, and interprets what
the student is saying are objectives for this project. The LC is doing the
writing on the actual sheet. When student and LC agree on a point to be in-
cluded, the LC rephrases the student's words in more educational terminology
("develop an understanding of, prepare a bibliography of") and writes it
down. The student balks at h1s wording some of the time, refusing to let the
LC's wording become his. -

Dur1ng discussion of the particular projects and other related activities,

there is direction toward future goals as well as present 1nterests and orien-
tation. "You might want to get your PhD in political science."” At other times,
the LC is reminding him that he is doing projects to finish up units needed
for American government and history.

This particular student-LC interaction is clearly oriented toward a well
defined goal, completion of the planning sheet. Both student and LC know each
other well enough to make certain demands upon the other. The LC is allowed
to reword the student's objectives on the project sheets, but the student can 5
refuse to go along with some of the suggestions and says so. :

One of the features that seems to characterize the student-LC re]at1on-
ship 1s the w1111ngness on the part of both LC and student to listen to each
other on matters bf mutual 1mportance Far West School 1s naturally h1gh on
the 1ist of important matters. Student and LC and other members of the staff
will ususally listen to what thg other, has to say, if the topic somehow-affects®
both of them. |

-~

Example.

Nine students are present for a meeting to discuss one of the curriculum

packages that is in the process of being developed. One of the LCs and a
woman from development, ghe—ere*bn\

gparimg the package together, are present.




,

— ———— —As-the-meeting proceedss—theLE seems—to—thinkthat the

focusing en—the—-material. He gives a-“mini-lecture’-about how students
should try to put some effort into these sessions because time and work are
involved in the development of the packages and that students too, have an
input. He emphasizes the value having the contribution of students and
asks that they "bring their bes ds" to these meetings.
\

Discussion about the meaning of time and space and the consequences when

these things are changed triggers off a reaction from students.

One student describes an incident in which the spatial arrangement of the
school was changed to make it appear more school-like. From this, he goes on
to describe another occasion when photographs were taken to make certain
things appgar not as they really are or enhancing pictures to make them look
better for the sake of publicity. He calls these events a "farce." Instead
of hiring a“professional photographer, students could have taken the publicity
pictures, he says.

Another student begins by saying she heard that everything was so much
better at the school last year. She describes how this year she had finished
a project and did not receive any feedback until it was completed. What she'
heard from a staff member in development was all negative and only emphasized
what she could have done to improve it. With much hand wav1ng, gestur;ng, and
other expressive movements, the student continued, "Why didn't.she tell me

these things before I finished?" "How did I feel after hearing that?" "I felt

Tike throwing it on the floor and if I had a match I would've burned it., I
felt really stupid. It was on the LC's wall; I felt like rippin' it off.
Only about three persons on the side (deve]opment) really helped. The others

‘ donfrt do anything--they're puppets. "\

A student says that everything at the school was always done at the last
minute.. She felt that students were forced into submission because of the
pressures of recruitment, need for publicity pictures, and so forth. There
was a Tot of "falsehood" involved and people (students) were set up as props..

The subject turns to RPs. >

One student begins by saying that she has had some bad experiences with
RPs and recalls an incident-with a woman RR-at a health clinic. The woman
from development asks if other students haNe bad bad experiences with RPs --
many agree. One student says that there are practically no RPs in her areas
of-interest -- arts and crafts. ’ , . “* °

Another student says that students need more guiﬁance about what they
could do in certain RP situations. _Students workimg With cable TV were ex-
pected to work up something for their second meeting.with the RP. ' He says
that they didn't know what to do and had trouble planning what might be
feasible. "When students don t know what-to do, they 1augh ' (as a way to
cover up) . S

Another student refers to the Tlack of ‘eaf/ang that is going on. She
says she isn't getting any.educat1on here. -She needs cred1t for chemistry,
aTgebra, and geometry,” but she is afraid that she can't get credit for these
by going to a junior co]]ege and wov .ing with her tubor, ie., she 1s afraid
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she—viH ot pass thecourse— These are the tredits Sthe heeds to get into-
the, four-year-‘college that her paremtswant her—toattemd— ——~ -~ —

A student who has not spoken before asks if she can say something. She
says that Far West School has helped her to grow and learn a lot about herself
during the year she has been here. ’

Another student asks, "Why don't they ask the students how to improve the
school?" He answers his own question. "Students have given their opinions
before. The answer is always 'tomorrow.'" He indicates that several students-
are working on a project: Far West School.

The woman from development and the LC have handled the meeting well.
They have allowed free expression and encouraged students to say exactly what
they wanted. The LC does mention .that he thinks students can learn even from
the negative experiences, which can become positive. He feels that all stu-
dents weren't taking full advantage of the opportunities of "the Far West
setting and progfam. : ‘

Another LC who has joined the meeting encourages students to tnink about

the areas where they saw need for improvement and make suggestions.
,‘L

Students decide to present their suggestions at a meeting. First they
will meet to decide areas to work on, work up an agenda, and then present their
views at a general meeting. :

1 L
During this 6Erticu1ar meeting many ‘important.concerns both to students

and staff were hjgh]ighted. The emotional involvement for some students was
quite high because they felt very strongly about the issues that were being
"discussed. The day on which the meeting was held followed several days of
special events at.the school. Many of the students present were involved in
recruitment and photo sessions for publicity p{cture§. To some extent, the
normal routine of the school was disrupted. Perhaps this combination of

. ‘Factors triggered off the students" reaction. /

Not all of sthe entire meeting has been presented, but several fimportant
areas musf‘beiunderscdred. First, students really felt concern for their
Tearning. Countless times the actual word "learning" was employed, even though

its meaning.meant.dif ferent thfngs to different students. For one student,

learning was’ the va}ué for the student in an RP meeting. For another, learning
meant getting the necessary credits to get'into college.

Next, students felt that the experience'of.learning at Far Wést School
shou!d_pe based on honesty’and openness in.order to function well. ‘This con-
Cept was qxpreséed in the students' reaction to inconsistenﬁges as they saw it

-- the "falsehood” «and "farce" of certain recent events. In addition, students
*__" . o -
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~_____;-—~we¥é—¥€¥ﬁ$§¥€$§§;this—be?iE?:?ﬁ;honesty-by*tonnmnitatinchhEir concerns openTy

at this meeting. T

Finally, students p aced a reliance on the staff-student relationship ~N
for support and willingness to 1isten They recognized that for the schoot—to—

function better, both students and staff needed to communicate and that be- / \\

cause of the nature of their embeddedness in the educational process at Far ' i
West School, communication was a prerequisite for change. ) A
. _ , {

Conclusion ) . . ~

This report of the Far West School takes a specific perspective that has
allowed the categorization of student interaction. This is primarily an eco-
logical perspective that places the schooi in the environmental setting of the
greater community. A cognitive model that defined the important interaction .
settings was the prjincipal starting point of investigation. :This allowed us g
to focus on the students' perspectives and interpretations of the interaction

= We observed and in which we participated. ~ A network model that allowed the
mapping of different interaction settings in the sch001 and in the greater —
v \communitv became the princ1pa1 method of organizing and presentinq our data. '

The emphasis of the report is, however, the §tudent's perspective In general, --—
we feel we were successfu] in applying the genera1 mode]s described Because

of the iimited amount of time involved to cover a program of such scope and

nature, they were not applied rigorously. They can, however, serve as a_

basis and framework for further research. \ . o ¢/2:\
Although we feel that much insight into Far West School studenit culture - )
and the behavioral norms of that culture have been outlined, there hre numevous ~
questions that still need probing The Far West School learning pr
to be supported, if not defined, by student-peer and-student- adult finteraction.
cThe importance of this interaction has been illustrated heregrbut 3 no means
fully explored. \ .
The most obvibus flaw here is the omiSSion of the interactibn 6f the -
students during nonscﬁooi hours. This WOu]d necessariiy include student-peer
and student-family interaction This aspect wéuld be des1rous for comparing
. on and off school time. What do students do that is different from school
‘activity" How do.they categorize it and how .does this affect schoo]’inter—
e, action?  How do famiiies affect student invoivemgnt in the school?.

P R

Another%important aspect we touch, on1y fleetingly is change. Although

~

cess seems

A\

-

we are -aware of a generally positive change .that occurs if student attitudes - —
5 . , - . [ 4 .
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,towards 1nvo]vement and 1earn1ng, we do not know how this occurs. Obviousljr_

*;tudent norms and~regu]at1ons (student structure) point to some of this. But
t0 what extent? Furthermore, what is the role of the LC in this change7 How

does he encourage or djscourage this change? -

”»

We have received clues for the answering of some of these questions from
the data col]ected;*bu;git is not conclusive. We highly recommend the pursu-
ance of these questf@ns, as we feel they would aid in the discovery of the
total 1earning'proces§ of Far West School. T '
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‘ acter of the report have been 1ncorporated by Bob and Pat. We discussed each

- would not ordinarily-be privy. The basic aséuhption is that no mattel how

. very frequent]y bring processes to attention that adm1nlstrators, teachers,

.to suggest by this, however, that the report is anything less than their own

Post Script
by George Spindler, Professor of Anthropo]OQY, Stanford Unive?sity

After reading "Anthropological Perspectives of Far West School and Stu-
dents: a Preliminary Report," by Robert Alvarez and Patricia Hishiki, [ felt
that there w&s very lTittle that I cou]d add to it as a report. Most of the
ideas that I had about the way the study should proceed and the generaf’char-

step of the project along the way, so-this is not surprising. I do not mean

work. The re]at1onsh1p of constructs’and models to the data is a product of
their own th1nk1ng, and, of course, the -data themselves are entirely thears
The most I can da, therefore, is to make some general comments about an ' :
anthropological approach. i -

The primary purpose of an antﬁropo]ogica] study,in this kind of situation’
must always be to produce data and in§1ght§ to which the formalsstructure

humane the formal structure and its administrators there will be space which
is filled by participants in unanticipated ways. Anthropological studies

in fact all respon51b1e parties, would soon have Teft 1nexp11c1t This is
true no matter how successful the organization may be 1nfach1ev1ng stated
aims. ’

The evidence in the report clearly indicates that Far West School is
aphievinﬁ'npst of its aims quite well, perhaps‘éxtremédy well. At tfle same
time it is apparent that there is an informal or latent structure of inter-
relationships between students, staff, purposes, concepts, and activities that
is not’ entirely anticipated by the formal structure. It would be extraord1nary
if this were not the- -case. . T
" There are two ideas central to the organization, of data and analysis in.

-the report. The first is the so called ethno-semantic or cognitive orientation.

The second is.the time~space map and network. The first in this repart 4s
only an orientation. Ethno semantics takes as its bagic point oﬂ view that

. what the informant says is true. An analysis of a cultural sys¥em is therefore

a comp11at1on of systemat1c statements by 1nf0rmants e11c1ted under rigorous
cond1t1ons of inquiry. This is not what the report 1s about, but the generaﬂ
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— T xlwdeas of what‘the 1nformantS‘say"Ts true. is—indeed a part‘of;thE'report**'ft——-"“,
??; wou]d be worthwhile pursuing a tru]y ethno-semantig approach—-1nqu1r1ng into
different settings and scenes with informants, using rigorous formal ethno-
graiE::;framed_e]icitations. This procedure would be time consuming and should
. ~~=be pu d only if an informant's view of the action is really significant to
the policy and implemeg¥ation of policy of Far weat School.
T1me space mapping and network ana]ys1s are moré integral_to thevreport
as it has been submitted. The basic notion here is that an individual travels
about space according to a time schedule wh1ch’var1es congiderably from person
to person and which is to a considerable extent, but never wholly, determined
. by a formal structure of expectations. A time-space mapping can give the
- observer a %1eaf idea‘as to the flow of activity and persons in a system. This
is partially developed in the report. It would -take a considerable amqunt of
inquiry, including fo]]ow1ng more informants through whole days and formal
interviewing to e11cjt individual conceptions of time-space mapp1ng, to make
the report complete. Qné of the important questions is always how' the actual
time-space mapping of individuals does or do€'s nSE correspond.to the formal
expectations or demands set by the expéctagiohs of authorities. A thorough
time-sp;cé mapping cauld be of considerable utility in a study of Far West *°
School and its operations because the f]ggib]e and activity-oriented character
of the school should produce a variéty of individué1'time-space mappings, and-
these in turn shou]dmbe.rélated to how much and what is- learned.
Network analysis is usually intimately connected with time—space‘mapping )
in that the network of encohnteﬁg that an individual is caught up in is
regulated by the time-space map. Time-space mapping is cognitive in the sense
that each individual has at lTeast a,rough approximation of a time-space map in
.his or her head. The actual events of‘theAqqy corréspond in some’ degree,
though never exactly, Yo this time-space map. Networks,,on'the other hand,_
are only very roughly predictable. and only in a most geneya] sense ma}nxained
as. cognitive structure in 1nd1v1dua1 heads.- The bdsic idea is that every
1nd1v1dua1 participates in a network of re]at1onsh1ps " The individuals
encountered in these relationships have certain information or data that . -
together with the interaction that ensues with them cqnétitutegf"input“ into
\n - the total system of inieractions and cogn{tiVe processingg in which the indi-
vidual js participating as a member of a social systed. Somé individuals” and

-
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ithe information to which they are related are nodular--in that they are
critical points of éncounter--given the purpose and character of the system.
" Network analysis is difficult to do in that it must be the product of a
great deal of participant observation and skil1ful interviewing. The report
contains the beginnings of a total network analysis for the system, but, as

Ve e —————

Bob and Pat point out, the network of relationships with family and with
individuals nqt a part of the Far West system as such, should be pursued much
further. Much, of what the individual participant learns is 1¢arned outside

" of the framework of system expectations, even in the case of such a flexible
system as that of Far West School. It is clear, however, in‘the analysis
that has been ‘done, that Far West students are learning from each other and
through casual encounters as well as in their encounters with RPs.

I believe that this rebort is of high quality and that it is very produc-
tive considering the relatively short period of time involved. It is probably
true that anthropological, or more properly speaking, ethnographic investiga-
tion takes somewhat longer than other forms. Part of the utility of the }7 o
report, however, will be.determined by how it is viewed by those who are to
use the information in some way. What I have tried to do above is to indicate
some of the ways in.which it should be viewed.
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